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Making Thinking and Learning Visible: Play Based Learning 
 
 
Narrator: This video features full day kindergarten teams across the province 

rethinking, removing, and repeating practices in relation to play 
based learning.  Play and learning are not separated in the full day 
kindergarten program.  In each segment you will hear and see full 
day early learning kindergarten teams observing, listening, then 
reflecting on and analysing their observations.  They also describe 
how learning is made visible in play based learning.  The video also 
shows teams interacting with children, as well as children interacting 
with each other, and with members of full day early learning 
kindergarten teams.  Thinking and learning happens, and is made 
visible in many different contexts in a full day early learning 
kindergarten classroom.  Learning contexts, such as a small group 
share reading, interactive writing, a mathematics lesson, or whole 
class community read aloud, are all part of the full day early learning 
kindergarten program.  However, the focus of this video is play 
based learning.   

 

Team One:   

Speaker1: Seeing you rethink that whole concept, too, about pulling them away 
for some sort of separate learning.  I know you've rethought the 
concept of, I'm going to parachute into the play with them and bring 
the learning in alignment with the play.  I know you've done a lot of 
rethinking about that, so you don’t see learning, literacy learning, 
numeracy learning, science learning, as separate from play, do 
you?   

Speaker2: No.  

Speaker3: No. 

Speaker1: You've rethought that. 

Speaker3: Even physically, like you do it more than I do, sitting on the carpet to 
do the reading as opposed to dragging them away to a table kind of 
thing.  And I think there's less pressure when they're just sitting on 
the carpet and we're all just sitting on the floor together reading this 
book.   

Speaker1: Because they see it natural.  



Speaker2: Sometimes they lay down, they look at their book that way while 
they're doing it, and that's okay because I say, yes, well, I lay down 
sometimes when I read, too, so that makes sense.  

Speaker1: Yes, it makes it very natural for them.  

 

Team Two: 

Speaker2: The structure of our day is, we have two 16 minute blocks of play 
time, and then we try to have at least 45 minutes for an outdoor time 
during our play time.  I think one of the things that we talked about 
before we came here was, previously when I taught, the play was 
very separate from all the other math, and literacy, I had a literacy 
time, and a math time, and then a play time.  So kids would go to 
play, and during play I would pull kids over and do a checklist.  
Okay, let's see how you know measurement, check, check, check.  
So one of the biggest things I found this year was, not being stuck 
at a table doing check, check, check, was actually getting out on the 
floor and being involved in the play and seeing all those 
expectations in the play.   

 

Narrator: You will now view several classroom contexts where the children 
are engaged in play based learning.  You will see how the learning 
is made visible through the intentional co-construction of the 
learning.   

 

Classroom One:     

Student: This time we're making a tunnel and bridge with a road.   

Teacher: And why did you decide to make a tunnel bridge? 

Student: Because we've never made it before, and it's stable.  

Teacher: Is it stable? 

Student: Yes, because when you (inaudible) it doesn’t even fall.  

Student: And we put these long ones instead of the small ones.  

Student: And we put these under to make it stable.  



Student: And to hold the bridge up.  

Teacher: Because why do you need that to hold the bridge up? 

Student: Because there's water under it, and it needs to be tall.  

Teacher: Excellent.  And whose idea was it to build the bridge? 

Student: Mine.  

Teacher: It was your idea?  And did everyone else agree to your idea? 

Student: Yes.  

Student: And we decided to make road but some of them didn’t agree, so we 
made water.  Like we made a tunnel bridge because we made the 
bridge the other day, so we decided the other day so we could 
make a tunnel bridge. 

Teacher: Make a tunnel bridge today, okay. 

Student: And one day all of us, we made this.  Me and Jordan and Mike.   

Teacher: Can you tell me, how do I get on your bridge?  I need to go 
somewhere, how would I get on your bridge? 

Student: You have to go up this ramp, and then you have to get up the 
bridge, and then you can go under there, and then you can go up 
into the pizza store.   

Teacher: Okay, so these boys and Elisa(ph) have decided that they're going 
to make a tunnel bridge, and so this is their tunnel, I was here 
earlier and they said this is their tunnel.  And another tunnel, and 
then now they're just doing the finishing touches.  I was just 
interested in why they had this piece here, and they… 

Teacher: Okay, and I'll ask them about that, too, so you can… 

Student: It's because it's pizza store.  

