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Introduction 
This facilitator’s guide is intended to:  

● provide background information about the learning and teaching related to the 
series of videos of Book Project 2.0 (in three parts) and Book Project 2.1; and 

● offer entry points for professional learning related to building similar kinds of 
student learning opportunities that incorporate novels studies. 

Book Project 2.0 
“It has definitely made me look more into how the writer wrote the book 
than just the story.” Taylor, student, Book Project 2.0, video 1 

 
In this series of three videos, students are involved in an independent novel study where 
students independently read three books of their choice from a collection of titles 
related to a common theme. Teacher-librarian Michele Shapiera created this learning 
for students to help them engage in and enjoy reading literary texts. 

 
Part 1: 

 
 
In Part 1 of this series, you will see how students use annotation as a way to record their 
thinking as they read. Instead of responding to sets of chapter questions, the students’ 
reading is guided by a set of inquiry questions: 

● What is the character’s definition of success? Does he/she achieve it? 
● What can we learn from his/her understanding of success? 

The students read three different novels of their choice in total, and these novels, with 
the annotations students have made, are circulated with two other students from other 
schools, who add their own annotations. Once all three students have read and 
annotated each book, the novels are returned to the first reader who then draws 
conclusions using the collective annotations. 
 
  



 
Part 2: 

 
 
In Part 2, students come together and share their insights from their reading in two 
ways. First, each student who was the first reader of each book, makes a presentation to 
the rest of the students, sharing: 

● a selected passage that was annotated by all three readers and explaining how 
the annotations revealed understanding about the novel, and how the passage 
related to the inquiry questions; and 

● a visual representation of a big idea related to the inquiry question. 
Second, the students who read the same three books form triads to discuss and extend 
their thinking related to the big ideas in the three novels that they read. 
 

Part 3: 

 
 
Part 3 highlights the outreach work students took on as a result of reading and thinking 
about their novels. Having thought about various characters’ definitions of success, and 
what they learned about that, students visit an elementary school and explore the 
concept of empowerment with some Grade 8 students. 

Book Project 2.1 
“When I stopped and thought about and thought back about what I read, 
it made me break it up into little pieces and analyse it and made me 
understand the book a lot more…[It] has helped me break it down a lot 
simpler, and make it easier to read. So I am reading a lot more now. ” 
Keifer, student, Book Project 2.1 
 
Book Project 2.1 builds off the experience of Book Project 2.0 by using similar teaching 



strategies; however the strategies are adapted for more dependent readers in a Grade 
10 Locally Developed English class. Teacher Mary Cannon worked with Michele Shapiera 
to build students’ skills as readers. 
 

 
 
In this video, each student selects a novel of their choice from a teacher-created 
collection of titles. As students read their novels, they annotate their thinking related to 
an inquiry question related to the idea of labels, and engage in conferencing with the 
teacher about ideas related to their novels and the answers they are discovering to the 
inquiry question. 

Viewing the Videos 
The following suggests one way to structure your viewing of the videos.  
 

Prior to Viewing: 
Based on the information provided in the Introduction, generate a list of questions 
related to the approach taken for the novel study. If you are working with colleagues, 
determine commonalities and differences among the questions, or cluster the questions 
into categories (e.g., questions related to implementation, assessment, use of 
literature). Some questions may include: 

 What assumptions did I make? 

 Did I read / scan the novel myself? 

 What are links to previous or existing texts and supports that have been used to 
date? 

 How will I assess students’ prior learning? 

 How will I assess my own prior learning to facilitate reflection of my own 
practice? 

 

During Viewing: 
One approach to take in viewing the videos is to make annotations as you are viewing. 
Each video is between four and six minutes in length. Pause the video at several points 
in the video to allow opportunity for you to annotate your thinking, or use a transcript 
of the video (see Appendix A - Sample Transcript for Annotation).  
 
If you wish, you could use an inquiry question, such as How might I re-structure my 
novels studies? to guide your thinking. If you are working with colleagues, an option may 
be to exchange your annotations and have a colleague respond to them and/or use the 



annotations as points to structure discussion. 
 

