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Introduction to Alternative Curriculum Expectations

The Alternative Curriculum Expectations (ACE) and Assessment Companion Tool (ACT) documents are a result of 

the school boards connected to the Barrie Regional Office of the Ministry of Education working collaboratively to

create curriculum expectations for students who have not yet developmentally reached the Ontario Kindergarten

curriculum. The superintendents of these boards initiated the project and provided direction and support to a working

committee, including at least one representative from each of the 11 school boards. Previously the committee developed

ACE and ACT for Oral Language (Receptive and Expressive Communication). A new committee has worked together,

consulting with board and community partners, to develop this Social Skills curriculum. We extend our thanks to our

partners, comprised of various board speech and language pathologists, psychologists, special education teachers and

consultants, ABA coordinators, Early Learning professionals, Special Education Advisory Committee members and

superintendents.

The Assessment Companion Tool (ACT) allows teachers to measure student achievement of the expectations as

outlined in the ACE document. The assessment tool is designed to work in partnership with the curriculum

expectations and provide classroom teachers with a method to measure the developmental growth of a student in the

area of social skills. It can be used for diagnostic assessment to determine where instruction should begin; as a formative

assessment tool to assess the student’s progress; provide feedback to the student and parents; and/or as a summative

assessment for reporting overall student progress to parents and administrators. It may be used individually or as a

whole class assessment. 

The ACE & ACT documents focus on student ability rather than disability and gives the teacher a measure to analyze

student achievement. As well, they also offer teachers a progressive monitoring tool of student skill acquisition and

allow teachers to set specific and measurable performance tasks for individual students. It is not designed to replace

other assessment methods but rather, to be used in combination with those methods to increase student achievement.

The ACE & ACT documents can be used to design, monitor and assess Individual Education Plans (IEP).

The curriculum expectations are outlined within a variety of levels. While the levels progress developmentally, the

curriculum expectations do not. For example, students are not expected to master a certain curriculum expectation

before proceeding to another. Similarly, students do not have to complete all the expectations within a level

before progressing to a developmentally higher level. As a result, when selecting expectations and starting points,

students may be working within a variety of levels based on varying strengths and needs as determined by assessment. 

It is also important to note that the term communication, encompasses gestures, pictures, sounds, words and signs in

the overall and specific expectations. Directions may be given to student in verbal or visual form.  

The ACE Personal and Social Development Alternative Curriculum Expectations, levels 1-3, are identical to the

expectations in the ACE Receptive and Expressive Communication curriculum as they are the foundational skills.

The starting point in social skills for some students, based on readiness from assessment, may be the Receptive and

Expressive Communication expectations.

“ ”What you leave behind is not what is engraved in stone monuments,
but what is woven into the lives of others.

– Pericles
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For many students accessing alternative curriculum, the development of social skills is necessary and
requires explicit instruction. Effective, meaningful, functional social skills are imperative to ensure that
students have successful interactions with others. This document explores three areas of personal and
social development: 
• Attention
• Interacting and Working with Others
• Independent and Organizational Skills. 
The ACE-Personal and Social Skills document outlines social skill development up to the Kindergarten
Curriculum.

Ontario Ministry of Education Kindergarten Overall Expectations: 
Personal and Social Development

By the end of Kindergarten, children will:
A. demonstrate a sense of identity and a positive self-image;
B. demonstrate a beginning understanding of the diversity in individuals, families, schools, and the wider

community;
C. demonstrate independence, self-regulation, and a willingness to take responsibility in learning and other

activities;
D. demonstrate an ability to use problem-solving skills in a variety of social contexts;
E. identify and use social skills in play and other contexts;
F. demonstrate an awareness of their surroundings.

As children progress through the Kindergarten years, they:
1. recognize personal interests, strengths, and accomplishments 
2. identify and talk about their own interests and preferences 
3. express their thoughts 
4. develop empathy for others, and acknowledge and respond to each other’s feelings 
5. demonstrate respect and consideration for individual differences and alternative points of view
7. demonstrate self-reliance and a sense of responsibility 
8. demonstrate a willingness to try new activities 
9. begin to demonstrate self-control  and adapt behaviour to different contexts within the school

environment 
10. demonstrate self-motivation, initiative, and confidence in their approach to learning by selecting and

completing learning tasks
11. interact cooperatively with others in classroom events and activities 

12. adapt to new situations 

13. use a variety of simple strategies to solve social problems 

14. act and talk with peers and adults by expressing and accepting positive messages

15. demonstrate the ability to take turns in activities and discussions 

16. demonstrate an awareness of ways of making and keeping friends

Personal and Social Skill Development

Personal and Social Development Alternative Curriculum Expectations (PSDACE)      3
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Alternative Curriculum Expectations (ACE)
Note: For levels 1, 2 and 3, the specific expectations are organized around 5 key areas: visual, vocal, sound, touch 
and social. Please note that any existing motor and/or sensory deficits will create uneven profiles (e.g., students
with visual impairments won’t follow the typical developmental pattern for responses to visual stimuli) and
therefore teachers must choose the expectations specific for their students.

