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Introduction 

Background 

The revised program document for Kindergarten: The Kindergarten Program was 
released in June 2016 for mandatory implementation in all publicly funded schools for 
fall 2016. The program outlines the knowledge, skills and behaviours students must 
demonstrate by the end of the two year program. 

 A new policy for assessment, evaluation and reporting for Kindergarten called Growing 
Success: The Kindergarten Addendum was also released in 2016. The addendum 
describes the policy for new forms of the assessment, evaluation, and reporting of 
learning for Kindergarten and aligns with the content, philosophy and intent of a play- 
and inquiry-based program designed to be developmentally appropriate for young 
children (as outlined in the program document).  

Learning modules have been created to support educators develop greater 
understanding of the new ways of instructing, assessing and communicating learning.  

 

Purpose of this guide 

This guide is a companion document intended to assist a facilitator, educator team 
and/or school administrator to advance understanding and knowledge of the new 
policies and programs outlined in the learning modules. It will support professional 
learning of the new policies and programs for educators in school boards.  

All of the materials to support the learning and awareness building are included in the 
guide to aid the facilitator in delivering comprehensive professional learning 
opportunities: for example, instructions, appendixes, reflective questions and a detailed 
viewing guide for the learning modules. 

 

The guide presents a framework for the facilitator to use to: 

 plan professional learning,  

 easily organize professional learning opportunities,  

 lead participants in thoughtful reflection and sharing,  

 provide accompanying resources that can be integrated with the learning 
modules,  

 stimulate positive outcomes and  

 direct participants to further study.  
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How to use this guide 

This guide is designed to be used with different audiences who may plan to use the 

learning modules in a variety of ways either through self-study or with the direction of a 

facilitator who may hold a leadership role. 

Reflective questions for the facilitator 

Before beginning to prepare for any delivery of content, a facilitator needs to reflect on 

the audience. A facilitator needs to determine the needs of the audience members and 

adapt language and delivery methods so that the audience reaches optimum 

understanding of the material. A facilitator should determine what an audience needs to 

learn, know and feel and how to get the audience to learn, know and feel this.  

Who can use this guide 

The facilitation tips in this guide may be used in a formal or informal setting. The 

learning modules can be used by themselves for independent study and reflection or for 

peer sharing when educators can work with a partner to learn together. This facilitator 

guide is best suited for larger study groups. Some possible group scenarios are: 

 Principals can facilitate the learning with educators at their schools both from 

kindergarten and other grades. 

 A family of school groups can work together with a facilitator (board program 

lead, itinerant teacher, lead teacher). 

 Board program leads or consultants can use this guide at large scale training or 

professional activity days.  

 AQ providers can use it with classes. 

 Faculties of education can use it with teacher candidates. 

 NTIP mentors can use it with their mentees.  

Organization and layout 

The guide is organized into seven professional learning opportunity topics. Each topic of 

the guide focuses on a particular learning module emphasizing its unique message. The 

topics need not be studied in any particular order. There are a range of topics to choose 

from to support professional learning needs. 

In this guide, the topics are broken down into sub-sections. Each sub-section walks the 

facilitator through steps that aim to provide optimum delivery of the module and 

relevance to audience members. Some things included in the sub-sections are: 

 Overview of the professional learning opportunity 

 List of items required to conduct the professional learning 

 Anticipated outcomes 
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 Learner module viewer guide with pre-viewing and post-viewing activity guides 

Near the end of this guide, a list of resources arranged by topic, is provided and can be 

integrated into the audience’s training. 

The Appendixes section at the end contains templates that are to be used within each 
topic to direct and record reflections.  
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Topics 

Revisions at a glance 
 

Overview:  

Revisions at a glance prepares educators for the changes in the program and 

highlights elements that have remained the same. The positives of the revised program 

shine during this module that explains the enhanced front matter, integrated learning 

and the positive impact the revisions will have to learning and teaching. 

Duration of the professional learning opportunity: 60 minutes 

 

Audience: Educators 

Materials:   

- projector and computer with internet access  

- screen and extension cord 

- appendixes A, B and C 

- chart paper and markers 

 

Preparation: 

- Before the professional learning opportunity, send a notice to all participants to 

either bring hard copies or a device to access online The Kindergarten Program, 

2016. 

- Photocopy appendixes. 

- Request the participants print and bring to the professional learning opportunity 

pages 8-17 of The Kindergarten Program, 2016. Participants can consider 

reading these pages beforehand. 

- On the day of the professional learning opportunity, arrange the venue so the 

participants are sitting in at least five table groups. 

 

Purpose: 

The goal of this professional learning opportunity is to explore some of the changes in 

The Kindergarten Program, 2016.  
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Objectives: 

Educators will:  

 Feel comfortable with the changes to the program supported by the enhanced 

front matter, 

 Be confident continuing their practice that has foundational importance of play- 

and inquiry-based learning,  

 Understand the reorganization of subject areas into Four Frames that support the 

integrative way in which learning occurs in children’s play and inquiry in 

Kindergarten and 

 Be guided by the conceptual understandings for the Overall Expectations and the 

illustrative examples in the specific expectations section of the program to 

illuminate the new way of learning and teaching in the revised program. 

 

Procedure: 

Welcome 

The facilitator welcomes the group and gives an overview of the purpose and objectives 

of the professional learning opportunity explaining that the content involves a learning 

module; work with various documents; and individual, small group and large group 

activities. 

 

Introduction 

The facilitator directs the participants to The Kindergarten Program, 2016 online with 

slide 2. With slide 3, the facilitator invites the group to ponder the quote from the Ontario 

government’s 2014 resource How Does Learning Happen: Ontario’s Pedagogy for the 

Early Years and the graphic that is taken from The Kindergarten Program, 2016.  

Questions to engage the group: 

What is meant by a responsive program? 

What does active learning through exploration, play and inquiry mean? 

Who is at the centre of the graphic? Why? 