After Viewing: 
Once you’ve viewed the video or videos one or more times, determine if any of your 
questions from Prior to Viewing have been addressed. Consider what additional 
information you may still need to pursue, and what resources and supports may assist 
you in seeking answers to those questions. 
 
If you wish to explore the idea further, try out one of the aspects related to learning and 
teaching in the video. If you wish to explore further what annotating a text might look 
like in order to plan for learning for students, select a short piece of literature and 
annotate it, for example noting:  

● information and ideas related to a theme or big idea; 
● significant points in the text (e.g., related to character development, conflict); 
● aspects that were surprising or unusual; or 
● thinking related to the writer’s craft, or how the text is constructed; or 
● links to global competency big ideas, and authentic connections to the real 

world? 
 
From this experience, think about how asking students to annotate their text may 
provide evidence of learning goals you are pursuing with your students. 
 
To continue to explore aspects that are depicted in the videos, continue to explore the 
information and opportunities for reflective practice outlined in the Building the 
Learning section of this guide. 

Building the Learning 
In this series of videos, you will see how a teacher and teacher-librarian at a secondary 
school re-imagine the novel study. In their work to increase students’ enjoyment of 
reading, engage them more deeply in ideas and thinking, and support students’ reading 
skills, they incorporated the following decisions in their instructional design: 

● Providing Choice of Text 
● Using Inquiry Questions and Literature 
● Supporting Students to Use Annotation to Document their Thinking 
● Creating Shared Experiences among Students 
● Supporting and Extending Students’ Thinking 

 

Providing Choice of Text 
“To have the whole class reading the same book and to be doing 
questions together -  I know how that worked out and it worked out that 
a lot of students didn’t read the book.” Mary Cannon, teacher, Book 
Project 2.1 
 
In re-imagining the novel study, the teachers designed the learning so that students 
could choose their own novels from a collection of novels the teachers had selected. 
Providing choice allows students to feel more autonomy in the learning, and it helps to 



ensure that students feel a greater sense of interest. Having a collection of novels also 
meant that students could make their selection, and begin reading, and if they didn’t 
feel interested, they could choose another book from the collection. 
 
The teachers had the following in mind when they created their collection of novels, so 
that: 

● the novels had relevance to a teacher-selected inquiry question that would be 
used to anchor the novel study; 

● many of the novels had protagonists about the same age as the readers; 
● they provided appropriate challenge in terms of language and ideas for the 

learners; and 
● they provided appropriate challenge based on assessment information the 

teachers had about students’ reading strengths and needs. 

 
Re-imagining Your Own Practice: 

1. What are the benefits and challenges of providing choice of reading materials to 
students? 

2. As you provide choice of novel for students, what criteria will you use for 
students to make their selection, and/or for compiling a collection of titles for 
students to choose from? 

3. How can you guide students to preview books and make selections of novels 
that match their interests and reading competence?  

Using Inquiry Questions with Literature 
“The goal is to get them thinking about fiction differently instead of 
question- answer details to thinking deeply about one aspect about what 
they were reading.” Michele Shapiera, teacher-librarian, Book Project 2.0, 
video 1 
 
A critical part of how the teachers structured the learning is to use an inquiry question 
to guide the students’ reading, and for students to draw conclusions and ideas from the 
literature. The teachers selected inquiry questions that both suited the novels the 
students read, and that the teachers thought would be relevant to students. 
 
In Book Project 2.0, students read with the following questions in mind: “What is the 
character’s definition of success? Does he/she achieve it? What can we learn from 
his/her understanding of success?” In Book Project 2.1, the inquiry question that guided 
students’ reading and thinking was “How much do our labels affect our sense of who we 
are?” 
 
Not only did the inquiry questions help to shape students’ reading, they also provided: 

● a way for students to continually develop answers to a big idea and revisit how 
their thinking evolved; 

● a focus for the students’ reading and annotations; and 
● opportunities for students to have discussions about a common idea even 

though they were reading different novels. 

 



Re-imagining Your Own Practice: 
1. What are the benefits and challenges of using inquiry questions with literature? 

2. What inquiry questions might you use to connect with:  
a. your curriculum learning goals? 
b. unifying themes of a course? 
c. literature that you make available to students? 
d. students’ lives, local-to-global?  