Level 1
At this level, the student:

• demonstrates reactive behaviours

• may not seem to notice or react if other people are around

• does not communicate purposefully; partner perceives communication

• exhibits communication signals whether or not another person is around

Overall Expectations 

• the student will encounter activities, experiences and sensory stimulation

• the student will show simple reflex responses and any participation is fully prompted

Specific Expectations

1.1  – The student will respond reflexively to visual stimuli. Examples of activities to meet the expectation: 

❐ the student will blink defensively

❐ the student will close eyes to sudden bright light

❐ the student will startle to a stimulus

1.2  – The student will vocalize. Examples of activities to meet the expectation: 

❐ the student will laugh

❐ the student will coo

❐ the student will giggle

❐ the student will babble

❐ the student will cry

❐ the student will scream

❐ the student will grunt

❐ the student will fuss

❐ the student will change the loudness or pitch of the sound

1.3  – Student will respond reflexively to sound. Examples of activities to meet the expectation: 

❐ the student will startle with a sudden or loud noise

❐ the student will be stilled by a quiet sound or a new sound

❐ the student will respond to a sound next to the ear (e.g., a bell)

❐ the student will show a physical reaction to sound

❐ the student will give momentary attention to a speaker close by and in a direct line of vision

1.4  – Student will respond reflexively to touch. Examples of activities to meet the expectation:

❐ the student will reduce vocalization when touched

❐ the student will have distress reduced by physical contact
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❐ the student is calmed by special sensory toy or blanket

❐ the student will close fingers when the palm is touched

❐ the student will be calmed with a physical touch

❐ the student will turn towards a touch on the face

Level 2
At this level, the student:

• demonstrates more reactive behaviour

• is beginning to control some body signals, but the student still does not understand that he/she has an effect 

on another

• can physically make something happen but the student doesn’t know how he/she did it

Overall Expectations 

• the student will show an emerging intent in his/her response to stimuli

• the student will have periods of appearing alert and ready to focus attention on people, objects or events

• the student will give intermittent reactions to people, objects or events

Specific Expectations

2.1  – The student will respond to visual stimuli. Examples of activities to meet the expectation:

❐ the student will briefly follow a bright light

❐ the student will briefly pay attention to a moving object and/or brightly colored object

2.2  – The student will begin to intentionally vocalize. Examples of activities to meet the expectation:

❐ the student will vocalize repeating the same sound

❐ the student will deliberately laugh, coo, babble or giggle

❐ the student will deliberately whine, cry, fuss or scream

2.3  – The student will respond to sound. Examples of activities to meet the expectation:

❐ the student will respond to a voice; the student will turn toward a voice

❐ the student will become quieter at the sound of a familiar voice

❐ the student will attend briefly to speech from a familiar person

❐ the student will turn toward a sound but cannot localize it

❐ the student will respond to music of varying beat and rhythm 

2.4  – The student will respond to tactile stimuli. Examples of activities to meet the expectation:

❐ the student will attempt to grasp an object

❐ the student will reach for, or push away, an object

❐ the student will show pleasure when touching a preferred object

2.5  – The student will begin to notice others around them. Examples of activities to meet the expectation:

❐ the student will interact with a familiar person briefly

❐ the student will look at a person briefly

❐ the student will demonstrate an awareness of the presence of others

❐ the student will show pleasure in the presence of others; the student will attend briefly to a familiar

voice that is reading, singing or talking

Personal and Social Development Alternative Curriculum Expectations (PSDACE)      5
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Level 3
At this level, the student:

• begins to communicate intentionally

• makes a deliberate attempt to gain a partner’s attention

• attempts to convey a specific message, but in a socially unconventional way

• persists in trying to achieve goals

• shows satisfaction/dissatisfaction about a goal

• is inconsistent in their signaling and responses

• communicates about the here and now

• begins to be aware of the appearance and disappearance of objects or actions

Overall Expectations 

• the student will begin to request actions and objects in unconventional ways

• the student will begin to respond to familiar people, events and objects  

• the student will begin to show an interest in people, events and objects for short periods of time

Specific Expectations

3.1  – The student will attend to and respond to visual stimuli. Examples of activities to meet the expectation: 

❐ the student will follow a light by moving his/her head

❐ the student will look at a desired object

3.2  – The student will begin to vocalize to express wants and needs. Examples of activities to meet the expectation:

❐ the student will vocalize to request food

❐ the student will vocalize to request an object or an action

❐ the student will vocalize to refuse an object or action

❐ the student will vocalize to request more of an action

3.3  – The student will attend to and respond to auditory stimuli. Examples of activities to meet the expectation:

❐ the student will turn towards or away from a sound to indicate satisfaction or dissatisfaction

❐ the student will respond to a familiar voice

❐ the student will listen to the sound of an object

❐ the student will show a preference for sounds and music by vocalizing or making a body movement

3.4  – The student will interact with tactile stimuli. Examples of activities to meet the expectation:

❐ the student will indicate a like/dislike for a variety of textures and objects

❐ the student will indicate a like/dislike for being touched or touching objects

❐ the student will begin to manipulate objects for short periods of time

❐ the student will activate a switch to request, protest or indicate more of an object.