How does the inner circle (the four foundations of learning from How Does 

Learning Happen? relate to the outer circle (the four frames of 

Kindergarten)? 
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Part I – The partners involved in education  

Please Note: Part I has slides that are common to all seven learning modules. If 

your participants have already attended some of the learning module 

professional learning opportunities, this section can be used as a review only 

section. 

Pre-viewing activity (individual) 

To give context to this professional learning opportunity, the facilitator begins with the 

partners that are involved a child’s learning. 

Each participant is asked to complete appendix A as a warm-up activity. Before taking 

up the activity, begin the slide deck. 

 

View  

Slides 4-6. The facilitator can elaborate on the slides’ message using the slide notes 

included. 

 

Post-viewing activity (whole group) 

Discuss characteristics of the partners in education: educators, parents and children. 

 

Questions: Where do educators, parents and children intersect? 

  How is our view of assessment linked to our view of children? 

Extension:  View slide 7 that introduces “environment” as one of the partners. Discuss 

view of the importance of environment.  

Discuss relationships between families, educators and environments 

(degree of importance, significance, positive and negative impacts). 

  Expand on relationships by viewing and discussing slide 8. 

 

Part II – What’s new for educators 

Pre-viewing activity (individual or pair sharing) 

With the goal of assessing knowledge and queries of the participants, and to validate 

their concerns, the facilitator asks the participants to complete appendix B (K-W-L on 

The Kindergarten Program, 2016).  
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View 

Slides 9 and 10. 

 

Post-viewing activity (pair sharing) 

The facilitator invites the participants to share and discuss with a partner their K-W-L 

sheet. The facilitator may also give time for the participants to read pages 8-17 of The 

Kindergarten Program, 2016, and then invites the participants to code the text as they 

read to flag: 

 3 interesting ideas or concepts 

 2 questions  

 1 concept or idea that challenges their thinking 

 

Questions: Where will you seek clarification and support for your questions? 

Where will you seek support for the challenges?  

Extension: The facilitator gives participants time to share with a partner their ideas, 

questions and challenges. 

 

Part III – Preparing for changes 

Pre-viewing activity (small group presentation to whole group) 

To prepare for the next set of slides and what’s new in The Kindergarten Program, 

2016, the facilitator invites each table group to review specific sections of the front 

matter. For time’s sake each table could focus on a different section then present the 

information to the whole group. The following are the divisions of the front matter: 

- Pages 27, 35 and 43 re clarifying misconceptions about play- and inquiry-based 

learning 

- Pages 33-35 re strengthening and enhancing understanding of program 

pedagogy 

- Pages 24, 25, 30, 39 and 96 re supports for reflective practice and collaborative 

inquiry 

- Pages 12-13 re fundamental principles of play-based learning 

- Pages 13-15 re the Four Frames  

 

View 

Slides 11-18 re what’s new and what stays the same.  

 

Post-viewing activity (small group) 

The facilitator directs the participants to page 126 of The Kindergarten Program, 2016 

as an example, to point out the addition of the Conceptual Understandings and the 

expansion of the Specific Expectations section. 
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Questions: How can I use these examples to inform my planning and teaching? 

Extension:  Ask yourself how The Kindergarten Program, 2016 has inspired you to 

rethink your practice. Discuss with your group. 

 

Part IV – How to move forward with the changes  

Pre-viewing activity (small group) 

With the goal of consolidating some of the learning about the revisions to the program 

so far in the professional learning opportunity, the facilitator gives participants time to 

reflect and complete appendix C (Reflection on the four Rs – repeating, re-thinking, 

removing, replacing).  

View 

Slide 19.  

Post-viewing activity (small group) 

The facilitator asks the participants to discuss the questions on slide 19 and any of their 

reflections from appendix C.   

Extension:  View slide 20.  

 The facilitator urges the participants to attend future learning module 

professional learning opportunities to assist them in answering these 

parent questions. 

 

Wrap-Up 

The facilitator presents slide 21 and encourages a group discussion about how the 

changes to The Kindergarten Program, 2016 impact learning and teaching in their 

particular context.  

Time can be given for further reflection and discussion of appendix B and avenues for 

pursuing support for issues that present challenges. 

Opportunities for Further Learning slide 23.  

Participants can consider how they could facilitate further conversation through Twitter, 

board chat room and Teach Ontario. 
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Play-based learning in a culture of inquiry 

 

Overview:  

This learning module dispels misconceptions about play-based learning and stresses 
educators’ critical role in children’s play. The module offers suggestions on how to 
establish an inquiry-based kindergarten program to create learning opportunities that 
best extend learning and optimize student interest.  

Duration of the professional learning opportunity: 60 minutes  

Audience: Educators 

Materials:   

- projector and computer with internet access and functioning speakers 

- screen and extension cord 

- appendixes A, B and C 

- chart paper and markers 

 

Preparation: 

- Before the professional learning opportunity, send a notice to all participants to 

either bring hard copies or a device to access online The Kindergarten Program, 

2016. 

- Request participants read pages 18-28 of The Kindergarten Program, 2016 re 

Play-Based Learning in a Culture of Inquiry. 

- Photocopy appendixes. 

- On the day of the professional learning opportunity, arrange the venue so the 

participants are sitting in at least four groups. 

 
Purpose: 

The goal of this professional learning opportunity is to deepen educators’ understanding 

of play-based learning in a culture of inquiry as reflected in The Kindergarten Program, 

2016.  
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Objectives: 

Educators will:  

 Reflect on their role and the child’s role when engaging in play-based learning in 

a culture of inquiry and 

 Offer materials and learning opportunities that best extend learning while 

optimizing children’s interests.  

 

Procedure: 

 

Welcome 

The facilitator welcomes the group and gives an overview of the purpose and objectives 

of the professional learning opportunity explaining that the content involves a learning 

module; work with various documents; and individual, small group and large group 

activities. 

 

Introduction 

The facilitator invites the group to view the photo of students engaged in play-based 

learning in slide 1. 