Teacher: It's a pizza store?  Okay.   

Student: Where they go to buy pizza if they're hungry.  

Teacher: Is that for the workers, the men, the construction workers? 



Student: Yes.  

Teacher: What do you think would happen if you took one of those pieces off 
of the bottom? 

Student: It would fall.  

Teacher: You think it will? 

Student: Because actually, if you would just take one piece… 

Teacher: Let's try it, let's see what happens.  Oh, look.  Ah.  Let's see what 
happens there with that one Elisa(ph).  Let's see.  Ah.  So do we 
need all four? 

Student: No, it could stand up.   

Teacher: Okay.  

Student: Like that, too.  

Teacher: So I'm hoping that this bridge can help me get home.  What do you 
think? 

Student: Because the house is right there.  

Teacher: The house is here?  Okay. 

Student: Yes, this is the house right there.  

Student: That's the officer house, so when you need help, you get pulled 
over, an officer is– but not because you're speeding… 

Student: No, this is the officer house, and that's just a normal house. 

Student: No, that's a bridge, that's a little tunnel and this (inaudible). 

Teacher: Okay, so… 

Student: So when you need help… 

Student: And behind there's more houses.   

Student: When you hear a police officer's siren, that means help is on the 
way.   



Classroom Two:   

Teacher: Hi, doctor Jennifer, nice to meet you. 

Student: I'm the doctor.  

Teacher: And hi, doctor Christina, nice meeting you.  You know, I've come in, 
I have an appointment today.  I don’t feel very well.  I don’t feel very 
well at all.  So can you check me?  Do you have time today?   

Student: Yes, you can.   

Teacher: Now, I wrote down what I'm not feeling well about.  So it's my ears, 
my throat, and my head hurts so much lately, and I don’t know why.  
So I do need those things checked out today. 

Student: Okay. 

Teacher: Are you both going to be checking me?  And who are you? 

Student:  He's the nurse. 

Teacher: Oh, hi, nurse, and what is your name? 

Student: Emma.  

Teacher: Nurse Emma.  And Nurse Emma's going to help me, as well?  
Because I have a lot of problems today.   

 

Team Three:   

Speaker1: In the beginning we thought we had to document everything, and 
over time we realized that you're really looking for those a-ha 
moments, and those moments of really deep learning.  And I think 
recording the children's conversations, we've learned so much 
about them, and in recording the conversations, we've been able to 
use that as a reflective tool for ourselves, and to see what kinds of 
questions we're asking.   

Speaker2: The documentation, because we know the students so well, we can 
follow their comments over time and see what gains they're making, 
but the documentation also tells us what they're not understanding, 
and I think that's very important.  Or if they're not participating, it's 
made very visible and then we can talk about why, and how to 



enable the learning to take place.  So it really makes everything 
visible to us, and I think that's really important.   

Speaker1: And I think it makes it visible to them, too, because when you read 
back, and we've had that, well, my name's not written there, I didn’t 
say anything, and then they can kind of go, oh.  And I think that's a 
good reflection tool for them. 

 

Classroom Three:   

Teacher: Avery has an idea. 

Student:  Oh, that. 

Teacher: Remember when we set up all of the materials over here, and you 
guys decided what you wanted to include? 

Student: We need a big one.  

Teacher: Oh, why do you need a bigger one? 

Student: Because we need more water.  

Teacher: Okay.   

Student: But I don’t have a bucket.   

Teacher: There's all kinds of materials over there, you can open up the 
bottom shelf.  Well, what could you use the funnel for?  Avery, why 
are you using the sprayer?  What's that doing? 

Student: It's spraying it without spilling it. 

Teacher: A safe way to get the water in there, a tiny way.  

Student: No, this is the safe way to get the water in.  

Teacher: Why is it now easier to lift, though, Shawn(ph)? 

Student: Because it's less water.   

Teacher: So I'm noticing that you've brought a big rock in.  

Student:  I did.  



Teacher: You brought the big rock in, why did you do that?  What are you 
creating? 

Student: Because I thought these could fit and when they jumped they need 
to jump on here so they don't sink.  

Teacher: Oh, what do you know about frogs that made you think that? 

Student: Because they sink.   

Teacher:  Oh, because they sink?  You wanted them to be above the water? 

Student: Yes.  

