
➜

You Be the Researcher!
Language - Intermediate Grades

Contents

A Message for Educators

Purpose of Unit

Curriculum

Instructional Trajectory



L i t e r ac y  G a i n s  T r a n s f o r m i n g  i n s T r u c T i o n a l  P r a c T i c e  s u P P o r T s  l a n g ua g e  -  i n T e r m e d i aT e  g r a d e s

➜➜

A Message for Educators
Although written for Grade 7 Language, the unit is easily adaptable to Language/English,  
Grades 7-10. 

This resource was developed collaboratively by Ontario teachers and instructional leaders  
in cooperation with Ministry of Education representatives. The intent was to use a problem-
solving approach to instructional design to tackle authentic instructional issues:

How do we unpack expectations?  •

How do we incorporate assessment for learning?  •

How do we align learning expectations, assessment, and instruction strategies?  •

How do we integrate effective literacy instruction?  •

What does the gradual release model look like in Grade 7?  •

What does critical literacy look like?  •

Like all models, these lessons are drafts that capture the best of the writers’ thinking at a  
particular moment in their professional learning. They are intended to show the “muscle” of  
a lesson, how parts are coordinated to strengthen instruction and learning. They are shared  
neither as an ideal instructional sequence nor as prescription for instruction, but rather as a  
support and as an invitation to engage professional learning and rich conversation. 

Educators are encouraged to:

implement the unit, adjusting lessons as necessary to context  •

 use the lessons a sources of instructional ideas and approaches for the development of   •
similar lessons

use the lessons as springboards for collaborative discussion and planning •

 use the lessons as platforms for professional conversation and study, e.g., teacher inquiry,   •
lesson study, coaching, professional learning teams, demonstration/host classrooms 

 develop records of practice connected to these lessons, e.g., samples of student work,   •
samples of teacher-created resources such as interactive whiteboard notebooks, video of 
classrooms-in-action.

 modify the lessons to integrate various initiatives, e.g., differentiated instruction and   •
assessment, critical thinking, questioning, strategy instruction

 focus on design and instructional components, e.g., three-part lesson structure,   •
assessment for learning, big ideas, unpacking expectations to identify learning goals,  
and alignment of expectations, learning goals, assessment and instructional strategies.
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You Be the Researcher! Language - Intermediate Grades

Purpose of the Unit:
This unit develops knowledge and skills required for research. The lessons: 

support  • The Ontario Curriculum, Grades 1-8, Language (Revised) and The Ontario Curriculum, Grades 
9-12, English (Revised)
integrate literacy strategies •
highlight sound assessment practices •
embed environmental education standards •

Writers attended particularly to the following:

 identifying learning goals, critical learning, and guiding questions based on the learning  •
expectations. The lessons focus on big ideas and important learning.
 applying the gradual release model (modeling, shared and guided practice, independent practice). •
 incorporating a range of texts, including print, electronic, graphic, and oral texts. (Teacher selection  •
of type of text to some extent determines which expectations are addressed.)
 incorporating simple and complex literacy and learning strategies, e.g., Think-Pair-Share and  •
Academic Controversy.
 incorporating metacognition through students gradually assuming the role of researchers who  •
record what they see, hear, and do, and what meaning they make of it. 

Logistical considerations included:

 using a design back approach to build an instructional trajectory in which each lesson builds on  •
previous lessons to move students toward successful achievement of the learning expectations
integrating all four strands  • and enabling reporting by strand
 highlighting opportunities for teachers to “link and layer” instruction by weaving in previously  •
taught skills. Doing so provides additional practice, addresses additional expectations, and cues 
students to apply previously developed classroom norms.
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Curriculum What will students learn? 

Expectations
Oral Communication
1.   listen in order to understand and respond appropriately in a variety of 

situations for a variety of purposes;
1.3  reflect on and identify their strengths as listeners and speakers, areas 

for improvement, and the strategies they found most helpful in oral 
communication situations.