Questions to engage the group:  

What learning do you think is happening in the play shown in the slide? 

In what ways is their play nourishing their development? 

The facilitator brainstorms with the whole group to come up with a definition of play. The 

participants’ responses can be written on chart paper and added to as the professional 

learning opportunity goes on. 

 

Part I – The partners involved in education  

Please Note: Part I has slides that are common to all seven learning modules. If 

your participants have already attended some of the learning module 

professional learning opportunities, this section can be used as a review only 

section. 

Pre-viewing activity (individual) 

To give context to this professional learning opportunity, the facilitator begins with the 

partners that are involved a child’s learning. 

Each participant is asked to complete appendix A as a warm-up activity. Before taking 

up the activity, begin the slide deck. 
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View  

Slides 3-5. The facilitator can elaborate on the slides’ message using the slide notes 

included. 

 

Post-viewing activity (whole group) 

Discuss characteristics of the partners in education: educators, parents and children. 

 

Questions: Where do educators, parents and children intersect? 

  How is our view of assessment linked to our view of children? 

Extension:  View slide 6 that introduces “environment” as one of the partners. Discuss 

view of the importance of environment.  

Discuss relationships between families, educators and environments 

(degree of importance, significance, positive and negative impacts). 

  Expand on relationships by viewing and discussing slide 7. 

 

 

Part II – What’s new for educators 

Pre-viewing activity (individual or pair sharing) 

With the goal of assessing knowledge and queries of the participants, and to validate 

their concerns, the facilitator asks the participants to complete appendix B (K-W-L, slide 

9). 

 

View 

Slides 10-15: re principles of play-based learning and common misconceptions. 

End with slide 16 and leave up for viewing for the post-viewing activity. 

Post-viewing activity (small group) 

The facilitator invites the participants to share in their groups at least one learning 

opportunity they feel is happening in their context from each of the three sections 

mentioned in the slide – What Children Do, What Educators Do, What Children and 

Educators Do to Co-construct Learning. (Diagram is on page 25 of The Kindergarten 

Program, 2016.)  
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Ask the participants to help each other examine the learning opportunity examples to 

see whether they incorporate the principles of play-based learning. Could these learning 

opportunities be enacted more fully within a play-based context? How? 

Questions: What uncertainties may parents have about play in the classroom? 

 

Part III – Preparing for a play-based environment 

Pre-viewing activity (small group) 

The facilitator invites each table group to talk about how they have set up their particular 

classrooms. Participants can describe how different areas are divided up or pick one 

area and describe the materials of that area.   

View 

Slides 17: a short video of “Co-constructing Learning.”  

Post-viewing activity (small group) 

The facilitator asks the participants in the group to share their reflections about how the 

educator in the video co-constructed the learning.  

Discuss how the: 

 educator promoted deep thinking and honoured their students’ voices and 

 children responded to materials and learning opportunities in their environment.  

Questions: How can I create a play-based environment that honours my children’s 

curiosity? 

  How can we become co-constructors of this environment? 

What role does knowledge of the curriculum play in the educator’s inquiry 

stance? 

Extension:  Ask yourself if anything needs to be removed or replaced to promote deep 

thinking and learning?  Discuss with your group. 

 

Part IV – How to create a play-based environment  

 

Pre-viewing activity (small group) 

With the goal of consolidating some of the learning about play-based learning so far in 

the professional learning opportunity, the facilitator gives participants time to reflect and 

complete appendix C (Reflection on the four Rs – repeating, re-thinking, removing, 

replacing).  
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View 

Slide 18: the marble run inquiry.  

Post-viewing activity (small group presenting to whole group) 

The facilitator asks the participants to describe what they see in the slide.  

Questions: What is the value of play? 

How does inquiry play a role in learning? 

What do you notice about the children’s learning? 

What thinking is evident?  

How can pedagogical documentation inform our learning about learning?  

Extension:  View slide 19. How might you respond to some of the questions on the 

slide? 

The facilitator gives the groups time to prepare a short role-play presentation. 

Participants role play a conversation between parent(s) and educators. The parents’ 

wonderings from the slide can be used or the participants can write their own scripts. 

The role play will be presented to the whole group with the intention of recreating a 

scene where: 

• parents have an opportunity to build understandings about current 

pedagogies, 

• parent questions are leveraged to build relationships and  

• parents are given opportunities to participate and engage in their child’s 

learning.  

 

Wrap-Up 

The facilitator presents slide 20 and encourages a group discussion about how 

participants’ understanding of play-based learning in a culture of inquiry has deepened.  

Time can be given for further reflection and discussion of the K-W-L appendix B and the 

four Rs appendix C on slide 21. 

Opportunities for Further Learning slide 22.  

Participants can consider how they could facilitate further conversation through Twitter, 

board chat room and Teach Ontario. 
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The learning environment 

 

 

Overview:  

The Learning environment module invites educators to reflect on what the learning 
environment tells us about our beliefs about children and our role as educators. Explore 
how the learning environment acts as a “third educator” and facilitates learning in the 
four frames.  

Duration of the professional learning opportunity: 60 minutes   

Audience: Educators 

Materials:   

- projector and computer with internet access and functioning speakers 

- screen and extension cord 

- appendixes A and C 

- chart paper and markers 

 

Preparation: 

- Before the professional learning opportunity, send a notice to all participants to 

either bring hard copies or a device to access online The Kindergarten Program, 

2016.  

- Request participants read pages 29-35 of The Kindergarten Program, 2016 re 

The Learning Environment.  

- Photocopy appendixes.  

- Prepare four chart papers each with a heading from the four frames: Belonging 

and Contributing, Problem Solving and Innovating, Demonstrating Literacy and 

Mathematics Behaviours, and Self-Regulation and Well-Being. 