3. How can you support students to develop their own inquiry questions as they 
read? 

4. What are ways students can demonstrate understanding of the inquiry question 
as well as providing evidence of curriculum expectations? 

5. With whom could you partner to create learning opportunities that involve 
literature and that are anchored in inquiry? 

 

Supporting Students to Use Annotation to Document their 
Thinking  
“I thought that the jot notes would be really hard and I would have to 
really focus on the jot notes and not really read the book, that I would 
trouble doing both of them. But I thought it was a lot easier because I 
could go back and read all the stuff that I wrote. ” Kiana, student, Book 
Project 2.1 
 
As students read, they annotated the text to document their thinking; that is, students 
made notes at specifics spots in their novels to capture a key idea and/or their thinking 
related to what they were reading. 
 
In Book Project 2.0, students noted (directly in their books as the novels were provided 
for the students to keep) ideas and information that provided answers to the inquiry 
question that they were exploring, as well as other points in the novels that they 
thought were significant, surprising, or that indicated something about the writer’s craft 
(See Appendix B - Sample Student Annotation). Students would then exchange their 
novel with the annotations with two other students (in other schools), and each of 
those readers would also annotate (using a different colour ink). Sometimes these 
subsequent annotations were in response to annotations from other students, and 
other times they were at points in the novel that had not been noted. 
 
The novels were returned to the original readers, and they would select several points 
where there were multiple annotations, and draw some conclusions related to the 
inquiry questions as well as what the various annotations told them about the 
perspectives of the other readers. 
 
In Book Project 2.1, students noted information and ideas on sticky notes and placed 
them at the relative points in the novel. Specifically, students noted the labels that 
characters gave themselves on one colour sticky note, and labels given by other 
characters on a different colour sticky note. Students were frequently asked to review 



their sticky notes and share some conclusions in small group discussions and in 
conferences with the teacher. During the conference, the teacher would use the points 
that students had annotated as opportunities to talk to students about their meaning-
making, their reading, and their use of comprehension strategies. 
 

Re-imagining Your Own Practice: 
1. What are the benefits and challenges of asking students to annotate their texts 

(e.g., using sticky notes) as they read? 

2. Considering the strengths and needs of a group of students you are working with 
and the learning goals you are supporting them to achieve, what criteria might 
you use for the student annotations?  

3. How could you have students use those annotations once they have made 
them? What kinds of assessment information could these annotations give you? 
How can you ask students to extend their thinking related to their annotations? 

 

Creating Shared Experiences for Students 
“I learned that everyone has a different point of view. We all thought that 
the definition of success was the same but we all took it slightly different 
in our own lives.” Ariel, student, Book Project 2.0, video 2 
 
Because each student is reading a unique novel and documenting thinking through 
annotation, each student is able to bring ideas and information to the inquiry question 
with unique information. This also helps students to build their sense of confidence, 
competence and expertise. This was an important aspect of the learning that the 
teachers wanted to capitalize on. 
 
As books were shared in Book Project 2.0, students were able to gain insights into their 
peers’ (from other schools) thinking by viewing their annotations as they read, and then 
added their own annotations. When they came together, they also participated in 
forums to further discuss ideas related to their novel. 
 
In Book Project 2.1, where students were in the same class, the teacher planned 
opportunities for students to discuss their thinking based on discoveries they were 
making related to their inquiry question. For example, even though students were 
reading different novels from each other, they could compare how characters’ identities 
in their novels were shaped by labels that they found in the novels. They could also 
extend these ideas about labels and identity to their own lives and the lives of people 
they knew. 
 
In both cases, students were also made aware of a wider range of titles (because their 
peers were reading them), and they were generating interest among themselves about 
further reading they might do. 

 
Re-imagining Your Own Practice: 

1. What are ways for students to share their experiences that may involve face-to-
face interactions as well as through technology? 