Teacher: Oh, okay.  Hey, what's happening when you're spraying? 

Student: It makes them darker.  I wonder if all the rocks work that way.  
Bram(ph), you look like you're constructing something.  I think 
Brayden(ph) has something in mind here, but I'm not sure what yet.  

Student: That's enough water for today.  This one is… 

Teacher: Tell your friends what you're thinking.  You seem to have a plan 
here. 

Student: I'm making a home for a frog.  

Teacher: Ah, out of the big rocks.  Interesting.  

Student: Are you making a big bridge? 

Teacher: No, he just told you, why don’t you ask him?  Because he's got a 
plan for these rocks.  

Student: What are you making? 

Student: A home for the frogs.   

Teacher: Huh.  Uh-oh.  

Student: Uh-oh.  There.   

Teacher: You know what, Avery, I'm wondering if there's a reason why you're 
thinking to spray those things.  

Student: To make them darker and look like they're wet by the waves.   



Teacher: Ooh.  Like when a lake gets the waves… 

Student: Yes.  

Teacher: …that come up on the rocks?  There seems to be kind of a cave in 
there, Peyton(ph).  Maybe if you come around to this side you'll see 
what I mean.  Every time you drop a rock in, it seems to kind of fall 
in.   

Student: That's how I'd like them there.   

Teacher: Oh, that's what you'd like to do? 

Student: So the frogs could jump on them. 

Teacher: Perfect.  A little ledge for them.   

Student:  Here's some more. 

Teacher: Avery, do you think that the water is getting absorbed into the 
rocks? 

Student: Yes.  

Teacher: Yeah?  Have you noticed that about rocks? 

Student: Because sometimes it seems like they get heavier.  

Student: Watch this, if I put this like this, then why is it so heavy? 

Teacher: Why do you think? 

Student: Because there's lots of rocks in it.   

Student: I think they get heavier by the water.   

Teacher: The rocks are heavier than the water, that's true. 

Student: Because I'm thinking of the rocks get heavier because the water.   

Classroom Three Reflection:   

Speaker3: One of the things that we've really focused on this year is, building 
oral language.  Not just the children's ability to explain themselves, 
but also to build their vocabulary so that they have that ability to 
explain.  One of the things that we found was, that sometimes it's 



hard to think of that question on the spot, that big question that's 
going to open up the learning and give you a glimpse into what's 
going on in their thinking.  So we devised together a series of 
questions to go in the sand, the water, the blocks, and the dramatic 
play, and they're posted really high up on the walls so that they're 
clearly for the adults.  The children don't notice them there, but it 
allows any adult that comes into the room, including the principal, or 
a parent volunteer, to come in and ask those great questions.  So 
no matter who's here, we can get at that really good critical thinking. 

Speaker2: Not just the yes, no answer, we want open ended questions, so they 
are going to come up with lots of answers for you, and they're their 
answers, their creative answers.   

Student: I can use like green and grey, because sometimes there were rocks 
like and there was green moss on the rocks.  

Teacher: That's true, there was green moss on the rocks.  So you could 
either add a little bit of moss to Kate's rocks, or you could do your 
own.  

Student: I'm drawing more rocks.  

Teacher: Okay.  Marco(ph) had the idea of adding some moss to the rocks.  
That's up to you.   

 

Team Four:   

Speaker1: We use a lot of documentation in our classroom.  We find that it's 
really helpful, first of all, as an assessment piece, so that we really 
know where our children are, what they know, and what they need 
to know next.  But it's also a great reflection point for the children 
themselves, because when they see themselves in photos, or in 
videos and they hear what they've said, it causes them sometimes 
to re-think what their old theory was, and to revise it a little bit, or if 
they're listening to someone else, or if we're saying someone else's 
words back to them, they really start to combine each other's ideas, 
and really start to, I think, go a little bit deeper into whatever project 
that we're working on.  Or sometimes just to start to think a little bit 
critically about what their ideas are, and what other people's ideas 
are, and how they can incorporate all that into their knowledge 
base.   

Team Four's Classroom: 



Student: Raphael(ph) made a tunnel and there's the bridge, and I go on that 
side and Kylie(ph) goes on the other side, and the triangle can 
balance on there.   

Teacher: And how does that balance? 

Student: It balances because it's standing like one small statue.   

Teacher: I notice that in some spots it's low down, and in other spots it's high 
up.  Can you tell me about that? 

