AER GAINS Video Series - Assessment for
Learning with Young Learners: Transcripts

Segment 1: Using Assessment FOR Learning (7:51)

Narrator: Young children have the potential to be capable, independent learners.
When educators meaningfully engage children in assessment that is seamlessly
integrated with instruction, children know what they are learning, know what it looks like
to learn, and begin to be able to set goals and monitor their progress towards attaining
them. By designing learning contexts that provide children opportunities and support to
reflect on their learning, educators help young children develop the foundational
language, knowledge, and skills they need to take ownership of their learning.

Educators commonly use assessment to determine what students know and can do.
This video shows educators using assessment with Kindergarten, Grade One, and
Grade Two students in a distinctly different way, as a means to help students learn and
to begin their journey toward becoming independent learners.

Assessment is the process of gathering information about learning. Both students and
educators need to be skilled assessors, able to gather valid and reliable information
about what is being learned and what to do next. When children are taught the
knowledge and skills to assess their own progress and to make effective learning
decisions, they are empowered to be independent learners.

Text on screen: The role of the teacher is to help students develop their metacognitive
awareness. This lies at the heart of effective and powerful teaching. Jones, 2007

Educators support children’s development of metacognition through their skillful use of
two powerful tools: assessment and instruction. Assessment for the purpose of
improving student learning is seen as both Assessment for Learning and Assessment
as Learning. Educators use information to decide what actions to take to help students
make progress in their learning, both when planning for learning and in their moment to
moment interactions with children. With young learners, much of this information is
gathered through careful observation and documentation. Educators can teach students
to gather information about their own learning so they can decide what they need to do
next to make progress. Just as students use inquiry to learn, these educators have
been inquiring into this different approach to using assessment.

T1: |feel like I'm learning to speak a new language when | am interacting with the
children. The nice part about it is, it's celebrating the learning of the child, so it feels
good.



T2: Itis a different way of teaching, but it engages my students every single day.

T3: The Assessment for Learning approach has made a huge impact on my
teaching. It actually has changed the way | teach. Not only are students now taking
ownership for their learning, but they are being able to report back findings.

T4:  Over the course of this year, my assessment practices have changed quite
dramatically.

T5:  Now there is a much greater environment of co-learning in my classroom and the
kids are co-learning. | am learning from them, they are learning from me.

T6: We have a lot of “ah-ha” moments.

T7: My role as a teacher has changed. | am a teacher who does not “teach”; | am a
teacher who listens, | am a teacher who reflects, | am a teacher who responds. | have
definitely changed the way | teach.

T8:  You know the children better, and you know what the children need.

T7: Yes, better than ever in my teaching career.

Narrator: You will also see teachers and early childhood educators planning learning
contexts that embed the practices of Assessment for Learning and Assessment as
Learning. These highly researched practices aim to help children become increasingly
more aware of their role in learning, with the eventual result of giving them ownership of
their learning.

T2: Never have my students had more of a part in planning what we do in the
classroom, have had more of a part being a part of that classroom, and never have they
had such success as they have had this year on an ongoing and continual basis.

Narrator: In classrooms focused on helping students become aware of themselves as
capable learners, educators embed specific practices into the teaching and learning.

Text on screen: 1. Identifying, sharing, and clarifying learning goals

T9: Bianca, we have been making some observations and some predictions about
spring. What have you observed?

S: ...some baby birds.

Text on screen: Learning Goal: We are learning about the world around us using
inquiry.



T5: | think we will start with the word “audience.” | am going to give you a couple of
minutes to talk to your elbow partner about the word “audience” and what you think it
means. Then we are going to come back as a class and discuss it, okay?

Text on screen: Learning Goal: We are learning to plan our own writing by identifying
the “who,” “‘what,” *how,” and “why,” of our writing.

(Students discussing)

Text on screen: 2. Developing students’ understanding of success criteria

T2: Now that we have set our goal, let’s go look at our success criteria that we had
when we did our retelling presentations. Here we have our success criteria. We decided
that using expression in our voice was something that we thought was really important
when we present. We created our “pic” symbol to go with it, and | see many of our
friends are working on this as part of their goal.

Text on screen: Learning Goal: We are learning to share information and ideas out loud.

T1l: Sowhen Emma and you were building your towers, who’s tower was longer?

S: Mine.
T1: It was? How do you know that?
S: Because, Emma broke off a shorter piece.

T1: Now there’'s a mathematical word, “shorter.” And yours was....

Text on screen: Success Criteria: | can use mathematical language. | can compare
different amounts.

S: ...longer.

T1: Longer. There is another mathematical word!

S: This finger is the longest finger on my hand.

T1: Oh yeah, you're right! So you were comparing those two fingers.

Text on screen: 3. Providing descriptive feedback linked to success criteria

T4: Sam, we are learning about inquiry and you did a great job of observing today.

Text on screen: Success Criteria: | can notice and observe things.



S: Oh thanks Mrs. (inaudible)

T4:  You're welcome. You used your eyes when you were making your observation,
you were thinking about what your observations were, and you were telling me about
them.

S: Yes
Text on screen: 4. Teaching the skills of peer and self-assessment
Text on screen: Success Criteria: Look at the audience. Use a prop.

S: Aaron, | think next time you should look at the audience. You did a good job at
using your prop.

Text on screen: 5. Individual Goal Setting

T2: Okay Clare, thank you very much. So when you take your star from over when
we did our presentations last time, you can now place it on our new success criteria and
you can decide what'’s that goal that you’re going to work on. Okay? Excellent Clare,
great job!

Narrator: As a result of these practices, children become consciously aware of their
learning decisions to the point where they become strategic and reflective in their
choices of where to focus their learning efforts.

Text on screen: “Getting children to reflect on progress themselves, to climb the ‘high
ground’ from which they can survey their own knowledge and process of learning (
Bruner 1986), might be said to be one of the most ambitious purposes for teacher
assessment...” Torrance & Pryor, 1998

Narrator: In the following video segments, you will have an opportunity to explore in
greater depth how educators plan and implement these practices in early years and in
primary classrooms.