2. Why is this an important practice? 



 

Supporting and Extending Students’ Thinking 
“It really requires some inferencing like they need to be able to read 
between the lines to find the labels that apply to their characters. Some 
books are really overt, and there is name calling and it is really obvious 
what labels are being applied to their character, but others are not as 
obvious.” Mary Cannon, teacher, Book Project 2.1 
 
In Book Project 2.0, students were able to extend their thinking by turning their thinking 
about literature into action. Specifically, Amy, Ariel and Taylor drew on their characters’ 
definitions of success, and the connections they made to the literature, to do work with 
students in a grade 8 class about empowerment. The high school students created an 
opportunity whereby the grade 8 students could explore the concept of empowerment, 
and could think about situations they may experience when they come to high school 
that might require some decision-making. 
 
In Book Project 2.1, students, both individually and collectively, extended their thinking 
from the literature and applied it to how labels are given and forced upon people, and 
how these can influence people’s sense of self, both positively and negatively. 
 
Because the opportunity of Book Project 2.1 was designed for dependent readers in 
mind, there were also many opportunities when the teacher met with students 
individually and in small groups to engage in discussions that began with the 
annotations, and then extended into supporting students’ comprehension strategy use. 
It also allowed the teacher to help a number of students reshape their own sense of 
themselves as readers. Mary selected relevant curriculum expectations, and used these 
to create learning goals and success criteria (See Appendix C: Sample Curriculum 
Expectations, Learning Goals and Success Criteria). These learning goals and success 
criteria were instrumental in helping Mary assess students’ learning through 
observations, conversations and products, and to provide students with feedback 
throughout the reading process. 

 
Re-imagining Your Own Practice: 

1. Why is it important for all readers, independent and dependent, to be engaged 
in higher level thinking related to their novel? 

2. What are considerations you would take for building opportunities for 
independent readers and for dependent readers? What might be different and 
what might be the same for these two types of readers? 

  



 

Appendix A: Sample Transcript for Annotation  
 
VIDEO: BOOK 2.0 - PART 1 
 
(ARIEL:)  I almost always talk about how great the books I'm reading are, 
and I love talking  about books.  
(NARRATOR:)  Grade 12s Taylor, Amy and Ariel are all avid readers. 
They're part of Book Project 2.0, a reading group started by the school's 
librarian at Haliburton Highlands Secondary  School. But this is much 
more than your average book club. 
(MICHELE:)  The goal was to get them thinking about fiction differently, 
instead of question-answer and details, to think deeply about one aspect 
of what they were reading. 
(TAYLOR:)  It was difficult, but it was also a lot of fun. 
(AMY:)  It's been so exciting, like, it's just  it's so fun to mess up books, 
like, you know, you just open it, and you get to write all your feelings.   
(NARRATOR:)  Each student read three books from a list of titles with 
similar themes. They were asked to annotate the novel with their 
comments and thoughts as they went along. 
(MICHELE:)  Many of them felt weird about writing in books, because 
we're not supposed to write in books. But I think you have to break the 
rules to think outside the box. And once it could get past that hurdle, 
thoughts were freely flowing in the books.   
(NARRATOR:)  Taylor said this changed how she read her first book, "Zac 
And Mia." 
(TAYLOR:)  I definitely have to think more about what I'm reading, and 
less about just what's going on in the story, like I have to think about, 
what's this character thinking at this moment? And how is their character 
developing, I guess, as the story continues.   
(NARRATOR:)  Students were asked to annotate while thinking of some 
big questions as they read, an example being, what is the main 
character's definition of success?   
(ARIEL:)  I would write down what their idea of success was, but 
sometimes, like, if they would make a snarky comment, I'd be, like, "You 
didn't have to say that."   
(NARRATOR:)  Ariel had previously read, "40 Things I Want to Tell You," 
but said annotating allowed her to experience the story in a whole new 
way. 
(ARIEL:) I was thinking about the questions, instead of just reading it for 
fun, and I saw it through a different lens. I was thinking about each 
action, decision that the main character made, and whether or not it was 
strong or if it was towards their view for success.  
(NARRATOR:)  Annotations also help students identify key moments in 
the plot.  
(TAYLOR:)  Sometimes if there was a big thing in the book, I'd write, "Oh, 
my gosh!" Or, "Oh, no!"  