3.5  – The student will begin to gain attention and respond to people. Examples of activities to meet the

expectation:

❐ the student will watch a person in his/her direct vision

❐ the student will start to gain attention from a familiar person

❐ the student will react to unfamiliar people

❐ the student will react in response to the facial expressions and tone of voice of others

❐ the student will react in response to attention

❐ the student will intentionally drop an object

❐ the student will begin to make eye contact
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3.6  – The student will begin to make a choice between two items that are offered at the same time. Examples of

activities to meet the expectation:

❐ the student will look briefly at the object of choice

❐ the student will reach to indicate a preference or turn away to indicate no preference

❐ the student will activate a switch to indicate a choice

3.7  – The student will use body movements as signals for basic requests and simple choices. These movements may

be inconsistent and the intended message may not be obvious. Examples of activities to meet the expectation:

❐ the student will turn his/her body away when refusing something

❐ the student will bounce while seated to indicate pleasure

❐ the student will wave his/her arms to keep someone away
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Attention
Note: Time intervals may be beneficial to track progress of attention. Recommended intervals are: 1/2 minute,
1, 3, 5, 10, 15, 30 minutes. Where appropriate, time intervals may need to be accounted for in the program
expectations of the IEP.

Level 4
At this level, the student:

• is highly distractible in activities or tasks led by others; attention varies greatly depending on activity

• will move from one activity to another without finishing

Overall Expectations 

• the student will perform an activity of their choice 

• the student will play, work or engage in a leisure activity by themselves

• the student will perform one simple task upon request

Specific Expectations

4.1  – The student will perform an activity of their choice. Examples of activities to meet this expectation:

❐ the student will play with a toy, game or puzzle they have chosen

❐ the student will watch and/or listen to a self-selected video, audio book or piece of music

❐ the student will interact with self-selected technology applications

4.2  – The student will play/engage in leisure activity on their own for a directed amount of time. Examples of

activities to meet this expectation are: 

❐ the student will play with a toy or puzzle

❐ the student will interact with technology applications

❐ the student will play Solitaire or shoot hoops

4.3  – The student will perform one task as directed by adult. Examples of activities to meet this expectation are:

❐ the student will complete paper pencil task, folder activity, puzzle

❐ the student will complete self-care task such as washing hands, brushing teeth, dressing

❐ the student will respond to adult direction to line up, sit at the carpet, retrieve their lunch

Level 5
At this level, the student:

• is able to select a preferred activity

• is able to finish a preferred task with support

Overall Expectations 

• the student will attend to an activity selected by adult within a multi-sensory environment

• the student will attend to an activity of their choice with awareness of other activities occurring in close

proximity.
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Specific Expectations

5.1  – The student focuses on their chosen activity but sporadically looks to activities of others nearby. Examples of

activities to meet this expectation are: 

❐ the student will glance at other students who are engaging in other activities 

❐ the student will glance at play toys/puzzle pieces of other students

❐ the student will glance at other people in the room while watching a video

❐ the student will glance at a video other students are watching

5.2  – The student will maintain attention to and remain on task in adult directed activity. Examples of activities to

meet this expectation are: 

❐ the student will continue with a puzzle as each piece is handed to him/her

❐ the student returns to making a selection using a choice board after having been distracted by a sound

in the classroom

❐ the student continues with paper pencil task after adult touches student’s shoulder

Level 6
At this level, the student:

• has an awareness of and tolerates nearby activities

• is able to respond to questions about their choice activity

Overall Expectations

• the student will listen and respond to others during choice activities

• the student will maintain attention to an activity of their choice

Specific Expectations

6.1  – The student will respond to a question about their choice activity. Examples of activities to meet this

expectation:

❐ the student will provide an appropriate one word answer when asked about their activity (What

colour…..?, What is the name of…..?)

❐ the student will respond using a phrase or sentence to describe what they’re doing

6.2  – The student will engage in an interaction with a peer or adult during choice activity. Examples of activities to

meet this expectation:

❐ the student will dialogue with a peer or adult during play

❐ the student will tell a peer or adult about the computer game/program they are using

❐ the student will share information about the book they’re looking at

6.3  – The student will focus on activity of their choice while ignoring distractions and interruptions. Examples of

activities to meet this expectation:

❐ the student will finish a puzzle independently when a peer attempts to remove a piece

❐ the student will continue building a lego structure when a peer invites him/her to join another activity

❐ the student will attend to the computer screen when peers are asking about the program
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Level 7
At this level, the student: 

• accepts interruptions from others

• requires supports for transitions

• participates in group activities

Overall Expectations

• the student, when requested, will transfer their attention from one task to another.

