
 

SSL -  Student Success / Learning    
Video: Process -  Focusing the Learning    

[Facilitator in home foyer]    
 
(FACILITATOR 4:)     Board-level inquiry was very broad. And that as a        -- at the board    
level, we needed to narrow our inquiry. And when we went from looking at the four C's,                
including collaboration, communication, creativity     -- we realized we had taken on far too        
much. And when we narrowed our focus to collaboration, we were able to go deep. And               
we were able to focus our support in the schools. And as a result, schools were able to               
narrow their focus in their classrooms.    
 
(FACILITATOR 1:)      It allows you to have small little successes. You know? If I think of             
an example that we had where we get together and we want to talk about the three              -part  
math lesson. Well, that's a pretty overwhelming topic. But because you're able to narrow              
it down and say, "Okay, we're going to look at          the -- when the students talk. And what      
teacher moves does the teacher do to facilitate student talk?" And then narrow it down           
to, "Okay, today we're going to look at re-voicing." Then when you talk about how the              
day went, you can say the re-voicing went         well. And there's something you can hang       
your hat on. And then you have that confidence to say, "Okay, what we're doing is               
working." When your goal is to improve your three    -part lesson, it never feels like you get       
to that.  
 
(FACILITATOR 2:)      Ya.  
 
(FACILITATOR 1:)      But if your goal is to improve the way we practice the talk moves in            
the math classroom, and you can see that, then you're more confident the next time you                 
come to the table. And more confident and willing to try the next thing that's required                in 
the big three-part lesson.     
 
(FACILITATOR 2:)      At this point, and because I believe we do have a really solid             
culture of collaboration in the district, we're able to get much more focused and precise                
on some areas of student need. And because collabor       ative inquiry is part of how we do        
business now, I believe that we're staying much more rooted in the student work and in               
the student learning. Especially as we move forward this year.         
One of the most interesting examples from my perspective stemmed from t          he idea of 
working with a particular school team, including the administration, around some trends           
that they were noticing in their Ontario Secondary School Literacy Test stat. We were              
really looking at the item information reports generated based on the s          tudent's 
responses to various questions. And as opposed to staying at that, sort of, broad            
quantitative data level, we started to ask some questions about the nature of the test              



          
          

        
                 

             
                

              
             

             
              

           
         

          
            

          
           

            
     
              

           
             

         
 

              
          
             
              

          
             
            

                  
                

             
           
             

             
     

questions that were tripping students up. And the response from the teacher team was 
that, "Well, our students are really struggling with decoding when it comes to their 
reading, so all of this is going to be problematic anyway." 
And so what we did at that point was I pushed their thinking a little and said, "Do you 
really have evidence that students are struggling with decoding in Grade 9 and Grade 
10?" And they said, "No, we really don't. So what should we do?" And so what we did is 
we learned together how to take a running record a reading record. And engaged in 
miscue analysis with all Grade 9 and Grade 10s at that particular school, which had a 
population of several hundred young people in those junior grades. And really built from 
there. So we did notice that the students had decoding abilities, but they were falling 
down on meaning-making, especially related to vocabulary. And so we had a precise 
inquiry focus as we moved forward for the remainder of the school year around subject-
specific vocabulary or disciplinary literacies. And that was really impactful. By the time 
those Grade 9 and 10 students finished out their year in June, they had a richer 
understanding of some of that content area vocabulary. And the teachers themselves 
were no longer convinced that students were struggling with some of the basic building 
blocks of reading. They were realizing that it was reading in the content areas that was 
the biggest area of challenge. 
So we were able to stay focused or become focused, building from our data into some 
classroom practices some of that teacher instinct. But also testing that as we went 
forward. And making sure that we had some validation for the teacher instinct based on 
some evidence in student learning from the running record. 

(FACILITATOR 3:) The narrowing the focus has been a really important piece for us in 
terms of having conversations back and forth, but also having some strategies in place 
for that. So there's a couple of things that we do. And again, from that disciplinary 
thinking in the science, we spent a lot of time observing the students and creating 
wonderings based on what we're seeing. And so as Theresa said, always student work 
on the table and always observations. For example, you know, you might have just done 
an investigation and students are collecting data. And there's a child in the classroom 
who really doesn't know what to do with the data. Even how to organize it. And you were 
really expecting that they could organize that data so that it could then be analyzed. So 
looking at those disconnects in our own practice. And so, are we really wanting to focus 
in on investigations because they promote engagement? Or is that we need to focus in 
on investigations and the collection of data in investigations? So that that collection of 
data is organized in a way that students can see how they can make some judgements 
and draw some conclusions from that. 
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