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Opening Doors Grade 9 Drama

Purpose of the Unit
This unit develops knowledge and skills to create a drama anthology using the stages of the Creative Process. 

Writers attended particularly to the following:
 • identifying learning goals, critical learning, and guiding questions based on the expectations 
 • involving learners in developing and using criteria to meet learning goals 
 • using the stages of the Creative Process to create drama works
 • using collaboration to create and refine a work
 • examining perspectives in sources, and exploring how personal perspectives affect the creation and/or response to 
drama works

 • using talk, writing, experimentation, and exploration to explore ideas and create works

Logistical considerations included:
 • using a design back approach to deliberately set an instructional trajectory in which each lesson builds on 
previous lessons to move students toward successful achievement of expectations

 • building in assessment for learning opportunities, peer and self-assessment, and multiple opportunities for 
feedback and revision

 • designing lessons that could be expanded or contracted depending on time scheduled.

How to Use This Resource
This resource was developed collaboratively by Ontario teachers and instructional leaders in cooperation with 
the Ministry of Education. The intention was to use a problem-solving approach to instructional design to address 
authentic instructional issues: 

 • How do we unpack expectations? 
 • How do we incorporate assessment for learning? 
 • How do we align expectations, assessment, and instructional strategies?
 • How do we integrate effective literacy instruction?
 • How do we engage students authentically in the Creative Process? 
 • How do we support the development of collaborative skills? 
 • How do we use this learning as a “platform” for students to be deliberately metacognitive?

Like all models, these lessons are examples that capture the best of the writers’ thinking at a particular moment in their 
professional learning. They are intended to show the “muscle” of a lesson – how parts are coordinated to strengthen 
instruction and learning. They are shared neither as an ideal instructional sequence nor as prescription for instruction, 
but rather as a support and as an invitation to engage professional learning and rich conversation. 

Educators can: 
 • implement the unit, adjusting lessons as necessary to context, students’ needs, and materials and equipment available
 • use the lessons as sources of instructional ideas and approaches for the development of similar lessons
 • use the lessons as springboards for collaborative discussion and planning
 • use the lessons as platforms for professional conversation and study, e.g., teacher inquiry, lesson study, coaching, 
professional learning teams, demonstration/host classrooms 

 • develop records of practice connected to these lessons, e.g., samples of student work, samples of teacher-created 
resources such as interactive whiteboard notebooks, video of classrooms-in-action

 • modify the lessons to integrate various initiatives, e.g., differentiated instruction, assessment and evaluation, critical 
thinking, questioning, explicit instruction of strategies 

 • focus on design and instructional components, e.g., three-part lesson structure, assessment for learning, big ideas/
enduring understandings, unpacking expectations to identify learning goals, and alignment of expectations, learning 
goals, assessment and instructional strategies.
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Curriculum What will students learn? 

Expectations
A1. The Creative Process: Use the Creative Process and a variety of sources and forms, 
both individually and collaboratively, to design and develop drama works. 

A1.1  use a variety of print and non-print sources to generate and focus ideas for drama 
activities and presentations

A1.2  select and use appropriate forms to suit specific purposes in drama works
A1.3  use role-play to explore, develop, and represent themes, ideas, characters, 

feelings, and beliefs in creating drama works 

A2. Elements and Conventions: Use the elements and conventions of drama effectively 
in creating individual and ensemble drama works, including works based on a variety of 
global sources. 

A2.1  use the elements of drama to suit an identified purpose and form in drama 
presentations  

A2.2  use a variety of conventions to develop character and shape the action in 
ensemble drama presentations

B1. Critical Analysis Process: use the critical analysis process to reflect on and evaluate 
their own and others’ drama works and activities 

B1.3  identify aesthetic and technical aspects of drama works and explain how they 
help achieve specific dramatic purposes 

B3. Connections Beyond the Classroom: Identify knowledge and skills they have 
acquired through drama activities and ways in which they can apply this learning in 
personal, social, and career contexts 

B3.1  identify specific collaborate skills and attitudes that are required in preparing 
and staging drama works and explain how they can be applied in other fields or 
activities

C1. Concepts and Terminology: demonstrate an understanding of the nature and 
function of drama forms, elements, conventions, and techniques, including the correct 
terminology for the various components 

C1.1 identify the drama forms, elements, conventions, and techniques used in their 
own and others’ drama works, and explain how the various components are used or can 
be used to achieve specific purposes or effects  

Guiding Questions
 • How can metaphor be used as a 
powerful tool in drama?  

 • How can we combine our voices, 
gestures, and movement for 
artistic effect? 

 • How can we use the Creative 
Process to create a dramatic work? 

 • How does collaboration help  
shape a drama?

 • How does our own perspective 
affect how we create and respond 
to drama?