Text on screen: “Assessment involves more than the products and outcomes of
learning; it concerns how children learn and make sense of their world.” Buldu, 2010

Narrator: A viewing guide has been developed to enhance your professional learning
while viewing this video. The materials in this viewing guide are intended to help you
assess your current practice, guide your professional learning, and monitor your
learning over time as you continue to use this resource.



Segment 2: Planning to Make Learning Visible (11:08)

Narrator: Young children have the potential to be capable, independent learners.
When educators meaningfully engage children in assessment that is seamlessly
integrated with instruction, children know what they are learning, know what it looks like
to learn, and begin to be able to set goals and monitor their progress toward attaining
them. By designing learning contexts that provide children opportunities and support to
reflect on their learning, educators help young children develop the foundational
language, knowledge, and skills they need to take ownership of their learning.

Text on screen: It is important that planning for teaching and planning for assessment
should happen together. Jones, 2007

Young learners are capable of thinking about their learning and monitoring their
progress toward a learning goal.

S1: He nibbled a little hole and pushed his way out, and now he is a big, beautiful
butterfly.

(Students and Educator clap)

T1l: Madeline, take a bow!

Text on screen: Thinking about the learning

T1: Now, how do you think you did?

S1: Really good.

T1: Sowhatis something you think you did a good job at?

S1: Talking loudly, going straight through the story, and expression in your voice.

Text on screen: Using dialogue and feedback to co-construct a common understanding
of what is to be learned and what it looks like.

T1l. Wow, and what’s something do you think next time if you were to retell a story,
what might be something to work on for next time?

S1: | don’t know

T1: (Laughs). Well, let’s go to our feedback friends to see if they have any
information for us.

S2: You did a good job on talking loudly.



S3: She was good going through the story.

Text on screen: Being part of the assessment process and learning to assess
themselves can be an enormously positive experience for children, an experience that
not only involves them in their own learning, but also enhances their self-esteem. Jones,
2007

Narrator: Early learning experts emphasize that enabling children to reflect on their
learning helps them to understand how they learn, and to develop their identities as
learners (Carr, 2011). These views may be established at a very young age, and once
established are often resistant to change. So, it is vitally important that children see
themselves as learners from an early age.

How do educators help children develop their ability to think about their learning? What

learning experiences and instructional support help students to develop this expertise?

The first step is for both educators and children to think differently about assessment, to
see it as a process in which they participate to improve learning.

When children and educators
e know what we value as learning, the learning goals, and what it looks like to
learn, the success criteria,
are encouraged to take risks and ask questions,
engage in authentic dialogue to explore concepts and ideas,
view errors as learning opportunities, and
regularly give and receive feedback about their thinking and learning,

the classroom develops a culture of learning, a learning focused environment where
both children and adults see themselves first and foremost as learners.

A shared understanding of what is to be learned, and what it looks like to learn, is a key
element, as it enables children to make their thinking visible to educators, each other,
and to themselves. To create this shared understanding, educators begin by identifying
learning goals and success criteria when planning learning contexts and activities.

Learning goals and success criteria are rooted in the knowledge and skills set out in the
curriculum and program expectations. By developing a deep understanding of the
expectations, educators can plan learning contexts and experiences that support
children’s learning and respond to their interests. These teachers are planning from the
Language document to respond to their students’ interests in writing letters to people in
the community.

Text on screen: Simulated demonstration of planning

T1: We've had nurses and doctors come in to tell us about their jobs because they're
parents of the kids in our classes. That’s an excellent idea.



Text on screen: Considering students’ interests

T2: We've discussed the idea of the friendly letter. | think that's something the
students may be interested in. There are lots of ideas, writing to an author, writing to a
community partner. So we have looked at all the overall expectations, and we are
focusing in on writing.

Text on screen: Identifying knowledge and skills in the overall and specific expectations.

T1: “To generate, gather, and organize ideas and information to write for an intended
purpose and audience.”

T2: Right. So maybe taking from the overall expectation — let’s get into a specific
expectation to narrow in on it. So if we're looking under “Form,” we can look over here,
“Writing short texts using several simple forms®. Here again they give lots of examples
of the friendly letter, recipe, coming up with an original story.

T1: So |l think the expectation that we should focus on is to identify the topic, the
purpose, the audience and form for writing.

Narrator: By observing children engaged in inquiry or play-based learning, educators
can make connections between children’s interests and the curriculum or program
expectations.

Text on screen: Simulated demonstration of planning

T3: Did you notice today in the magnets that we put out on the table, the students
showed a lot of interest? We had a lot of students going over, and showing a lot of
interest in how they worked and how to use them.

T4: 1did notice a lot of people going over there and at times there were people
wanting to engage and couldn’t. | think that when you present new material like that, as
we have done in the past, it really speaks to the way they can come in and engage and
create opportunities for us to see where the interests lie.

T3:  While | was over there observing, | got a few videos that recorded some of the
dialogue between the students that were there. | was thinking that we probably need to
spend more time giving them some language around how to investigate what’s going
on. | was thinking actually about our Science program,

Text on screen: Developing learning goals and success criteria
and that we might want to look at the document and start thinking about inquiry and

some of the language and skills we might be able to pull from there to start allowing
them to investigate and create some dialogue around that.



Text on screen: Considering students’ interests

T4: 1think the magnets will be a good starting point because | think it would generate
the questions and the inquiry piece around why they do what they do.

Text on screen: Starting with the knowledge and skills identified in the overall
expectations...

T3: | am looking at the overall expectation number 2, “conduct simple investigations
through free exploration, focused exploration, and guided activity, using inquiry skills
(questioning, planning, predicting, observing, and communicating).” | am thinking about
really focusing on the inquiry aspect and breaking that down.

T4: ...and you are thinking particularly the Science area.

Text on screen: ...and the specific expectations.

T3:  Yes, | am wondering if it would make sense to start with talking about
observations and observing. That would give us some material to start talking about
predictions and questions.

T4:  That sounds good.

T3: We can'tjust say, “I can learn inquiry skills.” Or, “we are learning....”?

Text on screen: Crafting the goal in student-friendly language.

T4: ...the word inquiry. Is that a word they will be able to engage with?

Text on screen: Learning Goal (under development)

T3: | don’t know. It's here in the document. It will be a completely new word for them.
| think we could introduce it. | am thinking to start talking about questioning, planning
and observing; all of those aspects first so we have something we can pull together. We
can give it a try...”"We are learning about magnets?”...um, “We are learning about
magnets using inquiry skills?” What do you think?