(AMY:)  The author did a really good job at adding little hints all through 
the book. I  
highlighted all the number threes. And at the end, the three did 
represent the three aunts, so that was pretty cool.   
(NARRATOR:)  Before passing their annotated copy to a peer at another 
school, the students went back and reread their own annotations, making 
observations about the story, and about themselves as readers.  
(TAYLOR:)  It's definitely made me look more into how the writer wrote 
the book than just the story.  
(AMY:)  Because when I started, "We Were Liars," I wrote down all my 
opinions on, like, every page. And then when I was done reading it, I 
looked back at all my notations, and I was, like, oh, that's completely 
wrong. Why did I think that at the beginning? But, like, it's a good 
learning experience, because you're, like, hey, everyone does change, 
right?   
(NARRATOR:)  All three girls are in the process of reading their second 
book, which has been annotated by a peer from another school.   
(AMY:)  I sometimes disagreed with their opinion. They'd say, like, "Oh, 
Tally, she's so brave," and I'd be, like, "Or she's just reckless," right, like 
you'd just kind of be like, or maybe it's something else and not just 
encouraging their opinion, but, like, suggesting something else. >>  
And it's really interesting to see what other people wrote and to see what 
they thought of the book, because it was something that I wouldn't have 
necessarily thought of myself.   
(TAYLOR:)  There were points in the book that I was, like, this is really 
important, but I can't explain how it's important. I'd write a little thing 
like, "Can somebody please tell me how this is important to the big 
question, because I know it is, but I can't explain why."  
(NARRATOR:)  Soon, the girls will get answers to those questions when 
they meet their fellow readers  at  a full-day workshop. They'll  get their  
annotated  books  back,  and  have  a  chance to dive deeper into 
discussions about the novels. 
(ARIEL:) I think it's good when students talk about the book instead of 
class, because then they're really involved in the book and they'll put 
more effort into it.  
  



 

Appendix B: Sample Student Annotation 
Sample annotations from students in Book Project 2.0 for the novel Zac & Mia by A.J. 
Betts. 
 

 
 
 
  



 

Appendix C: Sample Curriculum Expectations, Learning 
Goals and Success Criteria 

Curriculum Expectations 
Mary used the following Overall and Specific Curriculum Expectations from Locally 
Developed Compulsory Credit Courses, Grades 9 and 10, English, 2005 to structure the 
learning and teaching. 
 
Extending Reading and Viewing Skills: 
By the end of this course, students will: 
1. Apply reading and viewing strategies to understand and make connections with 

texts that are part of school, workplace, and everyday life, with an emphasis on 
increasing independence. 
1.07 - make connections by selecting and using appropriate strategies 
  - make, confirm, or adjust predictions 
  - annotate text 
1.08 - consolidate and extend understanding by selecting and using appropriate 
  strategies 
  - connect text to self, to other texts, to the world 
  - summarize what has been read or viewed 
  - make inferences and draw conclusions 

3.   Assess their growth as independent readers and viewers and set goals for extending their 
reading and viewing skills. 

3.03 - monitor their comprehension, using a variety of appropriate strategies to 
  maintain engagement and accuracy in reading and viewing 

Learning Goals and Success Criteria 
Using the curriculum expectations (listed above), Mary developed the following learning 
goals and success criteria to help assess students through observations, conversations 
and products. 
 
Learning Goals: 
We are learning to: 

● use reading strategies to discover significant ideas and to seek meaning, to make 
meaning, and to find meaningful connections to our own lives, and from local-to-
global; and 

● assess how we are growing as independent readers. 
 
Success Criteria: 
I can: 

● read and annotate a text identifying labels given to characters (e.g., labels they 
give themselves, labels that others give them); 

● draw conclusions (e.g., determine patterns evident) about ideas from the 
collection of annotations; 



● describe how the labels shape, change and/or expose characters’ identities (e.g., 
by inferring) by using my annotations; 

● describe how the labels that are given to ourselves and others around us shape 
identity; and 

● explain how people can manage those labels, positive and negative, so that they 
do not have a negative impact; 

 
I can: 

● describe how annotating is helping me track my understanding of what I am 
reading; 

● explain how annotating is helping me understand what I am reading; and 
● describe how I am becoming more independent as a reader (e.g., I am reading 

for longer periods of time, I am reading longer texts);  