- On the day of the professional learning opportunity, arrange the venue so the 

participants are sitting in at least four groups. 
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Purpose: 

The goal of this professional learning opportunity is to deepen educators’ understanding 

of the learning environment and its impact as reflected in The Kindergarten Program, 

2016.  

 

Objectives: 

Educators will:  

 Co-construct the learning environment with children 

 Encourage a learning environment with space, time, materials and resources that 

reflect beliefs about children  

 Incorporate outdoor learning into the classroom environment and flow of the day 

and 

 Use the environment to support children’s emerging ability to self-regulate. 

 

Procedure: 

Welcome 

The facilitator welcomes the group and gives an overview of the purpose and objectives 

of the professional learning opportunity explaining that the content involves a learning 

module; work with various documents; and individual, small group and large group 

activities. 

Introduction 

The facilitator invites the group to view the photo of a student engaged with his 

environment in slide 1. 

Question to engage the group:  

What does the term environment mean? 

The facilitator brainstorms with the whole group to come up with a list of things that are 

part of the learning environment. The facilitator may divide the list into tangible/non-

tangibles. The participants’ responses can be written on chart paper and added to as 

the professional learning opportunity goes on. 

 

Part I – The partners involved in education  

Please Note: Part I has slides that are common to all seven learning modules. If 

your participants have already attended some of the learning module 

professional learning opportunities, this section can be used as a review only 

section. 
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Pre-viewing activity (individual) 

To give context to this professional learning opportunity, the facilitator begins with the 

partners that are involved a child’s learning. 

Each participant is asked to complete appendix A as a warm-up activity. Before taking 

up the activity, begin the slide deck. 

 

View  

Slides 3-5. The facilitator can elaborate on the slides’ message using the slide notes 

included. 

 

Post-viewing activity (whole group)  

Discuss characteristics of the partners in education: educators, parents and children. 

 

Questions: Where do educators, parents and children intersect?  

How is our view of assessment linked to our view of 

children? 

Extension:  View slide 6 that introduces “environment” as one of the partners. Discuss 

view of the importance of environment.  

Discuss relationships between families, educators and environments 

(degree of importance, significance, positive and negative impacts). 

  Expand on relationships by viewing and discussing slide 7. 

 

Part II – What’s new for educators 

Pre-viewing activity (small group sharing) 

The facilitator asks participants to discuss in their small groups ideas for high quality 

learning environments and their wish lists for following: 

 Space 

 Time  

 Materials 
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View 

Slide 9: re high quality learning environments. 

Post-viewing activity (whole group) 

The facilitator asks the groups to assess the learning environments they see in slide 9. 

Questions: What do they see? 

What would they hear if these environments had children in them? 

Extension:  View slide 10 re the four frames and elicit examples of how the 

environment encourages learning particular to each frame.  

The facilitator hangs the four chart papers (each with a heading from one of the four 

frames) and invites all participants to populate them with environmental materials, time 

or space ideas that could contribute to learning in each frame. For example, under 

Problem Solving and Innovating, participants could write the sand box or water table, 

outdoor education, etc.  See these pages of The Kindergarten Program, 2016 p. 13-15, 

49, 51, 57, 73-74, 85-86, 92-93 for more information. 

 

Part III – Preparing a quality learning environment 

Pre-viewing activity (small group) 

The facilitator invites each table group to talk about the environments they have set up 

in their classrooms. Discuss their priorities for their environment, what they could add to 

the environment and what they could remove. 

 

View 

Slides 11-14: comparing environments.  

Post-viewing activity (small group) 

The facilitator asks the participants in the group to share their reflections about:  

 What they notice in the different environments shown in the slides. 

 What beliefs about children are evident in each image? 

 How does the role of the educators differ in each image? 

Questions: How have you considered the environment as a “third educator?” 

Extension:  Ask yourself if anything needs to be removed or replaced to promote deep 

thinking and learning?  Discuss with your group. 

 

Part IV – How to set up materials for a quality learning environment  

Pre-viewing activity (small group) 
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With the goal of consolidating some of the learning about play-based learning so far in 

the professional learning opportunity, the facilitator gives participants time to reflect and 

complete appendix C (Reflection on the four Rs – repeating, re-thinking, removing, 

replacing).  

View 

Slide 15.  

Post-viewing activity (small group) 

The facilitator asks the participants in the group to share their reflections about how 

educators in the video co-constructed the learning.  

Discuss how the: 

 educators promoted deep thinking and honoured their students’ voices and 

 children responded to materials and learning opportunities in their environment.  

Questions: How can I set up a play-based environment that honours my children’s 

curiosity? 

  How can we become co-constructors of this environment? 

 Ask yourself if anything needs to be removed or replaced to promote deep 

thinking and learning?  Discuss with your group. 

Extension:  View and review slides 16 and 17. Can more items be added to our 

brainstorming page of what an environment is? Or to the four frame chart 

papers?   

 

Final activity: After viewing slide 18 and 19, the facilitator gives the groups time to 

prepare a short role-play presentation. Participants role play a 

conversation between parent(s) and educators. The misconceptions from 

slide 17 and parents’ wonderings from slide 18 can be used or the 

participants can write their own scripts. The role play will be presented to 

the whole group with the intention of recreating a scene where: 

 parents have an opportunity to build understandings about current pedagogies, 

 parent questions are leveraged to build relationships and  

 parents are given opportunities to participate and engage in their child’s learning. 
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 Wrap-Up 

The facilitator presents slide 20 and encourages a group discussion about how 

participants’ understanding of the learning environment has deepened.  

Time can be given for further reflection and discussion of appendix C, slide 21. 

Opportunities for Further Learning slide 22.  

Participants can consider how they could facilitate further conversation through Twitter, 

board chat room and Teach Ontario. 
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Flow of the day 
 

Overview: 

The learning module Flow of the day gives examples of how to approach time and 

schedules with flexibility and input from children as co-learners. Consider the benefits of 

having two educators and explore solutions that minimize interruptions and maximize 

time for children to be focused on learning in different contexts. 