Student: Because the more sand we use, the more hard it is so it won't 
break.   

Teacher: Is there anything else that you could use to help it not break? 

Student: Rocks.  Like right here, and right here.   

Student: Because that sticks it together well.   

Student: Yes, that sticks it together.   

Student: Like you put it so squishy, then you put rocks on (inaudible). 

 

Classroom Five:   

Speaker1: The kids wanted to build a police car as they've been noticing police 
cars on the roads when they drive, like go for drive with parents.  So 
we put out a box, read them the book "Not a Box," so what it could 
be?  So they said, a police car, we can make a police car.  But how 
could we do police car out of a box?  It was a TV box.  So how 
could we do a police car?  So they said, cut it out, paint it blue.  But 
some friends said police cars are not blue.   

Speaker2: All the connections they're making, their real life experiences.   

Speaker1: So they flip it over, paint it one more time white, inside is blue, 
outside is white.  So one time in the afternoon they were making 
computers, so we asked them, what are you doing?  Oh, police car 
needs a computer, too.  And they did sirens, the red and blue ones, 
they painted, and then they labelled.  And one little friend, she was 
putting red papers on the box and we asked them, what are you 
doing?  Making lights for the police car.  So here they are, police car 
lights.  Yes, we have computer, then they made the steering wheel 
out of it, and they named it police station, division 110.  



Speaker2: I see that.  It needed labelling, and I see all the wonderful authentic 
print, the words that they wanted to include in this; lights, police car, 
police station, division 1010.  And what you're describing is a 
wonderful example of children coming up with an idea, it's child 
initiated, and then as they move through the process of creating, 
there's a problem and a solution.  There's more information from 
their real life context built into the construction of whatever it is 
they're making together.  And you can see how they're going back 
and connecting to their real life experiences, and bringing that back 
in, noticing more about police stations, police cars, bringing that 
learning in, and the experience I see continued, because you have 
a desk set up with a telephone, it looks like an interview area.  I also 
notice one of your children walking around with a clipboard giving 
out tickets today.   

Speaker1: So we did the brainstorm, as you see the chart up there, we did the 
brainstorming, what do we need for police car?  So they said, 
handcuffs, police hat, everything, then they came up with the idea of 
police hats up there, and the big black one is the police belt, it has 
all the accessories for a police officer on it.  So they've been 
learning, and it's like a real life experience for them, whatever 
they're doing is child initiated, it's their collaboration, it's co-creation, 
so that's what we've been doing.   

 

Classroom Six:   

Teacher: I notice that you guys were having problems with the base of 
making the Eiffel Tower, and I was looking here, and you notice, 
when I put the two lines that there was a difference.  So Miss 
Berdelli(ph) got a different picture for you, and I'm hoping that this 
picture will help you design the bottom.  Do you think that will 
change your thinking? 

Student: Yes.   

Student: There's a platform right here, and here.   

Teacher: So there's two platforms that we're going to need, okay.  And what 
about the bottom?  What do you notice that's different?  Because I 
think it was hard for you guys to take a look at this picture and see 
what was needed.  What's needed here? 

Student: We need like crossovers on here. 

Teacher: Crossovers, okay.  And how many legs? 



Student: I think there's like lots of legs.  

Student: There's four.  

Teacher: Do you think there's four?  Brenden(ph), do you think there's four?  
From this picture, does Miss Berdelli(ph) have to add a couple more 
pictures so we understand?   

Student:  One, two, three, four.  

Teacher: Four? 

Student: Yes, because it could go all around, so it's four.   

Teacher:  Oh, all around.  And what were you trying to do before that wasn't 
working? 

Student: The balance beam.  

Teacher: The balance, and did you have four legs? 

Student: No.  

Teacher: No.  Do you think that might have been the problem? 

Student: (Nods head yes.)  

Teacher: Yes?  Do you think we can try to make it now with four?  Okay, let's 
try again.  Do you think if we use the big blocks it would make a 
difference? 

Student: Yes.  

Teacher:  Yes?  Okay.  Grab some and bring them here.   

Student: I think I know what's… 

Teacher:  What do you think? 

Student: These could be the platforms.   

Teacher: Okay, I'm going to move these ones, is that okay, Dennis(ph)?   

Student: Yes.  These could be the platforms.  

Teacher: Okay.   