Text on screen: Learning Goal: We are learning about magnets using inquiry skKills.

T4: And then identifying the components which would lead up to that, so your
questioning...

T3: | am thinking the components would be our success criteria. And then we would
say, Success Criteria: | can observe, | can predict, | can ask questions about what |
observe.



T4:  So the overall learning goal wouldn’t necessarily be about the magnets, but that
we are...?

T3: Yes, you are right. When we break down our success criteria we are not really
talking about magnets at all. So we can probably make this a bigger idea...

T4: ... which can then flow into all different areas within the classroom really. If we
are questioning, predicting, and observing, | see that happening...

T3: ...in probably every centre. Okay, so let’s cross out magnets. We are learning
about... not science, maybe about the world?

Text on screen: Learning Goal: We are learning about the world around us.
Text on screen: Aligning with the big idea

T4: | wanted to take a peek too at the big idea for Science. Big Idea: “Children are
curious and connect prior knowledge to new contexts in order to understand the world
around them.” We have that -- we are learning about the world around us using inquiry
skills.

Narrator: Learning goals and success criteria make the learning visible to both
educators and children alike.

Effective learning goals
¢ identify knowledge and skills from the curriculum or program expectations;
e can be broad or narrow in scope, depending on the needs of the children and the
context of learning.

Success Criteria
e describe what the learning looks like;
e should provide all children entry points into the learning that consider their
developmental progress.

Both learning goals and success criteria should be crafted in language that children will
use and authentically encounter in learning conversations, in instruction, and while
involved in play and inquiry.

A viewing guide has been developed to enhance your professional learning while
viewing this video. The materials in this viewing guide are intended to help you assess
your current practice, guide your professional learning, and monitor your learning over
time as you continue to use this resource.



Segment 3: Sharing Learning Goals with Students (8:15)

Narrator: Young children have the potential to be capable, independent learners.
When educators meaningfully engage children in assessment that is seamlessly
integrated with instruction, children know what they are learning, know what it looks like
to learn, and begin to be able to set goals and monitor their progress toward attaining
them. By designing learning contexts that provide children opportunities and support to
reflect on their learning, educators help young children develop the foundational
language, knowledge, and skills they need to take ownership of their learning.

Text on screen: “...planning and assessment need to be shared with children, so that
they are ‘let in’ on the processes of teaching and learning.” Jones, 2007

Independent learners own their learning. That means, they know what they are learning,
they can determine where they are in their learning and they know what they need to do
to make progress. Becoming an independent learner is a process that occurs over time
and depends on the knowledgeable and purposeful actions of educators who interact
with children as collaborative partners in learning and promote a learning culture in the
classroom community. Young children are in the early stages of this process which
begins with educators sharing, and children knowing, what is to be learned and what it
looks like to learn it. Children’s understanding of what is to be learned can be developed
in a variety of ways.

T1:. Before we share something, we need to prepare ourselves, we need to get
ready. How am | going to do a good job at it? So today our goal...Oh goodness me,
someone brought those big adult words again. Here they come again! Remember they
come from Mrs. Rodriguez’s special book (Holds Language Curriculum). | am going to
really need your help today to help me out. Our goal today is to: communicate ideas and
information orally. Does anyone have a question about that? Let’s first talk to our
neighbours and see if you can work out together, what do you think this means?

Text on screen: Deepening children’s understanding of the learning goal using a variety
of strategies: - through dialogue, exploratory talk and questioning.

T1: So, what do you think it means when we are communicating?
S1: Share ideas and...stuff you know out loud.

S2: Communicate?

T1: What does communicate mean?

S2:  Working it out?



T1: What else could it mean?

S3:  Talking loudly

T1: Jeremy, did you have an idea what communicate could mean?
S4:  Share.

T1: What about you, Ryan?

S5:  Totalk.

Narrator: As children discuss the learning goal, they make their current thinking and
understanding about their learning visible to others and to themselves, providing a
valuable assessment opportunity.

T2: | am going to give you a couple of minutes to talk to your elbow partner about the
word “audience” and what you think it means. Then we’re going to come back as a
class and discuss it. Turn to your elbow partner, or talk with your group if you're three,
and talk about what you think the word “audience” means.

S6: It could mean like, members of our family...people that are watching, people
who...

S7:  ...like to watch theatre...
S6: ...who want to read something if they’re going to read...

T1: Now we have set our goal and this is the goal that we will be using over the next
few weeks. We’ve seen it before because we have used it other times when we’ve done
our presentations, or when we have shared before. Like when we’ve done our retelling
of different stories or when we’ve presented information like when we shared those neat
creatures that we made.

Narrator: Each time students are given a chance to talk about the meaning of the
learning goal, they have an opportunity to deepen their understanding of what is to be
learned.

T2: Because we want to know exactly what we’re supposed to be doing. But we
won’t know exactly what we’re supposed to be doing unless we understand the
learning. So what can we do, to make it easier to understand what it is we will be
learning?

Text on screen: Deepening children’s understanding of the learning goal using a variety
of strategies: - collaboratively developing the learning goal in language meaningful to
students.



T2: What's something else we might do to make this more easily understood?
Skylar?

S1: For “identify” we could put “show.”

T2: We will be able to show... okay. Anything else? Another one. Logan.
S2: Instead of “topic” you could put “reason”.

S1: “Audience” could mean “people who are watching”.

S3:  “Purpose” can mean “why”.

T2:  So by going through this process with the class, | am accessing what the kids
already know. | am seeing what they need to know. We're clarifying the learning as a
class so that we will know where we need to go from right now. We are clarifying what
the expectation is, and we are rewriting it in a language that they understand.

Narrator: Whether goals are provided by the teacher at the outset of learning, or
developed together with the students as the learning progresses, what is critical is that
students know they have learning goals and why. Knowing the learning goals is a
foundational aspect of developing a classroom culture that is focused on helping
students learn.

T2: So alearning goal helps, to what?
S1: To know what you’re supposed to be doing.

S2: Because, the teacher doesn’'t want you to, in the middle of a lesson... if you don’t
know what to do, it's not good.

