
    APPENDIX A 

 

It’s All About Student Achievement 

Links between ABA and Effective Practices from the Ministry of Education: Aligning Special Education and Program 

Principles & Strategies of ABA Effective Practices from the Ontario Ministry 
of Education 

What does it look like in the secondary classroom? 

Visual Supports 
Visible Goal Setting- Focus the 
learning 

Differentiated Instruction:  Responding to 
different learning styles (Education for All) 

 Making Thinking Visible- John Hattie 
 

A visible spot in the room for homework, reminders and reinforcement 

 Goals and criteria posted visibly in the classroom for awareness, focus and attainability 

 Making thinking visible in the classroom- examples include, but are not limited to, a visual checklist, formats to 
allow for opportunities to explore and challenge content, topics, opinions and insights  (e.g. Think, Explore, 
Challenge Triad) 

 Visual instructional strategies posted to engage the learning (literacy e.g.-  could include a KWL chart, writing 
process, key words relating to OSSLT or EQAO, Reading Strategies Chart, RAFT relating to and providing choice in 
writing) 

 Variety of graphic organizers to support student thinking, choice and communication of information to promote 
self-directed learning 

Individual Well Being Mental Health Initiatives 
(Safe and Caring Schools) 
(PPM 140) 

 Niagara Catholic Mental Health and 
Addictions Support Plan 

 Open Minds, Healthy Minds- Ontario 
Comprehensive Mental Health and 
Addictions Strategy 

 Hope, Dignity and Our Compassionate 
Response – Grade 9 

 

Students with social-emotional needs have a framework of support (CYW, “go-to staff”, “safe zone in school”, Student 
Success Team, Chaplaincy leaders, NCDSB Social Workers, Supervisor of Counseling Services (Threat Assessments) 
Pathstone Mental Health Workers, Mental Health and Addiction Nurses, Community Addiction Services of Niagara 
(CASON)) 

 SafeTALK and Applied Suicide Intervention Skills Training, (ASIST) Programs- opportunities for students and staff to 
become certified 

 Youth Net 

 Girls Talk 

 Anti-Stigma Campaign 
  

Positive Reinforcement Co-construction of Success Criteria, 
Descriptive Feedback, Assessment for 
Learning and as learning 
(TLCP’s, PLC’s, Collaborative Inquiry)  

 Karen Hume- Tuned Out- Engaging the 
21

st
 Century Learner 

 Growing Success (2010) Assessment, 
Evaluation and Reporting in Ontario 
Schools: Ministry of Education 

 Assessment For (on-going, diagnostic 
and formative), As (involves self and 
peer assessment) and Of Learning 
(summative at the end of key stages in 
the learning)- developing the learning 
journey 

 
 

Students are aware of and know the expectations; receive positive and descriptive feedback during the process of 
learning. 

 Individual consultation with student to determine specific reinforcers for that student 

 Reinforcement choices are varied with frequent opportunities to earn and access 

 Feedback is to be timely and action orientated, helping the students learn “how” to improve their work 

 Positive suggestions and guidance for growth and next steps to “bump up their work” 

 Goals and criteria are posted visibly in the classroom for awareness, focus and possible attainability 

 Progress Wall 

 “Bump it up Wall” for students to view exemplars, and shift to their own work while progressing through the 
stages of learning 

 Five key aspect to student engagement: Competence, Creativity, Community, Context and Challenge 
 

 
 



    APPENDIX A 
Principles & Strategies of ABA Effective Practices from the Ontario Ministry 

of Education 
What does it look like in the secondary classroom? 

Structured Learning Big Ideas, Success Criteria (established or co-
constructed) 

 Inquiry process, Teaching Learning 
Critical Pathways, Professional Learning 
Cycles  

Tasks are broken down for students with a focus on process. 

 Observations, conversations, and products are compiled throughout the learning process (e.g conferencing with a 
focus on student work, anecdotal notes and observations, discussion groups, etc.)  

 Descriptive feedback is provided each step of the way through the use of a progress wall so that students see the 
final product and exemplars at each level.  There is explicit guidance/teaching/modelling  and examples of how to 
“bump up their work” 

 Choice provided 

 Examples could include a 3 part lesson model (minds on, activity and consolidation of the learning) 
 

Prompting and Fading Gradual Release of  Responsibility 
(Literacy for Learning:  The Report of the 
Expert Panel in Literacy in Grade 4-6 in 
Ontario) 

 Metacognitive Processes 

Provide numerous opportunities to reinforce new skills through intensive support (positive reinforcement, review, 
prompts, verbal cues, visual cues) and provide more opportunities for independence once skill acquisition and mastery 
has occurred.  

 Self-directed learning is encouraged (examples include colour coding success criteria and students explaining their 
criteria, student led conferences, students assessing their own work prior to handing it in) 

 Metacognitive processes including exit cards, prompting, questioning and consolidation of what was learned 

 When and how to use particular strategies for learning or problem solving (choice provided to understand what 
works best for individual students-organize their work, work habits, environmental needs, reading strategies, etc.) 

Generalization and 
Maintenance 
 
 
 
 
 
 
 
 

Higher Order Thinking Skills,  
21st Century Learning, Deep Learning,  
Getting Started with Student Inquiry (Literacy 
and Numeracy Secretariat),  

 Open Stance to Learning 

 Mind-sets and Equitable Education 
(Dweck, C) Developing a growth mind-
set regarding “student intelligence can 
be developed by various means through 
effort and instruction.” 

Once skill acquisition has occurred, give students an opportunity to apply their knowledge to new situations, contexts 
and environments  

 Focus on thinking, communicating and applying knowledge learned 

 Provide choice and varied strategies to apply thinking to appropriate situations 

 Modeling concepts of executive functioning to build and reinforce positive learning habits/skills that can be 
transferred to other classes and situations. 

Data Collection and Analysis EQAO, Putting Faces on the Data (Lynn 
Sharratt), Data Walls, TLCP’s (gathering 
evidence of student learning) 

 Collect data from a variety of sources (OSR, EQAO, diagnostic assessments, surveys, portfolios, and observations) 
to effectively program based on student strength and need   

 Use data to inform and drive instruction and level of intervention 

 Rely on qualitative, quantitative, perceptual and contextual data to support student achievement  

 Collect and gather evidence of student learning through assessment for, as and of learning 

 Consider alternative student assessment and evaluation methods 

 Consider alternative methods for student to demonstrate knowledge and understanding 

Behavioural Support 
Strategies 

Learning for All, Safe and Caring Schools, 
Equity and Inclusive Education, Ontario’s 
Comprehensive Mental Health and Addiction 
Strategy 

 All behaviours serve a communicative function 

 Through dialogue and assessment, determine the function of the behaviour (escape, attention, sensory or 
tangible)   

 Respond to student need (cognitive deficits, social-emotional concerns, mental health) by understanding the 
communicative function of the student’s behaviour and if necessary, intervene and be proactive in creating a safe, 
caring, inclusive environment with built in supports 

 Consider how Teacher response to student behaviour drives student achievement and student engagement 

 


