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Challenges of Practice - Handout 7 

Research Area #1: 
AVOIDING THE “ACTIVITY TRAP” 

. . .  working together for the sake of working together is not enough to move 

improvement forward.  For collaboration to be an enabler of the kind of 

meaningful professional learning that can impact on practice, it needs to be 

more than just an inventory of group-based activities that someone hopes 

will make a difference. (Katz, Dack and Earl, 2009, p. 37)  

Taking a purely practical orientation with a skills-only focus does not develop 

deep understandings teachers need to link the three forms of evidence: 

evidence from students, evidence from teaching practice and evidence from 

research.  (Timperley, 2010, p. 6 ) 

Research Area #2: 

ACKNOWLEDGING/EXAMINING CURRENT BELIEFS ABOUT TEACHING AND 

LEARNING 

If teachers  prior theories are not engaged it is quite possible that they will dismiss the 

new ideas as unrealistic and inappropriate for their particular classroom context or 

reject the new ideas as irrelevant (p.7 Timperley evidence) 

Tacit knowledge will shape skills and beliefs and impede change unless members are 

assisted in questioning their knowledge.  Facilitators need to focus on asking thought 

provoking questions of their PLC (learning team) members to encourage challenges to 

current beliefs, knowledge and theories. (Katz, 2010, p. 20 ) 

Typical responses include rejection of new information because it does not fit with 

prior beliefs or over-assimilation whereby teachers believe that their changes in 

practice are consistent with what is proposed, when, in reality, the changes 

represent the new information in superficial ways only. (Timperley, 2009, p.230) 

Research Area #3: 

CHECKING ON THE IMPACT 

Changing teacher practice means that we have to check constantly that the 

changes are having the desired effect because effectiveness depends on 

context; these students, these teachers and this school. (Timperley, 2010 p.10) 

Possibly its (CI) most powerful element, however, is checking whether any 

changes in practice are having the desired impact on valued student outcomes. 

Change does not necessarily equate to improvement. (Timperley, Parr and 

Bertenees, 2009,  p.240) 

By engaging in the checking process the teachers developed the skills to 

monitor the consequences of changes to their practice and to self-regulate 

their ongoing  learning. (Timperley, 2010, p.238) 

Research Area #4 
BEING DELIBERATE IN NEW PROFESSIONAL LEARNING 

Simply knowing what students need is not enough . . . if teachers are going to teach 

fractions differently then teachers need to learn something new about fractions and 

about teaching fractions. If they don’t learn something new, then they don’t have any 

basis on which to make a change in their classroom practice. (Katz, 2013 p.5) 

There is a need, therefore, to ensure that knowledge for improvement and the process 

of acquisition are a deliberate rather than incidental part of the process. (Timperley, 

Parr and Bertenees, 2009,  p.230)  

In studies that showed sustained gains . . . A key feature was the development of deep 

theoretical pedagogical content knowledge that was able to serve as the basis for 

ongoing principled changes to practice, together with the skills to inquire into the 

impact of teaching on student learning (Timperley, 2009, p.231) 

For the most part, (learning 

team) members were not 

engaging in critical 

reflection necessary to 

assess existing theories and 

develop innovative 

solutions. This is a 

necessary step before real 

changes in classroom 

practice can be made (Katz, 

Dack and Earl, 2009, p.36). 
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