T2: What's a learning goal, and why do we have them? Why are they so important
every day here in this classroom?

S3: Alearning goal is a goal that you try to reach at the end of a lesson or the month
or something.

Narrator: This collaborative approach to learning is a fundamental component of
establishing and sustaining a culture of learning in the classroom community.

T1: We are a community, and we work together to work on the overall goal together.
It's a very supportive environment and the students really have a strong understanding
of what is expected of them. They’re a major part of how our lessons progress based on
how far they are coming with that goal. Each time | am assessing where we are going to
go next. But they're directing the learning.



T1: Who can explain to me, why we always start our goal with, “we will”?
S1:. Because we are doing it, we will do it.

T1: We will doit, who is “we”?

S1: Allof us.

T1. Allof us, right. So we are a group, we are a team that works together to meet the
goals that we set. So when we give our feedback friends, or when we are working in
partners, we are a team so that all of us can meet our goal.

T1: Together we work on those goals and develop them but we’re always working
and knowing what we are doing. And | make sure they know and understand before
they go on and work on that goal, whether independently or as a whole group, or in a
group. So it is a constant, ongoing discussion and developing their understanding
around those goals. And the rewards have been endless. Every single day | leave
knowing that someone has had a great day because they have felt success in this
classroom. My students know exactly what they are learning, and they know exactly
what it looks like when they are learning, and it's amazing.

Text on screen: “Learning objectives and success criteria are the tools which enable
pupils to exercise power over their own learning.” Clark, 2008

A viewing guide has been developed to enhance your professional learning while
viewing this video. The materials in this viewing guide are intended to help you assess
your current practice, guide your professional learning, and monitor your learning over
time as you continue to use this resource.



Segment 4: Developing Success Criteria with Students (13:00)

Narrator: Young children have the potential to be capable, independent learners.
When educators meaningfully engage children in assessment that is seamlessly
integrated with instruction, children know what they are learning, know what it looks like
to learn, and begin to be able to set goals and monitor their progress towards attaining
them. By designing learning contexts that provide children opportunities and support to
reflect on their learning, educators help young children develop the foundational
language, knowledge, and skills they need to take ownership of their learning.

Text on screen: “Developing assessment for learning in one’s classroom involves
altering the implicit contract between teacher and students by creating shared
responsibility for learning.” Leahy et al, 2005

Creating a classroom environment that invites students into the learning process as
collaborative partners requires that educators and children know what is to be learned,
and what it looks like to learn, the learning goals and success criteria. In this segment,
educators and children together develop success criteria to guide their learning. The
process of developing criteria with students is both an instructional and an assessment
activity. It conveys to students what it looks like to achieve the knowledge and skills
identified in the learning goal. At the same time, it provides an opportunity to gather
information about what students already know, and what they still need to learn with
respect to the identified learning goal. Watch as educators take a variety of approaches
to develop students’ understanding of criteria.

T1: We develop our success criteria in stages. So we take a little bit of a bite at a
time and then we assess where we are at. | have a look at where we have been and
how far we have progressed. That will initiate the upcoming modelling that | would want
to do with my students. | model the success criteria that we are going to develop without
initially saying, “This is what we are going to do.” Through that modelling the students
start to absorb and start to practise that skill, and then the students are able to generate
that criteria through the modelling that | have done. And when we need to put it into our
success criteria, the students are ready for it, so it's very much a step, a stage, a
staggering.

Text on screen: Teacher models student task.

T1: So today I would like to share with you some information about my pancake pal.
And remember you are going to give me my feedback about my presentation.

Text on screen: Learning Goal: We are trying to communicate ideas and information
orally.

My pancake pal’s name is Pixie. On my adventure, we went to my driveway. First |
asked Belle and Mateo and their pancake pals if they wanted to play hockey. And in my



picture, Pixie and | are playing hockey with Pixie’s friends. Do you think you could give
me feedback now on my sharing? (students in background — mm hmm) Ryan?

Text on screen: Teacher invites students to give feedback on her presentation using
previously co-constructed success criteria.

S1: You did good on holding the paper at your stomach.
T1: Thank you, Ryan.

S2:  You did good on talking loudly.

T1: And maybe | can have the things | can work on. Ryan?
S1: Using expression in your voice.

Text on screen: Teacher introduces a new success criterion through discussion and
questioning.

T1: I'mjust curious, did you see my picture of my pancake pal?
(Students respond “no”)

T1: Hm, do you think maybe should | have shown you?
(Students respond “yes”)

T1: Why would | want to show you my pancake pal? Daniel?
S3:  So we can see what it looks like.

T1: Wouldn't that be nice to see what it looks like? Why else would | want to show
my pancake pal?

S4. Because the picture kind of shows more information.

T1: Good! It does show more information. What does it do for my audience though, if
they can see — what does it do for my audience?

S5 It makes them interested.
T1: Soif | show my picture, are you saying that that’s going to keep the audience

interested? | think you’re right. That’'s going to make my presentation even better next
time. And we will add that to our success criteria.



These things are called props, sometimes we use the puppets, sometimes we use our
pictures, sometimes we use a photograph.

Text on screen: Teacher provides multiple examples of props to help students
understand the new criterion.

T1: We have used our creature we have made out of clay. And today when we share
and in and over the next few weeks, we are going to use our pancake pal as a prop and
our picture that goes with it. So we will add that, our new success criterion is using a
prop. Do you understand what | mean by the word prop?

Text on screen: Success Criteria: Using a prop to help us share

T1: Okay, so now that we have laid out our success criteria, what do we use to help
us remember our success criteria?

S1:  The pictures

Text on screen: Using pictures or symbols to represent success criteria provides
support for young learners who are not yet reading, or just beginning to read.

T1: Right, we use some picture symbols. So | am going to show you our picture
symbols and | want you to tell me which success criteria it represents.

(Students discuss)

T1: What about this one?

(Students respond, “Talking Loudly.”)

T1: Now, how is it that you know what these pictures mean?

S2: Because the picture symbols show the thing that’s on the success criteria.
T1: Excellent Luke, good explaining. Riley, did you want to add to that?

S2:  We have seen it for a long time.

T1: Yes, we developed them, didn’t we? We made them together and we have been
using them for a long time.