Student: Take one.   

Teacher: Oh, so these sections will use that, did you want to mark that on 
there so we remember when we get to that section?  Where are 
your four legs that we were talking about, can you show me?   

Student: Here's the second one. 

Teacher: Are we trying to get four legs, please? 

Student: Here's one.  

Teacher: Yes, and then we could put your platform on top of that.  Do you 
think we can do that? 

Student: Hold on, we need another straight one.  

Teacher: Okay, let's take a look.  Can you help them out there, Ryan? 

Student: (Inaudible.)  

Teacher: Dennis(ph), Ryan has an idea, can you let him try something? 

Student: Yes. 

Teacher: Go ahead. 

Student: So what do I do? 

Teacher: You said you wanted to do the four legs.  Can you show me what 
you were thinking when you thought of four legs? 

Student: But this look like the real one.  

Teacher: Does it look like the real one? 

Student: No.   

Teacher: You don’t know whether you do four legs?  Okay.  

Student: Because you have to put them right in the middle, because there's a 
big line going down.  

Teacher: Oh, so you need support in the centre?  Okay, got it.  I see what 
you're doing.   



Student:  That's why. 

Teacher: Are we missing one more? 

Student: Yes, that's what I have and then he just took it out.  

Student: Who? 

Student: You.   

Student: Oh, there it is, look.  I'll just put one right here.  

Teacher: Oh, good.  Brenden(ph), I love your idea, can you show Dennis(ph) 
what you were thinking? 

Student: I was going to just put one in this here, and then… 

Teacher: Yes, perfect.  

Student: …and then we're going to put these ones on here.  

Teacher: Okay, so what are we doing next?  

Student:  This right there. 

Teacher: Do you think they're ready for the platform, Ryan(ph)?  And then 
we'll do– so here is the first platform, and then we'll use… 

Student: We need a leg right there.  Should we put one right here? 

Student: Yes.  

Speaker2: How does that one feel compared to the other one? 

Student: This one is smooth, this one is bumpy.   

Student: Hold on, Dennis(ph).   

Student: Let's put that there. 

Student: Yes, that changed.   

Teacher: What are you thinking, Ryan(ph)?  Can you share with them what 
you're thinking?  What would you like to do?  What do you think that 
you're going to use this for? 



Student: These don’t look like the real thing.  

Teacher: Okay, can you let them know? 

Student: Actually, I was thinking just to make a stem right in the middle right 
here. 

Teacher: To go up top, right? 

Student: Yes.  

Teacher: You are really concerned with that tip, that's where you want to 
make it, don’t you? 

Student: I think it can make smooth a little bit more.  

Teacher: Smooth it?  So it's aligned properly? 

Student: Then we can… 

Teacher: Do you know, I really liked Ryan's idea of linking all these squares 
and making the platform before we went up.   

Student: Well, we will do that. 

Teacher: Do you want to try that one? 

Student: Yes, we will do it.   

Teacher: Do you know why?  When I look at the picture, and Ryan had that 
thought, can we try that out? 

Student: Sure. 

Teacher: And then if it doesn’t work, we could always change it, do you think? 

Student: Yes.   

Teacher: Do you want to get the other two of these and we'll link it and make 
a big platform?  Would you like to do that? 

Student: You know what we could do?  We could like take this off and show 
Miss Berdelli(ph) something? 

Teacher: Okay. 



Student: Okay, we could like stick them together. 

Teacher: Oh, together, so you're talking the… 

Student: Yes, because see like they're stuck together? 

Teacher: So you're saying the two of them so they're higher?  Am I correct?  
What do you think? 

Student: It's good.   

Teacher: It’s good.  Okay, are we going to put them here then?   

Student: I'm going to kind of build like a tower shape.   

 

Classroom Seven:   

Teacher: Are you going to have any on you, or how are you going to use your 
scarves? 

Student: I want them like… 

Teacher: You want them on your legs like everybody else? 

Student: Yes.  

Teacher: Okay, here you go, there's one. 

Student: I feel silly.  

Teacher: How are you going to use your scarves, Brady(ph)? 

Speaker2: You hear some sounds?  So I'm wondering, what will happen, does 
it make the same sound if I rub my hand?  Or is it different? 

Student: Different.  

Speaker2: It's different, so the scarf does make a sound somehow, doesn’t it? 

Student: (Nods head yes.)  