Reading 
1.   read and demonstrate an understanding of a variety of literary, graphic, and 

informational texts, using a range of strategies to construct meaning;
1.2   recognize a variety of text forms, text features, and stylistic elements and 

demonstrate understanding of how they help communicate meaning;
1.4   reflect on and identify their strengths as readers, areas for improvement, and 

the strategies they found most helpful before, during, and after reading

Writing
1.   generate, gather, and organize ideas and information to write for an intended 

purpose and audience;
1.2  draft and revise their writing, using a variety of informational, literary, 

and graphic forms and stylistic elements appropriate for the purpose and 
audience;

1.3  use editing, proofreading, and publishing skills and strategies, and 
knowledge of language conventions, to correct errors, refine expression, and 
present their work effectively;

1.4  reflect on and identify their strengths as writers, areas for improvement, 
and the strategies they found most helpful at different stages in the writing 
process

Media Literacy
1.   demonstrate an understanding of a variety of media texts;

1.2   identify some media forms and explain how the conventions and 
techniques associated with them are used to create meaning;

1.4  reflect on and identify their strengths as media interpreters and creators, 
areas for improvement, and the strategies they found most helpful in 
understanding and creating media texts

Unit Guiding 
Questions

W • hat am I learning about 
research and about 
myself as a researcher?

Why is it important to  •
understand what my task 
is and why I’m doing it 
before planning how to 
complete it?

How do I decide whether  •
a source of information 
is appropriate for my 
research purposes?

What kinds of questions  •
can deepen my 
understanding of a text 
by helping me think 
critically about it?

What strategies help  •
meanalyze, compare 
and evaluate multiple 
information sources?

Assessment How will students demonstrate their learning?

 Assessment of Learning with text: (use of evidence to make judgements about student achievement 
with respect to learning goals and curriculum expectations)

 Assessment as Learning with text: (reflection on and monitoring of progress made by students and their 
setting of learning goals)

 Assessment for Learning with text: (systematic gathering of evidence from a variety of sources to make 
inferences about student progress, adjust instruction, and provide effective feedback to students)

Students take the role of a researcher. For their research process, they locate, select, compare, summarize, and 
evaluate two different sources of information as reliable, credible, and current. 

Students select a means of communication through which to share their process and findings with their 
classmates and teacher.
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Instructional Trajectory  
What might be an optimal learning sequence?

Assessment  
Checkpoints

Lesson 1 Identifying Effective Sources of Information 

Students engage in a measurement activity designed to demonstrate the importance of 
matching tools or strategies to the task and purpose. This conceptual relationship is applied 
throughout the unit. 

After teacher modeling, student groups engage in shared practice: they generate possible 
research questions and potential sources of information, and determine the appropriateness of 
the source for the task. Students repeat the process for a self-selected topic in independent 
or guided practice. Students apply these skills that are fundamental to the research process 
and deepen their conceptual understanding throughout the unit. 

The teacher introduces the unit performance task and rubric, and the Researcher’s Log 
in which students make their first entry. In this way, the teacher provides students with 
the unit destination or goal. Lessons address and deepen understanding of performance 
criteria. The Researcher’s Log is one way of developing students’ metacognitive skills, e.g., 
reflecting on their learning, and also is a means of focusing on the habits of mind and the 
role of a researcher.

Critical Assessment for 
Learning to determine 
whether students have the 
necessary knowledge and/or 
skills to proceed to the next 
lesson.

Lesson 2 Evaluating Potential Sources of Information

Focusing on a range of texts and media on the same topic, students explore further the 
concept of selecting appropriate information sources for a particular task and purpose, 
looking at whether they are credible, relevant, and timely. Working with a variety of 
text types and media is essential to this learning. They practise by applying these criteria 
to their self-selected topics and sources of information. Students record reasons for their 
choice of information sources and make their second entry in their Researcher’s Log.