 

Duration of the professional learning opportunity: 60 minutes 

Audience: Educators 

Materials:   

- projector and computer with internet access  

- screen and extension cord 

- appendixes A, B and C 

- chart paper and markers 

 

Preparation: 

- Before the professional learning opportunity, send a notice to all participants to 

either bring hard copies or a device to access online The Kindergarten Program, 

2016. 

- Photocopy appendixes. 

- Request the participants print and bring to the professional learning opportunity 

pages 95-97 of The Kindergarten Program, 2016. Participants can consider 

reading these pages beforehand. 

- On the day of the professional learning opportunity, arrange the venue so the 

participants are sitting in table groups. 

 

Purpose: 

The goal of this professional learning opportunity is to deepen understanding of the flow 

of the day and its impact as reflected in The Kindergarten Program, 2016.  

 

Objectives: 

Educators will:  

 Approach time and schedules in a flexible manner based on children’s input and 

actions, 

 Co-construct and use visual schedules, 

 Minimize transitions for children and  

 Maximize time for children to be focused on learning in different contexts. 
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Procedure: 

Welcome 

The facilitator welcomes the group and gives an overview of the purpose and objectives 

of the professional learning opportunity explaining that the content involves a learning 

module; work with various documents; and individual, small group and large group 

activities. 

Introduction 

The facilitator introduces the idea of flow of the day by viewing a quote from The 

Kindergarten Program, 2016 on slide 2.  

Questions to engage the group: 

What are some typical transitions you’ve had in the past in your context?  

What are some typical contexts for learning? Consider how you can make 

them more fluid. 

 

Part I – The partners involved in education  

Please Note: Part I has slides that are common to all seven learning modules. If 

your participants have already attended some of the learning module 

professional learning opportunities, this section can be used as a review only 

section. 

Pre-viewing activity (individual) 

To give context to this professional learning opportunity, the facilitator begins with the 

partners that are involved a child’s learning. 

Each participant is asked to complete appendix A as a warm-up activity. Before taking 

up the activity, begin the slide deck. 
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View  

Slides 3-5. The facilitator can elaborate on the slides’ message using the slide notes 

included. 

 

Post-viewing activity (whole group) 

Discuss characteristics of the partners in education: educators, parents and children. 

 

Questions: Where do educators, parents and children intersect? 

  How is our view of assessment linked to our view of children? 

Extension:  View slide 6 that introduces “environment” as one of the partners. Discuss 

view of the importance of environment.  

Discuss relationships between families, educators and environments 

(degree of importance, significance, positive and negative impacts). 

  Expand on relationships by viewing and discussing slide 7. 

 

Part II – What’s new for educators 

Pre-viewing activity (individual or pair sharing) 

With the goal of assessing knowledge and queries of the participants, and to validate 

their concerns, the facilitator asks the participants to complete appendix B (K-W-L).  

View 

Slides 8-10. 

Post-viewing activity (pair sharing) 

The facilitator invites the participants to share and discuss with a partner their K-W-L 

sheet. The facilitator may also give time for the participants to read pages 95-97 of The 

Kindergarten Program, 2016, and then invites the participants to code the text as they 

read to flag: 

 interesting ideas or concepts 

 connections they are making  

 any questions they may have 

 

Questions: What are the main changes for the revised program? 

  Are there any things that are staying the same?  
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Extension: The facilitator gives participants time to share with a partner any ideas that 

interest them, connections they are making or any questions they may 

have.  

Part III – Preparing for changes 

Pre-viewing activity (whole group) 

To prepare for the next set of slides the facilitator brainstorms with the whole group to 

come up with a list of all the different events and opportunities Kindergarten children 

engage in during the day. The participants’ responses can be written on chart paper and 

referred to as the professional learning opportunity goes on. 

View 

Slides 11 and 12.  

Post-viewing activity (small group) 

The facilitator asks the participants to reflect on whether they assign time frames around 

the various opportunities shown in slide 11. For example, do they believe whole class 

meetings merit more time than independent learning or vice versa? Discuss with the 

whole group.   

Questions: How flexible are the schedules you set up in your context?  

How can I use these examples to inform my planning and teaching? 

Extension:  Slide 12: How can two educators working together in the kindergarten 

program effectively maximize time for children to be engaged in learning?  

Brainstorm in groups or as a whole group: the benefits of having two 

educators in a Kindergarten context. 

 

Part IV – How to create flow of the day  

Pre-viewing activity (small group) 

To prepare for the next set of slides the facilitator now asks the whole group to come up 

with a list of all things that may interrupt the flow of the day. 
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View 

Slide 13.  

Post-viewing activity (small group presenting to another small group) 

The facilitator asks the participants to consider their context, think about the 

interruptions and possible solutions. Invite the participants to create a chart with two 

columns: one column for challenges and the other for solutions. Ask the participants to 

come up with specific examples to populate their charts.  

Questions to consider:   

How might transitions be minimized for children?  

How can the planning-time teacher be effectively incorporated into 

the day so that there is minimal interruption in children’s learning? 

What challenges that impact the flow of the day may require a 

discussion with the principal? (e.g., school announcements, limiting 

the number of different educators children interact with during the 

course of a day/week)?  

The facilitator asks the groups to also consider how their solutions align with the 

“Rethinking the Flow of the Day” on slide 14. Groups can share their charted solutions 

with other groups. Add to your charts your answer to: How can large blocks of 

uninterrupted time for play- and inquiry-based learning be accomplished? 

Extension:  View slide 15. The facilitator invites the participants to view the video of an 

educator team describing their process and their reflections on how they 

engage with children in the flow of the day. The participants are asked to 

consider the following questions as they view the video: 

 How are the educators and children co-constructing the flow of the 

day? 

 How does rethinking the flow of the day impact learning? Discuss. 

View slide 16. How would you respond to parents’ curiosities about flow of 

the day?  