Text on screen: The teacher and students together design a picture symbol to represent
the new success criterion.

T1: Now, we need to come up with one more symbol for “using a prop to help us
share”. Talk with your neighbours and see what you can come up with.



Text on screen: The teacher and students begin to build their understanding of the new
look-for through conversation. The teacher listens to conversations to check for
understanding.

T1: A prop car?

S1: A prop helicopter.

T1: Oh, so some vehicles. Interesting. How come you picked vehicles? Cars and
helicopters?

S1: Because it reminds me of a movie.

T1: Oh, and in movies do you think they use a lot of props?

S1: Yes.

T1: Yes, | bet you're right. That was really great thinking. Okay, | am very interested
to see what you came up with for the symbol we can use for “using a prop to help us”.
Kieran?

S6: Hands.

T1: Hands. Can you tell me your thinking behind choosing hands?

S6: Because, there is tons of different kinds of props.

T1: Oh, I see. | am just letting my brain think about that answer for a second. That is
very, very interesting because what do we use our hands for?

S6: Holding stuff.

T1: Did you know that some props are puppets?
(Students respond, “Yes.”)

T1: And what do | use to hold my puppet?

S6: Your hand.

T1: When | am using my pancake pal, what am | using?

(Students respond, “Hands.”)



T1: Okay so this will remind you that this is the one about using props. So | am
actually going to have one of my friends have something on their hand and that will
remind us even more clearly. So | am going to try putting a little puppet on their hand. Is
that okay that | added that?

(Students respond, “Yes.”)
T1: So friends, | think we did an excellent job on creating our success criteria and
throughout the next few weeks we will be using this to help us in sharing our pancake

pals.

Narrator: Another powerful way of developing success criteria with students is to
provide samples for students to analyze.

T2: Now class, what | would like us to do is look at this letter which will be our
assessment task, this is an example. | am going to give you a couple of minutes to
discuss and do a Think — Pair -- Share with your elbow partner and we are going to
come back and talk about what are some of the very good things and the strengths that
we see in this letter.

Text on screen: While students are discussing, the teacher interacts with them to
encourage and support their thinking and provide feedback on their observations.

T2: Looking at this letter, can you tell me anything that makes it a great letter?

S1: Ithink this is a great letter because Justin used three good ideas as to why he
likes Mr. Kelly as his community partner.

T2:  Super, can you tell me one of those ideas, and one of those reasons?

S1: (reads from sample) “I also remember when one time at my hockey game a kid
hit his head and you came to take him off the ice on a stretcher.”

Text on screen: Asking students for evidence of a criterion helps them to clarify their
understanding of that criterion, and provides both the teacher and the student
information about the student’s understanding of that criterion.

T2: That’s excellent proof. Are there any other examples? Emily?

S2: |like how he used capitals and periods.

S3: 1like how he put his name at the bottom right hand corner and the date at the top
right hand corner.

T2: Good, what are the other examples that we see the proof?



S1: He used juicy words and he checked over his work and spelt the words all right.

Text on screen: At this point in the learning, the teacher accepts all criteria offered by
students. These will be revised, refined and prioritized as the learning progresses.

T2: When we come back to the class as a discussion, | want you to make sure that
you give all of those examples and give me all of that feedback.

S2: When we are going to improve his work can you come back to our group
because | have something....

T2:  Absolutely, | can!

Narrator: When the students have had sufficient time to discuss and reflect, they share
their ideas as a class.

T2:  So now that we have looked at this letter, | would like someone to give me some
examples, or | would like all of you to give me some examples, of why this letter is an
awesome letter, and why our community partner wants to be reading through this letter.

Text on screen: The students’ current thinking about the success criteria is recorded for
reference.

S1: Ilike how he used three good examples as to why he likes Mr. Kelly as his
community partner.

T2: Okay, so we have got three examples. What’s another word for “examples”?
S1: Supporting details.

T2: Excellent. Why else is this a great letter?

S4: 1like the way that he put a lot of periods.

S3: He had the date at the top right hand corner and his name at the bottom right
hand corner.

T2: Okay, date and name, and by that he was following our letter writing format
which we have discussed and have up here as a reminder. Okay, anything else?

S1: Something he can improve on is next time, instead of putting for a sentence “you
are awesome,” he could use more juicy words and make it more interesting for the
reader.

T2: Very good, anything else?



S3:  |like how he had a beginning, middle and end.

T2: Good job, Logan. That is a very important part about letter writing that you have a
beginning, middle and an end. Now that we have developed the success criteria, or
some of it, we have started to develop our success criteria, | would like just to identify
the success criteria that relates specifically to our task. Okay so by that, we are looking
at examples, the what, the supporting details, letter writing format, beginning, middle
and an end. So if you look at the success criteria that | have circled here it all relates
directly back not only to our task, but also to our learning goal.

Narrator: Developing success criteria with students is a continuous process involving
brainstorming, revising and refining. It requires a safe classroom culture that
encourages risk taking, and promotes collaboration among teachers and students.

A viewing guide has been developed to enhance your professional learning while
viewing this video. The materials in this viewing guide are intended to help you assess
your current practice, guide your professional learning, and monitor your learning over
time as you continue to use this resource

Text on screen: “It is important that teachers explain to children what assessment is and
why it needs to be done, equally, that it is a shared process.” (Jones, 2007)



Segment 5: The Power of Feedback (13:02)

Narrator: Young children have the potential to be capable, independent learners.
When educators meaningfully engage children in assessment that is seamlessly
integrated with instruction, children know what they are learning, know what it looks like
to learn, and begin to be able to set goals and monitor their progress toward attaining
them. By designing learning contexts that provide children opportunities and support to
reflect on their learning, educators help young children develop the foundational
language, knowledge, and skills they need to take ownership of their learning.

Text on screen: “Feedback from teachers to children, in the process of formative
assessment, is a prime requirement for progress in learning.” Tunstall & Gipps, 1996

Narrator: Research indicates that descriptive feedback is among the most powerful
influences on learning. Effective feedback

e connects to learning goals and success criteria which have been shared and
developed with children,

e uses language meaningful to children to describe their learning,

e provides the information children need about how to make progress in their
learning, and

e focuses on the learning rather than on the child.