• the student will maintain attention in familiar or motivating joint or small group activities

• the student will respond appropriately to interruptions to their activity

Specific Expectations

7.1  – The student will use supports to transfer attention between activities. Examples of activities to meet this

expectation:

❐ the student will follow a First/Then or visual schedule to move from task to task

❐ the student will move within their physical space following an auditory cue

❐ the student will follow a visual work system to change from task to task in an independent or 

group setting

7.2  – The student will demonstrate active listening in motivating small group activities. Examples of activities to

meet this expectation: 

❐ the student will participate appropriately in assigned tasks at literacy centres

❐ the student will take turns in reading a familiar book

❐ the student will participate in an active group game at recess or during phys. ed.

7.3  – The student will acknowledge and respond to interruptions in their activities. Examples of activities to meet

this expectation:

❐ the student will listen to and accept the ideas of a peer or adult in creating a play dough structure

❐ the student will make a correction to their work when asked by an adult

❐ the student will follow the routines of a fire drill when the alarm sounds

PSD_ACE_DCDSB_FINAL_Copyright Graphic_Designz@rogers.com  2013-03-31  8:00 PM  Page 10



Personal and Social Development Alternative Curriculum Expectations (PSDACE)      11

Interacting and Working with Others
Note: Time intervals may be beneficial to track progress of attention. Recommended intervals are: 1/2 minute, 1,
3, 5, 10, 15, 30 minutes. Where appropriate, time intervals may need to be accounted for in the program
expectations of the IEP.

Level 4
At this level, the student:

• is beginning to observe peer play and interaction

• may play alongside but not with others (parallel play) 

Overall Expectations

• the student will observe the activities of others

• the student will engage in parallel activities alongside others

• the student will communicate preferences and effective responses 

Specific Expectations

4.1  – The student will visually track and show interest in movements of adults. Examples of activities to meet 

this expectation:

❐ the student watches a familiar adult enter the room and smiles

❐ the student looks at an unfamiliar adult enter the room and points

4.2  – The student will indicate that he/she wants physical contact with familiar adult. Examples of activities to

meet this expectation:

❐ the student smiles and laughs in response to physical contact (e.g., high five)

❐ the student seeks out familiar adults and seeks out physical contact (e.g., shake hands)

4.3  – The student will respond to greetings of familiar adults.  Examples of activities to meet this expectation:

❐ the student will use his/her augmentative communication device to say, “Hello” to a familiar adult 

when greeted

4.4  – The student will respond to greetings of unfamiliar adults. Examples of activities to meet this expectation:

❐ the student will say, “Hello” to an unfamiliar adult when introduced

4.5  – The student will observe others participating in a variety of activities. Examples of activities to meet this

expectation:

❐ the student observes peers using manipulatives in a math lesson

❐ the student observes peers playing basketball 

4.6  – The student will work, play and engage in an activity beside others. Examples of activities to meet 

this expectation:

❐ the student will sit in play area by other children but not interact with the children 

❐ the student will stand next to other children at a play activity, engage in the activity but not interact

with the other children

❐ the student eats lunch in the cafeteria but does not interact

4.7  – The student will initiate communication to indicate basic needs with familiar adult. An example of activities

to meet this expectation:

❐ the student will ask his/her classroom teacher to go to washroom
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4.8  – The student will initiate communication to indicate basic needs with an unfamiliar adult. An example of
activities to meet this expectation:

❐ the student will request a drink from a supply teacher
4.9  – The student will initiate communication to indicate preferences to a familiar adult. Examples of activities to

meet this expectation:
❐ the student will ask to go to the sand table
❐ the student will ask to listen to a CD
❐ the student will request a specific book

4.10  – The student will initiate communication to indicate preferences to an unfamiliar adult. Examples of activities
to meet this expectation:

❐ the student will ask supply teacher for permission to go to the library
❐ the student will ask unfamiliar adult to use phone (e.g., principal, secretary)

4.11  – The student will spontaneously imitate the motor behaviour of peers. Examples of activities to meet this
expectation:

❐ the student will join the line when peers line up
❐ the student will run on the track after observing peers
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Level 5
At this level, the student: 

• spontaneously imitates the actions of adults and peers

• is beginning to take part in work/play with at least one other person

• is beginning to take turns in simple activities with adult support

• is able to be part of small group but may not always participate

• initiates interactions with an adult and/or peer and responds to the initiation of others

Overall Expectations

• the student interacts with peers on work/play activities with adult direction

• the student temporarily gives preferred item to another person

• the student begins to share object with another person

• the student engages in simple turn taking with peer up to 3 exchanges, adult support may or may not be required