Wrap-Up 

The facilitator presents slide 17 and encourages a group discussion about new 

understandings of the flow of the day. The facilitator encourages all participants to take 

some time to complete appendix C (slide 18). 

Opportunities for Further Learning slide 19.  

Participants can consider how they could facilitate further conversation through Twitter, 

board chat room and Teach Ontario.  
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Pedagogical documentation 
 

Overview:  

Pedagogical documentation underlines the importance of documenting or making 
visible the thinking and learning of the child. Be affirmed in the practice of slowing down 
to discern the learning and explore how pedagogical documentation supports 
assessment practices.   

Duration of the professional learning opportunity: 60 minutes 

Audience: Educators 

Materials:   

- projector and computer with internet access and functioning speakers 
- screen and extension cord 
- appendixes A, B and C 
- chart paper and markers 

 

Preparation: 

- Before the professional learning opportunity, send a notice to all participants to 
either bring hard copies or a device to access online The Kindergarten Program, 
2016, Growing Success and the Building Capacity Monographs – Pedagogical 
Documentation and Pedagogical Documentation Revisited. 

- Photocopy appendixes. 

- Prepare chart paper with information from slides and notes on slides 21-24 for 
easy reference during Part IV of the professional learning opportunity.  

o Chart #1 Documentation:  What did you see/hear?, etc. 

o Chart #2 Interpreting the documentation:  When I saw… I was thinking…, 
etc. 

o Chart #3 Analysing: What does the documentation suggest about the 
children’s thinking, etc. 

o Chart #4 Implications for practice: How might this information be used to 
plan for learning, etc. 

o Chart #5 Reflection: How do we know learning is happening for this child 
at this time?, etc. 

- On the day of the professional learning opportunity, arrange the venue so the 
participants are sitting in at least four groups. 
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Purpose: 

The goal of this professional learning opportunity is to support educators’ understanding 
of pedagogical documentation, how it aligns with the four frames of The Kindergarten 
Program 2016 and how it supports assessment practices. 

 

Objectives: 

Educators will:  

 Reflect on the possible shift in the way they document learning and  

 Adapt their instruction and assessment methods as a result of their 
understanding of pedagogical documentation.  

 

Procedure: 

Welcome 

The facilitator welcomes the group and gives an overview of the purpose and objective 
of the professional learning opportunity explaining that the content involves a learning 
module; work with various documents; and individual, small group and large group 
activities. 

Introduction 

The facilitator invites the group to view the photo of a student-constructed city in slide 1. 

Questions to engage the group:  

What do you notice? 

What curiosities do you have about the intention of the children, their 
thinking and their theories? 

Part I – The partners involved in education  

Please Note: Part I has slides that are common to all seven learning modules. If 

your participants have already attended some of the learning module 

professional learning opportunities, this section can be used as a review only 

section. 
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Pre-viewing activity (individual) 

To give context to this professional learning opportunity, the facilitator begins with the 

partners that are involved a child’s learning. 

Each participant is asked to complete appendix A as a warm-up activity. Before taking 

up the activity, begin the slide deck. 

 

View  

Slides 3-5. The facilitator can elaborate on the slides’ message using the slide notes 

included. 

 

Post-viewing activity (whole group) 

Discuss characteristics of the partners in education: educators, parents and children. 

 

Questions: Where do educators, parents and children intersect? 

  How is our view of assessment linked to our view of children? 

Extension:  View slide 6 that introduces “environment” as one of the partners. Discuss 

view of the importance of environment.  

Discuss relationships between families, educators and environments 

(degree of importance, significance, positive and negative impacts). 

  Expand on relationships by viewing and discussing slide 7. 

 

Part II – What’s new for educators 

Pre-viewing activity (individual or pair sharing) 
With the goal of assessing knowledge and queries of the participants, and to validate 
their concerns, the facilitator asks the participants to complete appendix B (K-W-L on 
pedagogical documentation). 

View 
Slides 8-12. 

Post-viewing activity (whole group) 
The facilitator invites someone in the group to explain the term: inquiry stance; and 
invites others to share stories of how an inquiry stance has been demonstrated in their 
classroom by a child or by an educator. Open the floor for participants to share their 
discoveries of the worlds of children.  

Questions: What does a culture of inquiry look like? 

How does this culture relate to overall learning expectations, the four 
frames and play-based learning? 
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Part III – Preparing for pedagogical documentation 

Pre-viewing activity (small group) 
The facilitator invites each table group to brainstorm skills that an educator contributes 
to a culture of inquiry encouraging the group to also come up with specific examples. Or 
in other words, what does an inquiry stance look like for an educator?   

View 
Slides 13-15.  

Post-viewing activity (small group) 
The facilitator asks each group to contemplate together how an educator’s thinking may 
evolve when practicing pedagogical documentation. The group is to ponder what an 
educator may give up (e.g., knowing all the answers ahead of time, certainty of the 
outcomes) and what they have to gain (e.g., slower-paced context, more interaction with 
the children). 

The group will then create a checklist for educators to use to guide them to be 
successful pedagogical documenters.  

Questions: What possibilities do you see when you let go of certainties and take on a 
stance of inquiry? 

Extension:  View slide 16 and make a list of the benefits of pedagogical 
documentation.   

Amalgamate the ideas from all the groups to come up with a common guide that 
educators can consult when engaging in pedagogical documentation. 

 

Part IV – The how-to of pedagogical documentation 

Pre-viewing activity (small group) 
With the goal of consolidating some of the learning about pedagogical documentation 
so far in the professional learning opportunity, the facilitator gives participants time to 
reflect and complete appendix C (Reflection on the four Rs – repeating, re-thinking, 
removing, replacing).  

View 
Slides 17-18: The facilitator reviews protocols for pedagogical documentation.  
Slides 19-20: Participants have a first viewing of the story “Aiden and the Dragon Egg” 
and/or the video “Mathematics in Playdough Play.” 

Slides 21-24: The facilitator reviews in detail the four stages of the protocol. 