In a classroom community focused on learning, both educators and children can
become resources for learning as feedback is provided from educator to child, child to
educator, child to child, and child to self. Educators need to explicitly teach children how
to give feedback and provide opportunities to practise. When educators intentionally
teach children how to give and receive descriptive feedback, children deepen their
understanding of learning goals and success criteria.

Educators can help children develop their feedback skills in a variety of ways:
e modelling a task, and asking children to provide feedback;
e providing opportunities to practise giving and receiving feedback;
e giving children feedback about the quality of their peer and self-assessments;
and
e asking children to make their thinking visible when giving feedback.
Text on screen: Modelling a task, and asking children to provide feedback.
Text on screen: Reviewing the success criteria.

T1: So, here we have our success criteria -- we decided that using expression in our
voice was something that we thought was really important when we present. We



created our picture symbol to go with it, and | see many of our friends are working on
this as part of their goal. Our last success criterion was to “hold a paper at our stomach
and | notice that all of our friends now have met that and they have moved on to other
success criteria to work on.

Text on screen: Deepening children’s understanding of the criteria through questioning
and discussion

T1: Why s it that we have this as our success criteria, to hold our paper at our
stomach?

S1: So they can see our face.

T1: Okay, so why is it important to see our face? Tyler.

S2: So, you can hear them.

T1: You can hear them, excellent. Why else is it important to see a presenter’s face?
S3:  Look at the audience.

T1:. Itallows you to look at the audience, good job. Madeline?

S4: S0 you can see your paper.

T1l: What do you mean by that, Madeline?

S4:  You can read your paper if it has writing on it.

T1: Oh, soif | hold it maybe too close to my face to see. Excellent, that’s very true. |
need to hold it down so | can see. Taylor.

S5:  So you can look at the audience.

T1: Excellent, and the audience can see you, right? Our face tells a lot. We've been
working on our new goal of speaking with expression but we have talked also about our
face, and how our face tells a lot of expression. It's really important that our audience
can see our face so that they can be engaged in what we are talking about as well.
Good job, friends.

Text on screen: Modelling the Task. Learning Goal: We are learning to communicate

ideas and information orally. Task: To present information about my “pancake pal”.

T1: Sotoday | would like to share with you some information about my pancake pal.
And remember you are going to give me my feedback about my presentation. My



pancake pal’s name is Pixie. On my adventure, we went to my driveway. First | asked
Belle and Mateo and their pancake pals if they wanted to play hockey. Next, we had to
find helmets to fit our pancake pals. Then we went outside on a nice sunny day to play
hockey in the driveway. Finally, | was the goalie with Pixie, my pancake pal, and we
saved lots of goals. | think they are going to see if we can play professional hockey,
Pixie and I. And in my picture, Pixie and | are playing hockey with Pixie’s friends. Do
you think you could give me feedback now on my sharing? Ryan?

Text on screen: Accepting feedback from others.

S1: You did good on holding the paper at your stomach.

T1: Thank you, Ryan.

S2:  You did good on talking loudly.

Text on screen: Inviting suggestions for next steps

T1: And maybe | can have two things | can work on. Luke?

S3: | think you should work on looking at the audience a bit.

Text on screen: Discussing and clarifying the feedback

T1: Okay. Luke, | have a question about that. Can | turn to the audience, because |
think | did look at the audience? So can we do a thumbs up, thumbs sideways, and
thumbs down? That’s great for me to see because | am seeing a lot of people with
thumbs sideways -- what does that tell me?

S4:  That you have to kind of work on it.

T1: Yes, I still have to work on it, don’t I?

Text on screen: Using feedback to set a goal

T1: What was | doing when | wasn’t looking at the audience?

S5:  You were looking at your paper and then at the audience.

T1: Okay. How can | get better at that do you think?

S6:  Using some practice at home.

T1l: What a greatidea. | can practise it, right? And that would make it even better.

Text on screen: Providing opportunities to practise giving and receiving feedback.



S1: My pancake pal’'s name is Teddy. We were at my uncle’s swimming pool. First
we drove to my uncle’s pool. Then we had to put my water wings on. Then finally, | dove
into the pool. My picture about my pancake pal — | am swimming in my uncle’s pool with
Teddy.

Text on screen: Providing children guided opportunities to engage in peer feedback.

T1: Okay, so let’s see what our feedback friends have to share with us.

S3:  Claire, next time | think you should work on giving some expression in your voice.

S4: Claire, | think you did really good at talking loudly and holding the paper at your
stomach.

S5: I think that you have to look at the audience and | like how you used a prop.

Text on screen: Helping children to monitor their progress, to make their own decisions
about what they have learned, and to set their own goals.

T1l: Great job, feedback friends. Now Claire, how do you feel about your feedback?
S1: Well, I kind of looked at the audience when | was speaking.

T1: Okay, so would you like to poll your audience and see what you think? So what
are you noticing?

S1: Mostly thumbs sideways.
T1: Sowhatis that telling you, Claire?
S1: That | need to work on looking at the audience.

Text on screen: Giving children feedback about the quality of their peer and self-
assessments.

T1:. Solreally like the feedback that | heard. | especially liked how you used your
sentence starters and how you used your success criteria to give feedback to Claire. |
liked, Jeremy, how you commented to Claire about this, what success criteria was this?
S5:  Using a prop.

T1: So what prop did she use that you noticed?

S5:  Her paper and her pancake pal.



T1: Was there anything else Claire used as a prop?

S3:  Her picture.

Text on screen: Asking children to make their thinking visible when giving feedback.
T1: Her picture. Do you think that it helped Claire’s presentation?

S3:  Yes.

T1: How do you know that she used a loud, clear voice?

S2: Because we could hear her.

T1: Because we could hear her. Especially since we have other students working at
the other stations, we were able hear Claire nice and clearly. Okay, thank you, Claire,
thanks very much. So when you take your star from over when we did our presentations
last time, you can now place it on our new success criteria and you can decide what'’s

that goal that you are going to work on. Okay?

Text on screen: Children using feedback to make their own decisions about next steps
in learning.

Narrator: As they become more confident and adept at providing feedback, they
develop their self-assessment skills.