• the student demonstrates understanding of, “My turn/Your turn” using pictures, symbols or verbal

Specific Expectations

5.1  – The student will communicate preferences to a peer. Examples of activities to meet this expectation:

❐ the student will show peer his/her favourite app or video game

❐ the student makes a request to a peer, (e.g., “Pull” when sitting in wagon)

❐ the student says to peer, “Look” when sitting at a paint centre

❐ the student requests to a peer, “Come” when he wants peer to join him in an activity in the gym

5.2 – The student will spontaneously follow peers. An example of an activity to meet this expectation:

❐ the student will look at peer, stand up, and follow the peer to another location

5.3  – The student will spontaneously imitate the motor behaviour of a peer. An example of an activity to meet this

expectation:

❐ the student imitates the peer’s movement with a car, a ball or fitness equipment

5.4  – The student will initiate a physical interaction with a peer. Examples of activities to meet this expectation:

❐ the student will spontaneously tag a peer during a tag game

❐ the student joins a peer at a water table and splashes water which makes the peer laugh and makes the

child repeat the action

5.5  – The student will demonstrate simple turn taking with peer.  Examples of activities to meet this expectation: 

❐ the student will copy playful sounds, engage in vocal play (e.g., repeating car noises)

❐ the student will imitate a facial expression or a simple action

❐ the student will play simple ball catching with a partner

❐ the student will engage in turn taking with a peer during computer time
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Level 6
At this level, the student:

• will respond to greetings of familiar peers

• will participate in work/play involving two to three others in a cooperative manner

• will maintain turn taking and interactions

• will make simple negotiations with others with some assistance

Overall Expectations

• the student will participate in small group work or play with minimal support

• the student takes turns with others with minimal adult support

• the student will attempt to negotiate with others with some assistance

Specific Expectations

6.1  – The student will respond to greetings of familiar peer

6.2  – The student will request a specific object/item to perform a task. Examples of activities to meet this

expectation:

❐ the student will request crayons, scissors, markers, paper

❐ the student will request soap/paper towel for hand washing

6. 3  – The student will respond to request/instruction by familiar peer. Examples of activities to meet 

this expectation:

❐ the student will respond to peer request to open the door

❐ the student will respond to peer’s request, “Can I have a turn?”

6.4  – The student will respond to simple “wh” questions. An example of an activity to meet this expectation:

❐ the student will answer, “What?” “Where?” “Who?” 

6.5  – The student engages in sustained social play with familiar peers for short intervals. Examples of activities to

meet this expectation:

❐ the student and peer are in a kitchen centre and are pretending to have lunch

❐ the student and peer are working together to build a model

6.6  – The student will protest undesirable items or activity. Examples of activities to meet this expectation:

❐ the student will communicate, “I want to go now.”

❐ the student will communicate, “Please don’t do that.”

❐ the student will communicate, “No thanks. I don’t want to play.”

6.7  – The student will respond cooperatively to the protests of peers. An example of an activity to meet this

expectation:

❐ the student will walk away when peer communicates, “I don’t want to play.”
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Level 7

Note: At this level, the student may be able to access some expectations as outlined in The Kindergarten 
Program 2006, Ontario Ministry of Education.

At this level, the student: 

• is able to imitate the group activity

• will interact with peers in imaginative play/role play

• will initiate to join activities and respond appropriately during peer interactions

Overall Expectations

• the student will participate in group activities

• the student will participate with peers in imaginative play or dramatic representations

Specific Expectations
7.1  – The student will request peers to participate in games and social play. An example of an activity to meet 

this expectation:

❐ the student will communicate to a peer (e.g., “Do you want to go to the sand table?” “Let’s play

basketball.”)
7.2  – The student will ask questions of peers using “wh” questions. An example of activity to meet 

this expectation:

❐ the student will ask questions, “What?” “Where?” “Who?”
7.3  – The student cooperates with a peer to achieve a specific outcome. Examples of activities to meet this

expectation:

❐ the student will hold a bucket while a peer fills it with sand

❐ the student will dry dishes that peer has washed
7.4  – The student engages in pretend play or dramatic representation activities with peers. Examples of activities to

meet this expectation:

❐ the student will participate in a tableau

❐ the student will play “firefighter” in dramatic play centre
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Independent and Organizational Skills
Note: Time intervals may be beneficial to track progress of attention. Recommended intervals are: 1/2 minute, 1,
3, 5, 10, 15, 30 minutes. Where appropriate, time intervals may need to be accounted for in the program
expectations of the IEP.