Slides 19-20: Participants engage in pedagogical documentation while re-viewing the 
story and/or video.  

Post-viewing activity (small group presenting to another small group) 
After the participants have had the opportunity to view and document the process of 
learning going on in the videos, the facilitator hangs the prepared chart papers 
containing the four stages of the protocol of pedagogical documentation.  
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Each group is invited to work through the four stages together in their small groups.  
Together they will interpret and analyse documentation and discuss implications and 
reflections.  

The facilitator gives each group the choice of which video they would like to document. 
When the groups are finished in their small group discussions they are invited to team 
up with another group to learn from each other as they present their thoughts and 
reflections. 

Questions: How would you describe your personal experience of pedagogical 
documentation today compared to your practice of assessment in the 
past?  

Extension:  View slide 25 and offer some observations of your experience with 
pedagogical documentation. 

View slide 26 and discuss how pedagogical documentation can play a role 
in building relationships with families. 

Wrap-Up 

The facilitator presents slide 27 and encourages a group discussion about how 
participants’ understanding has deepened in relation to documenting, the approach to 
documenting (inquiry stance) and how pedagogical documentation supports 
assessment practices.  

Time can be given for further reflection and discussion of appendix B (K-W-L) and 
appendix C, slide 29. 

Opportunities for Further Learning slide 30.  

Participants can consider how they could facilitate further conversation through Twitter, 

board chat room and Teach Ontario. 
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The four frames 
 

Overview:  

The four frames learning module gives an in-depth explanation of the focus of each of 

the frames of learning and outlines the organization of the overall expectations within 

and across the four frames. Discover the flexibility of the four frame approach to inspire 

learning.  

Duration of the professional learning opportunity:  1.5 hours 

Audience: Educators 

Materials:   

- projector and computer with internet access 

- screen and extension cord 

- appendixes A, B and C 

 

Preparation: 

- Before the professional learning opportunity, send a notice to all participants to 

bring a device to access online The Kindergarten Program, 2016, or to bring a 

hard copy of the program document. 

- Photocopy appendixes. 

- On the day of the professional learning opportunity, arrange the venue so the 

participants are sitting in at least four groups. 

 

Purpose: 

The goal of this professional learning opportunity is to deepen educators’ understanding 

of the four frames of Belonging and Contributing, Self-Regulation and Well-Being, 

Demonstrating Literacy and Mathematics Behaviours, and Problem Solving and 

Innovating. 

 

Objectives: 

Educators will  

 think of learning in terms of integrated frames instead of subjects and  

 begin to understand the overlap of frames and the relationship between and 

among overall expectations. 
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Procedure: 

Welcome 

The facilitator welcomes the group and gives an overview of the purpose and objectives 

of the professional learning opportunity explaining that the content involves a learning 

module, work with The Kindergarten Program, 2016, individual, small group and large 

group activities. 

Introduction 

The facilitator directs the participants to view the images on slide 2.  

Question to engage the group: 

How do the images align with the four frames?  

Part I – The partners involved in education  

Please Note: Part I has slides that are common to all seven learning modules. If 

your participants have already attended some of the learning module 

professional learning opportunities, this section can be used as a review only 

section. 

Pre-viewing activity (individual) 

To give context to this professional learning opportunity, the facilitator begins with the 

partners that are involved a child’s learning. 

Each participant is asked to complete appendix A as a warm-up activity. Before taking 

up the activity, begin the slide deck. 

 

View  

Slides 3-5. The facilitator can elaborate on the slides’ message using the slide notes 

included. 

 

Post-viewing activity (whole group) 

Discuss characteristics of the partners in education: educators, parents and children. 

 

Questions: Where do educators, parents and children intersect? 

  How is our view of assessment linked to our view of children? 

Extension:  View slide 6 that introduces “environment” as one of the partners. Discuss 

view of the importance of environment.  

Discuss relationships between families, educators and environments 

(degree of importance, significance, positive and negative impacts). 

  Expand on relationships by viewing and discussing slide 7. 
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Part II – What’s new for educators 

Pre-viewing activity (individual or pair sharing) 

To assess knowledge and queries of the participants, and to validate their concerns, the 

facilitator asks the participants to complete appendix B. 

View 

Slides 8-11. 

Post-viewing activity (whole group) 

The facilitator elicits from the group ideas they have about learning in the 21st Century 

and facilitates discussion. 

Questions: What factors have necessitated a change in teaching and learning 

methods for the 21st Century?  

Why are we moving away from compartmentalizing learning?   

Extension:  View slide 13 How do you identify with the four frames of learning? 

 

Part III – Hands-on frame analysis 

Pre-viewing activity (small group presentation to whole group) 

The facilitator invites each table group to choose one of the four frames and asks the 

group to delve into the components of their chosen frame. (See the slides pertaining to 

each frame.)  

 

 
Participants are asked to make chart paper notes and prepare to present information 

about their frame to the rest of the group. (If there are more than four groups, two 

groups can choose the same frame, but the facilitator should ensure that all four frames 

have been chosen.)  
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The facilitator encourages each group to come up with concrete examples of learning in 

their frame.  Each group is also asked to prepare two reflective questions they will pose 

to the whole group.  

View 

Slides 12-17.  

Post-viewing activity (whole group) 

Each group poses their reflective questions to the whole group to stimulate discussion.   

Questions: Example: How can we connect literacy and mathematics to real-life, 

relevant contexts? Or How does the flexibility of the four frame approach 

enable the development of a strong foundation for future success in 

learning? 

Extension:  Participants are invited to share educator team reflections, similar to the 

one on slide 16.  

 

Part IV – De-constructing the four frames 

 

Pre-viewing activity (small group) 

To consolidate some of the learning about the four frames so far in the professional 

learning opportunity, give participants time to reflect and complete appendix C, 

(Reflection on the four Rs – repeating, re-thinking, removing, replacing).  

 

View 

Slide 18 on de-constructing the four frames.  