Speaker2: Yes, I'm wondering what other sounds it might be able to make.   

 



Team Three's Classroom:   

Teacher: What do you think that button might be for?  Look at those pictures.   

Student: Oh, for the people.  

Teacher: For people? 

Student: Yes, see?  That's a picture of people, let me try that.  

Teacher: Okay.  

Student: Is that button right here? 

Teacher: Does it change anything inside when you look when you change the 
dial? 

Student: Nope, not at all.  What's the difference?   

Teacher: Do you notice anything different when you turn that? 

Student: Oh, yes, I do.  

Teacher: What's happening? 

Student: I see the numbers.   

Teacher: You see the numbers.   

Student:  You try.  

Teacher: You want me to try?  So do you want to turn it for me? 

Student: See? 

Teacher: Oh, yes, I see numbers at the bottom.  What do you think those 
numbers might be for? 

Student: For the dial.  

Teacher: Yes, it's on a dial.  We might have to do some research and find out 
what those might be for.  

Student: Yes, and maybe one day we could take it off.  

Teacher: Maybe.  



Student: Or would that come off? 

Teacher: Well, we could look at this one if you wanted to.  What were we 
doing with this one?  We could take it apart.  So we took out the 
screws.  

Student: Whoa. These are making it run. 

Teacher: You think these are making it run? 

Student: Yes.  

Teacher: It could be.  

Student: Now let's take more bolts off.  

Teacher: You want to take more off?  Okay, here you go.  

Student: Okay there– oh, I saw some bolts that was working.  The bolts were 
right.  Oh, here's the tiny ones right there. 

Teacher: Okay, you can try and take those ones off.   

Student: Oh, this way? 

Teacher: Yes.  There you go, it's starting to come out.  Well, we found that 
the children have developed a keen interest in taking things apart.  
They took apart a hard drive, and a telephone, and I just think it 
gives them a better insight into how things work, and I think it gives 
them that answer to how things work, and it's not just a 'because'.  
They're really taking charge of their own learning, and their own 
investigations, and I think it just means so much more to them.   

 

Teacher: So what do you notice, Will? 

Student: That there's a bunch of pictures.  

Teacher: And what do you think is causing that? 

Student: These little flat parts on it, and there's a bunch of tiny ones on the 
bottom here.   

Teacher: Do you guys have questions for Will? 



Student: If you do it down here, then it will make those round circles.  Like a 
dance party.   

Teacher: How do you make the round circles like a dance party?  Who was 
doing that?  That was Tanner.  Tanner, do you want to show how 
you made the round circles? 

Student: Sure.   

Teacher: Okay, what did you do differently? 

Student: I had a big crystal, and I put it here with the light on and I spinned it.   

Student: Yes, like there's a bunch of-, see, it's on every one.  

Student: Then I spinned it fast.   

Teacher: So can you see on the wall, boys and girls, can you see the… 

Student: It's on you, Will, even on me.  Wow.  

Student: There's two Mikayla's(ph).   

Student: I can feel it going on me.  

Teacher: You can feel the circles? 

Team Three Classroom Reflections:   

Teacher: We wanted to take what was happening around light and mirrors, 
and extend it in a different situation, so we intentionally placed 
materials that might help them do that.  So we have mirrors, and 
metal, and the submersible light balls so that they can maybe find 
out something more about what they've been researching.  Well, I 
think the water table engages students.  So if we use that 
engagement, they're naturally gravitating to this area, so why not 
bring learning to something that they're really enjoying?   

(Students at play.)   

Student: A flying saucer.   

Teacher: So what are you guys discovering over here? 

Student: This is a game called saucers (inaudible). 



Student: Yes, and they got saucers here and they just found a flying saucer 
and (inaudible). 

Teacher: They found a flying saucer?   

Student: Yes.  

Teacher: Okay, where should I go with the waterproof camera? 

Student: This way. 

Teacher: Over here first, Liam? 

Student: Yes.  

Student: Then next over here.   

Teacher: Okay, should we go over here? 

Student: Yes.  

Student: Now we need to go in here.  

Teacher: Should we see what the pictures look like?  Oh, look.  Whose hand 
is that?  I think that's Angel. 

Student: No, that's mine.  

Teacher: Is that your hand? 

Student: Yes.   

Teacher: Oh, there, look at that.  What do you notice around the light? 