Level 4
At this level, the student:

• responds to prompts to follow familiar routines 

• recognizes familiar materials associated with familiar activities

Overall Expectations

• the student will follow familiar school day routines

• the student will participate in familiar tasks or activities 

• the student will recognize the materials used for familiar activities

Specific Expectations

4.1  – The student will respond to cues for familiar school day routines/activities. Examples of activities to meet 

the expectation:

❐ the student will follow peers to stand in line (e.g., transition to new environment)

❐ the student will make eye contact with adult when bell rings

❐ the student will turn head to name being called 

4.2  – The student will follow familiar school day routines. Examples of activities to meet the expectation:

❐ the student will stop what they are doing at a familiar signal (e.g., clap hands, lights off )

❐ the student will put away backpack upon entry 

❐ the student will stay with group during an activity (e.g., lunch time)

4.3  – The student will participate in familiar activities. Examples of activities to meet the expectation: 

❐ the student will stand and/or sing O Canada

❐ the student will wash hands 

❐ the student will respond to verbal greeting 

4.4  – The student will recognize the materials used for familiar activities. Examples of activities to meet 

the expectation:

❐ the student will smile at the sight of the tambourine

❐ the student will approach table when place mat is set on table

❐ the student will approach the cart to deliver attendance

4.5  – The student will choose materials for familiar activities. Examples of activities to meet the expectation:

❐ the student will choose the correct items to set the table

❐ the student will grasp the pointer for calendar time

❐ the student will select correct items for grooming (e.g., select toothbrush to brush teeth)
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Level 5
At this level, the student: 

• engages in a reciprocal familiar activity

• performs the next step in a reciprocal familiar activity

• communicates the next step in a reciprocal familiar activity

Overall Expectations

• the student will respond to prompt to begin a reciprocal familiar activity (e.g., adult offers one puzzle piece 

to student)

• the student will perform or communicate the next step of a reciprocal familiar activity (e.g., student points to 

self to indicate “my turn”)

• the student will look for and use the materials for a reciprocal familiar activity

Specific Expectations

5.1  – The student will anticipate the next step of a reciprocal familiar activity. Examples of activities to meet the

expectation:  

❐ the student will initiate sitting prior to commencement of familiar activity (e.g., student sits across

from adult at table)

❐ the student will extend arms in ready position to catch ball

❐ the student will look at partner and wait (e.g., playing game on computer)

5.2  – The student will look toward the materials for a reciprocal familiar activity. Examples of activities to meet 

the expectation:

❐ the student will turn gaze to book for sharing

❐ the student will look up as task materials are being distributed

5.3  – The student will choose the materials for a reciprocal familiar activity. Examples of activities to meet 

the expectation:

❐ the student will select a book for shared reading time

❐ the student will get basketball to play with partner  

❐ the student will point to a visual for next activity (e.g., student points to picture of preferred song

during turn taking at music time)

5.4  – The student will use the materials for a reciprocal familiar activity. Examples of activities to meet 

the expectation:

❐ the student will shake the tambourine

❐ the student will assemble puzzle pieces with partner

❐ the student will use a form of assistive technology with a partner
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Level 6
At this level, the student:

• independently participates in a familiar activity within a familiar environment

• independently participates in a familiar activity within a new environment

• initiates participation in a new activity or task 

Overall Expectations

• the student will independently perform familiar routine/activities

• the student will independently look for and use familiar materials

• the student will self-select new activities

• the student will initiate participation in new activities 

Specific Expectations

6.1  – The student will follow the steps of a familiar routine/activity when items are provided. Examples of

activities to meet the expectation:

❐ the student will brush teeth

❐ the student will return book or toy to shelf 

❐ the student will walk to mirror to brush hair

6.2  – The student will select suitable materials to participate in a familiar routine/activity. Examples of activities to

meet the expectation:

❐ the student will get bread, butter, cheese and spreader

❐ the student will get toothbrush and toothpaste

❐ the student will get coat and shoes from locker

6.3  – The student will follow the steps of a familiar routine/activity in a new environment. Examples of activities

to meet the expectation:

❐ the student will select photograph of self and place in book pocket in library

❐ the student will return book to shelf in community library

❐ the student will fold towels at work experience site

6.4  – The student will communicate an interest in a new activity. Examples of activities to meet the expectation:

❐ the student will clap to the beat of a song

❐ the student will laugh at a new story

❐ the student will move towards new activity (e.g., cookie cutters, puzzle, bubbles, video game, CD

player)

6.5  – The student will participate in new activity. Examples of activities to meet the expectation:

❐ the student will remain in vicinity where new activity is occurring and observe (e.g., peers blowing

bubbles, peer placing item into laundry machine)

❐ the student will perform some actions to a new action song

❐ the student will play a new computer game

❐ the student will try a new piece of equipment in the weight room
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Level 7
At this level, the student: 

• organizes self by selecting materials and activities

• transitions to the next self-directed activity 

• transitions to an adult directed activity 

Overall Expectations

• the student will stop activity and independently select materials for the next self-directed activity

• the student will use materials for the next adult directed activity 

• the student will  stop activity and independently select materials for the next adult directed activity

Specific Expectations

7.1  – The student will stop activity and follow steps/directions to commence the next self-directed activity.