S3: My pancake pal’'s name is Pancake. The adventure where | took my pancake pal
was the library. First | got the bus to the library. Next | got the books, and then | got the
camera out. Finally | took the picture. In my picture | was at the library with two books.
(Students clap)

Text on screen: Using the criteria for self-assessment

T1: Great job, Kieran. Now | would like you to tell us, what is something you think you
did really well at?

S3:  Talk loudly.
T1: Okay. What is something you think you can work on for next time?
S3:  Expression in your voice.

T1: Excellent job, Kieran. Let’'s see what our feedback friends have to say, okay?
Okay Claire can we start with you?



S1: Ireally liked how you shared all your clues about your pancake pal.
Text on screen: Asking the child to make thinking visible.

T1: Excellent. Claire, how did you know he shared all of his clues about his pancake
pal?

S1: Because | heard his name of his pancake pal, and where he went and he
explained his picture.

T1: Okay and I notice you have some blocks there — what did you have to do?

S1: | putthe blocks there when he said 1) the name of his pancake pal 2) where he
went, and 3) when he explained his picture.

Narrator: Children benefit most from descriptive feedback when educators establish a
classroom culture focused on learning, one where educators and children collaborate to
know what is valued as learning, the learning goals, and what it looks like to learn, the
success criteria, take risks and ask questions, and view errors as learning opportunities.

T1:. Claire, | see you have a “thumbs down”. Can you explain why you put thumbs
down?

S1: Because his paper was like this.

T1: Okay, so what did that mean?

S1: The pancake pal was on the bottom.

Text on screen: Using feedback as a learning opportunity.

T1: What would you suggest for Daniel to do for next time then?
S1: Put your paper like, kind of diagonal.

T1: What would that do for the audience?

S1: Letthem see the pancake pal.

T1: Do you think, Daniel, you could try that? Go for it.

S2: My pancake pal’'s name is (inaudible)....

T1: Do you think Daniel used his prop much better this time?

S3:  Yes.



T1: Excellent. | think you used it much better this time as well, Daniel. | think all of us
learned from that, didn’t we?

Narrator: The act of giving descriptive feedback presents a significant opportunity to
foster students’ ownership of their learning. When students have the information they
need to move their learning forward, they are able to be metacognitive about their
learning. They start to see that they have control over learning decisions and they make
decisions that help them make progress toward learning goals. In addition, educators
and children become a learning community, where individuals are capable of being
learning resources for themselves and others.

A viewing guide has been developed to enhance your professional learning while
viewing this video. The materials in this viewing guide are intended to help you assess
your current practice, guide your professional learning, and monitor your learning over
time as you continue to use this resource

Text on screen: “...when feedback is combined with effective instruction in classrooms,
it can be very powerful in enhancing learning.” Hattie, 2009

Segment 6: Using Assessment for Learning in Kindergarten
(6:44)

Narrator: How educators use goals and criteria in learning impacts children’s perception of
themselves as capable learners, and whether children take an active role in learning. A common
misconception about goals and criteria is that these tools should be provided to students when
students begin to experience the learning.

T1: You know when we first started with success criteria and trying to figure how that applies in
kindergarten, we absolutely had times where we brought the kids all together and said, how do
you know you’re a writer and they stared at us and nothing came out and I thought this doesn’t
work, I don’t know what’s going on but it doesn’t work.

Narrator:
A more effective approach supportive of a play- and inquiry based learning environment is to
bring goals and criteria to children’s attention as they emerge in their learning experiences.

T1: | find that by giving them the materials that you need to start it; that has to be the
conscientious plan, that's what you have to be mindful about, those initial experiences that you
offer them. Then you need to listen and you document what they do with it. That’s going to tell
you what they know, that’s going to guide your next steps, what you’re going to offer them,

T2: So if we're starting to talk about patterning we would put materials, we would observe the
children just playing with the materials and see how they’re exploring and then we would start to



take pictures of things. If they’'ve started to build their own patterns we would observe that, take
a picture of it ...

T1: So we put the materials out for them to explore and then we named their learning. We
listened to the words that they have, we have conversations about it and they would label it.

T2: Then we would bring them all together as a group and we would talk about the pictures.
Well, what's the learning happening in this picture? From there we would connect those terms
up to our, our learning boards, our learning panels.

T1: Check it out. How many have | got?

S1: 4

T1: How did you know that was 4?

S1: Because there’s 2 on here and 2 on there.

T: Wait a minute. Wait a minute. So you're telling me that | can look at this and know that that’s
4. But you're telling me | can see that there’s 2 here and 2 here and that makes 47 Do you
know what we call that? Are you ready for this word? Adding.

S1: Adding?

T1: Adding. When you can take numbers and groups and put them all together you can call that
adding. Now JJ said can we add one more?

S2: That would make 5.
T1: How did you know that?
S2:...2 and 2 and you add 1 more that would make 5.

T1: Did you hear that? If we had 2 and added 2 and added 1 more to it Joshua says we’d have
5. Can you tell me how do we know there’s 5 there?

S1: We counted.

Narrator:

In a play and inquiry based learning environment, educators provoke children’s thinking by, for
example, the materials they provide, and by building on children’s interests. As children begin to
construct meaning from their experiences, educators can notice, and then name the learning to
the child in conversation with them. Knowing the goals and criteria embedded in the program
expectations is an important support for educators’ ability to do this.

T1: You have to know what you’re looking for. You need to know that curriculum probably better
than I've ever known any other curriculum -- you know what you’re looking for and you know it
when you see it and you honor it when you see it.

Narrator:



As educators continue to notice and name learning with children, children deepen their
understanding of the knowledge and skills in the expectations.

T1: High 5 to you. So here’s what | heard. I've heard Lyric read the numbers, | have heard
Thane count the numbers and what did you do with numbers?

S1:1

T1: And what do we call that? 2 and 2 and 1 more?
S2: Adding

T1: We add.

T2: But it's almost like staging so if | know that next week | want to start labeling patterning, this
week I’'m going to fill that room with patterning materials because if you put the materials out,
some of the kids are going to use them to make a pattern. Because if you start with “here’s the
knowledge” there’s nothing to base it on, then you’re not, there’s not enough depth of
understanding or background knowledge but if you give them the opportunity which is usually
staging with the materials or possibly a small group activity so that they’ve all had some
experiences: But you can’t start from scratch by just asking them.