Assessment How will students demonstrate their learning?
 Assessment of Learning 

Students collaboratively create a drama anthology built around individual monologues based on a metaphor of doors.

 Assessment for Learning 
Students’ progress is monitored through observation, completion of preliminary works, and student 
responses in their Process Portfolio.
Self- and peer-assessment are included. Teacher and peer feedback is incorporated as part of the  
Creative Process. Self-assessment (assessment as learning) is often paired with teacher assessment and 
feedback (assessment for learning).

 Assessment as Learning 
Students’ tracking of their use of collaborative skills allows them deliberately to be metacognitive about how they work 
with peers. They also reflect on how their strengths and areas for growth in relation to learning goals.
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Instructional Trajectory 
What might be an optimal learning sequence?

Lesson 1 There’s Meaning Below the Surface Assessment Checkpoints

Students explore metaphor, and then use tableaux to represent ideas. They 
create their own tableaux based on personal poem creations.

Is the student able to use a variety of 
space, gesture, facial expressions and 
level in tableau to convey meaning?

Lesson 2 There’s Meaning in a Voice Assessment Checkpoints

Students explore and use a variety of choral speaking techniques. They 
create and present a preliminary performance of a choral reading of a poem. 

Is the student able to use a variety 
of choral speaking techniques, (e.g., 
refrain, echo, dynamics, vocal range) 
meaningfully? 

Does the student identify collaborative 
skills, and practise skills in group work?

Lesson 3 Opening a Door into my Imagination Assessment Checkpoints

Students explore the Creative Process to understand that (1) it is a way to 
move from imagination to a completed work, and (2) it is a fluid process that 
is adapted depending on the nature of the task and the preferences of the 
artist. Students explore how collaboration brings benefits and challenges to 
the process.

Is the student able to use the Creative 
Process to create a dramatic work? 

Does the student use the norms of 
discussion etiquette when providing and 
receiving feedback?

Lesson 4 Opening Doors on Perspectives Assessment Checkpoints

Students explore a variety of perspectives related to teenage life by posing 
critical questions. They use this as a source of inspiration to create a dramatic 
work featuring tableau and corridor of voices. Students continue to monitor 
and reflect on their collaborative skills.

Is the student able to use a variety of 
space, gesture, facial expressions and level 
in tableau to convey meaning?

Does the student explore critical questions 
related to source material as well as his/
her own creations?

Does the student identify collaborative 
skills and practise skills in group work?

Lesson 5 Knock, Knock. Who’s There? Assessment Checkpoints

Students use the Critical Analysis Process when viewing sample monologues. 
They write monologues and  present preliminary performances of their 
monologues for feedback.

Is the student able to use the Creative 
Process to create a monologue? 

Does the student present a preliminary 
performance of the monologue for 
feedback? 

Lesson 6 The Doors We Open and Close Each Day… Assessment Checkpoints

Students use the Creative Process to create a drama anthology built around 
the monologues they created in Lesson 5. They present the anthologies as a 
final performance.

Is the student able to use the Creative 
Process to create a drama anthology?

Does the student practise collaborative 
skills in group work?

Can the student perform his/her 
monologue in the drama anthology? 

Can the student use movement, voice, 
space in a dramatic presentation?
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Opening Doors
Literacy and Learning Strategy Overview

Lesson Gradual Release of 
Responsibility

Reading Oral 
Communication

Thinking 
Structures and 

Processes

Visual Anchors Metacognition Writing Representing

Lesson 9.1 Think-Aloud Read-Aloud
Choral reading

Choral speaking Mind map Process Portfolio Personal poem Freeze-frame image
Tableau

Lesson 9.2 Conference Poetry choral 
reading 

Choral speaking T-chart Anchor chart
Elements cue cards

Co-construct 
success criteria
Process Portfolio
Tracking 
collaborative skills 
and attitudes

Lesson 9.3 Discussion etiquette 
Inside-Outside 
Circles

Guided visualization Co-construct 
success criteria
Process Portfolio
Tracking 
collaborative skills 
and attitudes

Rapid writing Tableau 

Lesson 9.4 Read aloud Carousel brainstorm
Corridor of voices

Questions for critical 
literacy

Co-construct 
success criteria
Process Portfolio
Tracking 
collaborative skills 
and attitudes

Tableau

Lesson 9.5 Model
Conference

Mix and Mingle
Think-Pair-Share

Critical analysis 
process questions
T-chart
Sentence stems

Anchor chart Co-construct 
success criteria
Process Portfolio

Rapid writing
Monologue 
Planning template
Monologues

Lesson 9.6 Conference Monologues Anchor charts Making choices 
based on self-
assessment
Co-construct 
success criteria
Process Portfolio

Monologues
Drama anthology

Tableau