Examples of activities to meet the expectation:

❐ the student will select a new card from choice board

❐ the student will move from the swings to their choice of the slide

❐ the student will place “finished” card in bin upon completion of activity

❐ the student will move to next class when bell rings

7.2  – The student will stop activity and use materials for next adult directed activity. Examples of activities to meet

the expectation:

❐ the student will put lap top away and get folder for next task

❐ the student will put food tray away in cafeteria and move to next class

❐ the student will stop activity at water table and move to playdough activity when given cookie cutters

7.3  – The student will stop activity and independently follow steps/directions to complete the next adult directed

activity. Examples of activities to meet the expectation:

❐ the student will transition from circle activity and proceed to art centre to complete activity

❐ the student will set table and will gather materials to make Kool-Aid

PSD_ACE_DCDSB_FINAL_Copyright Graphic_Designz@rogers.com  2013-03-31  8:00 PM  Page 20



Personal and Social Development Alternative Curriculum Expectations (PSDACE)      21

Prompt

Full Physical Prompt

Partial Physical Prompt

Minimal Physical Prompt

Direct Verbal prompt

Model Prompt

Object Prompt

Visual Prompt

Indirect Verbal Prompt

Gestural Prompt

Natural prompt

Hand over hand assistance

Partial hand over hand assistance
Usually used to initiate the task

Touching the student to initiate the task

Telling the student what the expectation is

Showing the student what the expectation is
by demonstrating the expectation

The student will begin the task when
presented with an object.

Visual representation of the task is provided
to the student (e.g. photographs, picture
communication symbols, picture jig).

When the teacher tells a group or using a
term associated with the task to initiate the
task

The student will begin the task when an
adult points of uses gestures

The prompt occurs naturally in the
environment

With hand over hand assistance, the student
will place a bowl, spoon and cup on a
placemat.

With initial physical assistance, the student
will take the bowl (then the spoon and
finally the cup) and place it on the placemat.

The student’s hand is tapped to take the
bowl (then the spoon and finally the cup)
and place it on the placemat.

When given the verbal direction (speech
and/or sign) “set the table”, the student
places the bowl (and then the spoon and
finally the cup) on the placemat.
After watching a peer set one place setting,
the student will imitate the peer in setting
the table.

When presented with a bowl, spoon and cup
along with a placemat, the student will set
the table.

When presented with a photograph of a
table setting, the student will set the table.

When the student hears the teacher say, “It’s
time for lunch”, the student immediately
sets the table.

Upon seeing the adult point to the bowl, the
student goes over to the bowl and places it
on the placemat.

At the recess bell, the student will go to get
his placemat, bowl, spoon and cup to place
on the table.

Appendix A. Prompts for Teaching Skills

Definition Example

Prompting should not occur in a linear fashion. The use of prompts should be individualized to the student. 
Determine the level of prompting the student needs to be successful and start from there:
• what is most intrusive/least intrusive may vary depending on the task
• when teaching a new skill increase prompt to ensure success
• when working on a previously mastered skill start with a lower level of prompt to enable the student to respond

Adapted from:
“Effective Educational Practices for Students with Autism Spectrum Disorders”, Ontario Ministry of Education, 2007.
“Prompting Tip Sheet”, Kinark School Support Program – ASD, 2009.
Ron Leaf, John McEachin (eds). (1999)  “A Work in Progress: Behavior Management Strategies and a Curriculum for Intensive
Behavioral Treatment of Autism”. DRL Books. New York, NY.
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Appendix B. Gradual Release of Prompting:
Planning Towards Greater Student Independence
Prompting and Fading 

To prompt is an instructional technique used to help students make correct responses until they learn to respond to
the instruction independently. Prompting is used to: teach new skills or encourage old skills; help the student know 
what to expect; help the student understand and perform the correct response. Prompts should be as least intrusive
as possible while ensuring student success. They should also be faded as quickly as possible.

To fade prompts means the educator is gradually reducing the strength of the prompt and building towards student
independence.

Planning for Prompting and Fading:

1. Identify and define the desired behaviour/skill. We begin by identifying and defining exactly what behaviour/skill we
want to see the student perform. We write this as an observable and measurable expectation. Please note: you may
need to break down a complex behaviour/skill into smaller steps.

Ask yourself: What does the student need to do to meet the expectation?

2. Identify suitable prompts. Choose a prompt that will reliably produce this behaviour/skill. Be cautious about relying
solely on verbal prompts as they are the most difficult to fade.

Ask yourself: Which steps can the student do independently and with which ones does the student require
assistance? For the steps with which the student needed assistance, what type of assistance was needed?

3. Prompt, reinforce and fade. When teaching a new skill, the educator prompts the student to complete it and
immediately reinforces that the child engaged in the desired behaviour/skill. Reinforcement provides the motivation
for the student to learn and to begin to perform the skill independently.  As the student becomes successful in
performing the behaviour/skill, it is essential that the educator begin to fade the prompt.