Student: My hand.  

Teacher: Your hand, you're holding the light, but what else?  Look around the 
light.  

Student: (Inaudible) saucer. 

Teacher: What shape?  Yes.  That's really neat.  Should we take a couple 
more? 

Student: Yes.  



Teacher: Okay.  Where should I go this time? 

Student: You should go in here.  

Teacher: In there?  Okay.  What does it look like this time?  What do you 
think it's going to look like?  That one didn’t work, let's try again.   

Student: Hey, that's me.   

Teacher: Well, obviously I'm noticing their engagement and how we can 
make connections… 

Student: Can I try it? 

Teacher: Sure, Miguel(ph).  How we can make connections in all their 
learning, and bring in their inquiry into other centres.  Okay, just 
press that button.  

Student: That button here? 

Teacher: And I think children's natural curiosity just makes them want to learn 
more, and they're so engaged in everything.  I think every time we 
put out something new in the water table, the play just changes so 
much, and it just amazes me every day that they're able to do so 
much with a few rocks and some metal and they come up with this 
amazing game.  They amaze me every day.   

 

Team Seven: 

Speaker1: I know you're really interested in documentation, Delara(ph), and I 
noticed that this was up for the parents in the window.  What led to 
that?  How did this end up on the window? 

Speaker2: Actually, my co-worker suggested that it's a great piece of work that 
could be shared with parents.  So she decided, actually offered to 
put it up in the window so the parents, when they come to pick up 
their children, they can actually see the work that's happening in the 
classroom.   

Speaker1: So what did you do here exactly? 

Speaker2: We were investigating light, and the children were encouraged to 
find different things that we can see light through, like jewels, and 
some CDs that they're not using anymore.  So one of the children, 
actually Aaron right here, he brought different types of jewels, 



different colours.  And they were basically for them to explore what 
they can do with flashlights and jewels.  They noticed that they 
could see shadows, they start relating that the flashlights are all 
different colours, so Aaron actually said, the blue flashlight is blue 
on the shadow, and the orange one is orange colour, so they 
related the colour of the flashlight to the colour of the shadow.   

Speaker1: So I notice that you have, repeatedly, a quote or something the 
child's said, and then something in brackets.  What are those two 
pieces? 

Speaker2: The brackets I just highlighted to show parents that behind this 
exploration, they're actually constructing learning that's happening, 
they're relating things to the things that they're exploring in there.  
So I linked it to the curriculum, actually, to show the learning that's 
happening in here.  It's about the process of their thinking, so 
instead of actually giving them the knowledge of, this is what you 
can do with it, this is what happens, you're actually observing what 
they're constructing, their understanding, and relating to the 
curriculum.  So the materials are there for them to explore, but for 
them to actually think about, what can we do with this?  Let's use it, 
let's see what happens.  The most important thing that I think about 
when I start, I look at a variety of pictures.  There can be 20 and 30 
pictures taken, but what I concentrate is, which ones are the most 
important ones?  Which ones are going to tell the story what's 
happening there?  So maybe out of 20 pictures I'm going to pick 
maybe four, or three that actually tell the story, just like we tell the 
children, pictures in the book are telling a story.  I just observe them, 
but at the same time, I was trying to think about, when is the right 
time to jump in and ask the open ended questions.  There were 
times when they were looking for things around the classroom to 
help them with their bridge, using plastic containers representing 
water underneath the bridge.  So it was just a matter of observing 
and deciding when is the right time to jump in and ask that question 
to help them to think further.   

Speaker1: I notice that you make an observation, and exactly just straight 
observation, and repeatedly you do relate it back to what they're 
learning, and as a parent, that's something that I would really be 
interested in seeing and knowing about.  How do you share this with 
parents beyond– this was posted in the classroom.  I'm not sure 
where this is going, is this a documentation book? 

Speaker2: Yes, it is.  One of the ways, it was actually up on the wall for a little 
while and we had an open house where parents were coming in and 
noticing what's happening around the classroom and the biggest 
question they had, what is play based curriculum?  And this is a 
great way of starting a conversation with the parents and showing 



them, this is what's happening in our classroom, it's not just about 
worksheets and giving them the knowledge, but it's about them 
actually thinking about the process of their thinking, what's 
happening, and this is how the learning is more effective for them, 
because they're more interested in doing what they're doing.   
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