Ensure appropriate selection 
of information sources for 
self-selected topic

Lesson 3 Identifying Information Patterns for Note Taking

Having identified appropriate sources of information, students now focus on the note-
taking required for research. 

Students match graphic organizers to thinking patterns, i.e., understand that the graphic 
shapes and layout of graphic organizers are meaningful, not arbitrary. Students use 
understanding of text thinking patterns as a reading comprehension strategy. They select 
graphic organizers that reflect text structure to record notes from a range of information 
sources, i.e., use their knowledge of thinking patterns and organizer structures to select 
important information. Students make their third entry in their Researcher’s Log.

Lesson 4  Interrogating the Text

Students deepen their understanding of texts as ‘constructed.’ This understanding serves as 
a basis for taking a critical stance and asking questions about the authority and perspective 
of texts. 

Students engage in a value line activity that highlights the constructed nature of a text. 
After the process of responding to critical questions is modeled for a short prose text, 
students apply and respond to critical questions for another text. They make their fourth 
entry in their Researcher’s Log.

Collect Researcher’s Logs 
to assess responses to 
1-2 questions requiring a 
critical stance applied to 
a self-selected information 
source. This is also an 
opportunity to assess 
Researcher’s Logs, provide 
feedback, additional 
instruction, and targeted 
support.



L i t e r ac y  G a i n s  T r a n s f o r m i n g  i n s T r u c T i o n a l  P r a c T i c e  s u P P o r T s  l a n g ua g e  -  i n T e r m e d i aT e  g r a d e s

➜

Lesson 5 Defending a Text

Students use a comparison matrix to summarize, compare, draw conclusions, and evaluate 
information sources. This strategy not only provides an opportunity to teach students 
how to recognize the structure of tables (intersected lists) and how to read and enter 
information, but also develops skills in summarizing, recognizing patterns, and making 
comparisons. Note that the lines in such tables are critical, as they signal relationships 
among information items. 

Students participate in an Academic Controversy activity designed to help them engage in 
intellectual discussion, avoid simplistic either-or stances, and draw complex conclusions. 
These skills are necessary for integrating information from a range of information sources. 

Lesson 6 Convincing Others of Your Claims

This lesson also moves students from explanation (how items function, interrelate, and 
serve the purpose) and justification (why these are the right items to use) to persuasion 
(using explanation and justification to influence the beliefs and opinions of an audience).

Students participate in a collaborative writing activity (relay race) in which they compose 
and revise a persuasive paragraph. The foci are what makes something persuasive, 
supporting claims with evidence and reasons, and structuring a paragraph effectively. 
Students make their sixth entry in their Researcher’s Log.

Assess persuasive 
paragraphs on a self-selected 
source of information for 
rationale, paragraph structure, 
persuasive techniques, and 
editing.  

Lesson 7 Judging Sources of Information

This lesson re-focuses students specifically on the unit goal (communication of research 
findings) and the process of determining findings (research process). 

Students map an overview of the research process, clarify the task, and apply learning 
from the previous lesson to the performance standards. They begin work on a self-selected 
research question. Students make their seventh entry in their Researcher’s Log.

Lessons 8–9 You Be the Researcher! 

Students apply the knowledge and skills from Lessons 1-7 in a culminating task. They 
locate, compare, summarize, and evaluate sources of information in response to a research 
question. They also take notes from information sources. 

Students communicate their findings and share their research process in a self-selected 
form of “publication.” Students could participate in guided practice and access supports. 
Publication occurs in a carousel format, after which students reflect on their learning, on 
their role as researchers, and on their success in their Researcher’s Log. 

The following are assessment 
checkpoints as students work 
through the process:

Research question •
Selection of sources of  •
information
Development and  •
application of questions to 
take a critical stance towards 
information sources
Notes summarizing  •
information sources and 
supporting comparison and 
evaluation of sources
Summary of findings •
Researcher’s Log •  