Ask yourself: How do I support the student to perform the skill independently?

4. Monitor results. Review of data collection on the acquisition of the new behaviour/skill is essential to knowing if the
prompt is working or not and when to begin the process of fading.

Ask yourself: Is the prompt working?  Has the student mastered the task with the prompt? How will I reduce the
strength of the prompt so the student can become more independent?

Prompts can be faded along 3 dimensions:
• Force: gradually reduce the amount of help being provided.
• Time: gradually add longer intervals of time between the instruction and prompt.
• Spatial Distance: gradually increase the distance between the student and the educator.

Tips on Fading Prompts:
• Pair a more intrusive prompt (e.g. partial physical guidance) with a less intrusive prompt (e.g. visual) 
for a few trials before using the less intrusive prompt alone.

• If the student is successful after you faded the prompts, keep fading.
• If the student was not successful on your fade, go back to the previously successful level, and attempt your   
prompt fade after a few more trials.

Ways to Fade Physical Prompts
• Lessen amount of pressure applied
• Lessen amount of time of contact
• Fade to different body parts (hand to wrist to elbow to shoulder)

Ways to Fade Verbal Prompts
• Fade the number of words used
• Fade volume of sounds/words
• Fade from full word to partial word to beginning sound
• Fade how often a sound is used to prompt

Adapted from:
“Effective Educational Practices for Students

with Autism Spectrum Disorders”, Ontario
Ministry of Education, 2007.

“Prompting Tip Sheet”, Kinark School
Support Program – ASD, 2009.

Ron Leaf, John McEachin (eds). (1999) “A
Work in Progress: Behavior Management
Strategies and a Curriculum for 

Intensive Behavioral Treatment of Autism”
DRL Books. New York, NY.
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Appendix C. Additional Resources
Education for All: The Report of the Expert Panel on Literacy and Numeracy Instruction for Students With
Special Education Needs, Kindergarten to Grade 6, 2005. Accessed at:
http://www.edu.gov.on.ca/eng/document/reports/speced/panel/speced.pdf.

Effective Educational Practices For Students With Autism Spectrum Disorders: A Resource Guide. Accessed at:
http://www.edu.gov.on.ca/eng/general/elemsec/speced/autismSpecDis.html

Learning For All (Draft): A Guide for Effective Assessment and Instruction for All Students, Kindergarten to
Grade 12: Ontario Ministry of Education, 2011.
http://www.edu.gov.on.ca/eng/general/speced/LearningforAll2011.pdf

McDonnell, John and Johnson, Jesse W.  (2002) “Effects of embedded instruction on students with moderate
disabilities enrolled in general education classes”. Education and Training in Mental Retardation and Developmental
Disabilities, 37(4), 363-377.

Kelly McKinnon and Janis Krempa: “Social Skills Solutions- A Hands on Manual for Teaching Social Skills to
Children with Autism” - 2002.Oelwein, Patricia. (1996) Teaching Reading to Children with Down Syndrome.
Bethesda, MD: Woodbine House.

Ontario Ministry of Education.  The Full-Day Early Learning Kindergarten Program 2010–2011 Draft Version.
Accessed at: http://www.edu.gov.on.ca/eng/curriculum/elementary/kindergarten_english_june3.pdf

Routman, Regie. “Teacher Talk”. Educational Leadership, March 2002, 59(6).

Vaughn, S., Bos, C.S., Schumm J.S., (2006). Teaching Exceptional, Diverse and AT-Risk Students in the General Education
Classroom, Third Edition. Boston: Pearson Education Inc

Students in the General Education Classroom, Third Edition. Boston: PearsonEducation Inc

Willis, Scott.  “Creating a Knowledge Base for Teaching: A Conversation with James Stigler”. Educational
Leadership, March 2002, 59(6).

Wolpert, G. (1996) The Educational Challenges Inclusion Study. New York, N.Y.: National Down Syndrome Society.

Appendix D. References
Assessment of Learning, Performance Monitoring and Effective Target Setting for All Pupils, PIVATS. (2005
edition). Lancashire, England: Lancashire County Council.

P Steps, English, Maths and Science summative Assessment, Supporting the Target Setting Process. Sandhurst,
Berkshire, England:  BSquared.  

Peel District School Board, (2003). Positive Pathways, Curriculum for students with developmental disabilities.
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Appendix F.  Writing Team

Bluewater District School Board

Bruce-Grey Catholic District School Board

Durham Catholic District School Board

Durham District School Board

Kawartha Pine Ridge District School Board

Peterborough Victoria Northumberland and Clarington Catholic District School Board

Simcoe County District School Board

Simcoe Muskoka Catholic District School Board

York Catholic District School Board

York Region District School Board
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