T1: Basically we capture on pictures what we want to see for the success criteria, | can make a
pattern, | can extend a pattern, | can label a pattern, | can record a pattern. So once we've
captured them doing it we would put them up on our board and show the children the pictures
and use their words. Oh, “well, what’s happening in this picture”, so they can identify that they
can make a pattern and we would say, “Great, let's make a board with that”, so we would
identify the success criteria of “make a pattern, label a pattern, record a pattern, extend a
pattern”, and then as they continue to do it we would label their learning and then would say, “oh
you just made a pattern, where could we put that,” and then, “what would you do next,” and
then, “oh | could record my pattern”, great, and then, “where would we put that*? And then so
they feel that they’re a part of making that board, they own it, they go to it they know where to
find it in the room and then we talk about them being a mathematician because they are pattern
experts.

Segment 7: Using Success Criteria in a Play- and Inquiry-Based
Learning Environment (7:58)

Narrator:

As kindergarten educators transform the way they design instruction to embrace play and
inquiry based learning, a similar transformation is happening with how they think about
assessment.

T1: So one day | was pulling kids aside one at a time to see how high they could count and
then they would get to go back and engage with the math materials and my ECE teaching
partner was engaging with those students while | was doing my, my assessment one-on-one so,
we had one student who came over and counted till 29 and, and then stopped and actually a lot
of them stop at 29, | don’t know what it is about 29 that then he went over and was working on a
tower and my partner said, oh how many cubes is in your tower and he counted to 52 and |



thought, oh my gosh he can count to 52. And you’d want to think oh that was just one kid who
quit at 29 and could have gone farther but that was sort of the beginning of thinking is this
assessment working and if we're doing this play based learning, can we get the information from
the play instead of separating assessment from the learning.

Narrator:

Young children reveal their understanding in what they say, what they do, and what they depict,
or represent. Educators observe, listen, and ask probing questions in order to document and
analyse the children’s thinking and, with the children, co-construct an understanding of what
they are learning and what they have learned.

T1: Catherine and Bristol, thank you for your patience. What were you learning when you did
this?

S1: I don’t know.
S2: | think we’re learning about measuring.
T1:. Measuring, and can you tell me what makes it measuring?

S1: ...measuring by trying to see which, which one is the longest, which one of these are the
highest or the shortest.

T1: Okay so you were trying to see whether the 3 or the 9 was the highest and was the
shortest, and what did you learn when you did that?

S2: The 3 was about the.. little.

T1:. 3 was smaller than 9, wow, so I’'m going to give that to you and you told me that what you
were doing is you were seeing which was the smallest and which was the longest, wow. “| was
measuring”, can you put it on the board where you think it goes?

Narrator:

In Kindergarten, noticing and naming the learning describes what learning looks like for the
educators and the child and provides a picture of the learning taking place. As educators “notice
and name” the children’s thinking and learning in conversation with the children, they set the
stage for using success criteria in Grades 1-12.

T1: You're mindful of what the children are expected to learn, and at the same point you’re
taking of what they have and they’re bringing in to the classroom and you’re trying to bring those
two things together. So by knowing what you’re looking for and watching what they’re giving
you, you're going to offer the experiences, the words for them to know what they’re learning and
to know what those next steps would look like.

T2: | think what’'s happened is that all of the, the actual instruction and the assessment and the
communication with the children and the parents and the celebrations have become so
interwoven that it’s hard to know what you’re doing at one time because you’re never doing only
one of them. And one of the things that’s interesting, and | think how | see assessment —this
form of assessment sits right especially with such little people because it is interwoven.



T1: With success criteria, when | was first hearing about it, it made sense to me because | was
looking at the whole child. | was looking at it from a broad lens and I think that’s important to do
that with success criteria because children enter, their development is so wide, it has to be
developmentally appropriate and at this age, children are growing and developing at different
rates so you want to ensure that every child it has success.

So as they're creating something, it's wow, | just saw you just made an AAB pattern or you just
made a pattern or you just read a pattern, you extended a pattern, you're labeling that learning
for them. And in turn, the more you do that, the more you see that come out of the children so
that when you’re using your bulletin boards and you have your success criteria posted, the
children are starting to use that language, they’re starting to come to you with the evidence of
their learning. “Oh look, | just made a pattern” and you know they’re excited to post that up on
the board and that evidence is there.

T2: Success criteria comes from the curriculum document. In order to pinpoint your
observations and your assessment, you use the success criteria coming directly from the
curriculum, you're creating that success criteria so you know what you’re looking for in your
documentation and that really helps so your focus on what is happening within, within the room
and your documentation can then be collected and you know specifically what you’re looking
for.

T1: It's not a checklist; children don’t learn in a linear fashion, it's not here, here, here and here.
By keeping it broad, you can gather evidence-The important thing | think whenever you're,
you're posting your success criteria | think as a visual, you're not going to post that in a linear
manner. It's not going to, you’re posting your success criteria on your boards in a random
fashion because children enter it at any point.

T2: You have, you're labeling the learning within the classroom and by labeling the learning, it
becomes something naturally that happens in, in, in, in your classroom. You're creating that
environment of learners so by constantly labeling what is happening, talking about what is
happening, using those bulletin boards in an interactive tool with the children, they start to hear
those statements. You are showing them what they’re doing, putting a name to it and eventually
as they hear that, they’re doing that themselves. So the boards themselves are a work-in-
process so it doesn’t mean that you know, you’re visiting it once and then it’s forgotten. If you
are constantly working with those boards and, and putting up documentation and pictures and
evidence of learning with the children, then they are constantly hearing that environment of
learners and hearing, hearing the language of success criteria, it naturally flows within the
conversation.

T1: The most important thing that an educator can do is take the time to sit down and observe
and listen and become involved in the learning that’s taking place. The learning is happening all
around us, it's a matter of sitting down and observing and watching and then taking the time to
ask what’s happening. They know what they’re doing, it's up to us to listen to them and then we
can start taking that and, and tying it into the curriculum and labeling it and talking about the
learning that’s taking place, you're building their confidence when you start talking about, it
makes it more meaningful to them, that’s the most important thing you could do.