Post-viewing activity (small group interacting with another small group) 

The facilitator directs the participants to the overall expectations found on pages 306-

318 of The Kindergarten Program, 2016.  

Questions: Discuss within your groups how overall expectations overlap the frames.  

How do you see this overlap in helping or informing how you organize 

your documentation?  

Extension:  View slide 19. How might you embrace parent questions to build 

relationships and understanding with them about the four frames? 

 

Wrap-Up 

The facilitator presents slide 20 and encourages a group discussion about the four 

frames.  
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Time can be given for further reflection and discussion of appendix C. 

Opportunities for Further Learning slide 22.  

Participants can consider how they could facilitate further conversation through Twitter, 

board chat room and Teach Ontario. 
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Assessing learning in the four frames 

 

Overview:  

Assessing learning in the four frames offers tips to noticing and naming learning in 
relation to the expectations found in the frames. This module assists educators in 
moving away from assessing subject areas to understanding how the four frames reflect 
the integrated way learning occurs during children’s play and inquiry.  

Duration of the professional learning opportunity: 2 hours 

Audience: Educators 

Materials:   

- projector and computer with internet access 

- screen and extension cord 

- appendixes A, B and C 

- 2” x 4” blank slips of paper (approximately 50 slips) 

- chart paper and markers 

- packages of stick on dots in four different colours 

 

Preparation: 

- Before the professional learning opportunity, send a notice to all participants to 

bring a device to access online The Kindergarten Program, 2016, or to bring a 

hard copy of the program document. 

- Create three charts containing the overall expectations for easy reference during 

the professional learning opportunity. Write expectations 1-10 on the first chart, 

11-20 on the second chart and 21-30 on the third chart.   

- Prepare another chart paper with the four frames written on it: Belonging and 

Contributing, Self-Regulation and Well-Being, Demonstrating Literacy and 

Mathematics Behaviours, and Problem Solving and Innovating. 

- Photocopy appendixes. 

- On the day of the professional learning opportunity, arrange the venue so the 

participants are sitting in at least four groups. 

 

Purpose: 

The goal of this professional learning opportunity is to support educators’ understanding 

of assessing learning within the four frames of Belonging and Contributing, Self-

Regulation and Well-Being, Demonstrating Literacy and Mathematics Behaviours, and 

Problem Solving and Innovating. 
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Objectives: 

Educators will  

 think of learning in terms of integrated frames instead of subjects  

 understand the overlap of frames and the inter-relationship between and among 

overall expectations 

 develop confidence in assessing learning in the four frames  

 

Procedure: 

Welcome 

The facilitator welcomes the group and gives an overview of the purpose and objectives 

of the professional learning opportunity explaining that the content involves a learning 

module; work with The Kindergarten Program, 2016; and individual, small group and 

large group activities. 

 

Introduction 

The facilitator directs the participants to ponder the quote from The Kindergarten 

Program, 2016 on slide 2. 

Questions to engage the group: 

What is your relationship to assessment? 

How integral is it to your practice? 

 

Part I – The partners involved in education  

 

Please Note: Part I has slides that are common to all seven learning modules. If 

your participants have already attended some of the learning module 

professional learning opportunities, this section can be used as a review only 

section. 

Pre-viewing activity (individual) 

To give context to this professional learning opportunity, the facilitator begins with the 

partners that are involved a child’s learning. 

Each participant is asked to complete appendix A as a warm-up activity. Before taking 

up the activity, begin the slide deck. 
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View  

Slides 3-5. The facilitator can elaborate on the slides’ message using the slide notes 

included. 

 
 

Post-viewing activity (whole group) 

Discuss characteristics of the partners in education: educators, parents and children. 

 

Questions: Where do educators, parents and children intersect? 

  How is our view of assessment linked to our view of children? 

Extension:  View slide 6 that introduces “environment” as one of the partners. Discuss 

view of the importance of environment.  

Discuss relationships between families, educators and environments 

(degree of importance, significance, positive and negative impacts). 

  Expand on relationships by viewing and discussing slide 7. 

 

Part II – What’s new for educators 

Pre-viewing activity (individual or pair sharing) 

To assess knowledge and queries of the participants, and to validate their concerns, the 

facilitator asks the participants to complete appendix B. 

View 

Slides 8-12 re the four frames. 

Post-viewing activity (whole group) 

The facilitator hangs the chart papers with the overall expectations written on them. The 

facilitator invites the whole group to examine the overall expectations. Using a 

dotmocracy activity, the facilitator gives each group a stack of four different coloured 

dots (one colour for each frame). Participants are invited to put the coloured dots on the 

expectation that they think aligns with the frame. 
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Questions: What overall expectations correspond to each of the four frames of 

learning? Look for overlap. 

Extension:  View slide 13 that supports the understanding of how an expectation may 

fit into more than one frame.  

 

Part III – Hands-on assessing 

Pre-viewing activity (small group) 

The facilitator invites each table group to choose one of the four frames and asks the 

group to review the overall expectations of their chosen frame. (If there are more than 

four groups, two groups can choose the same frame, but the facilitator should ensure 

that all four frames have been chosen.)  

After each group feels comfortable in their knowledge of the overall expectations of their 

chosen frame, the facilitator asks that all participants view the video in the slide show 

observing the students through the lens of their particular frame.  

Remind the group that they will be giving a short presentation of their observations.  

View 

Slide 14. During viewing of the video on the slide, the facilitator encourages the groups 

to pay attention to: 

 What do you hear the children saying?  

 What do you see the children doing? 

 What learning might be revealed? 

Post-viewing activity (small group presentation to whole group) 

Each group gives a short presentation on how they would assess the learning in relation 

to the focus of their learning frame. 

Questions: How did the children demonstrate their thinking and learning? How did the 

educator respond? 

Extension:  View slide 15 to see another perspective informed by your colleagues’ 

presentations.  

 

Part IV – Co-constructing learning and noticing and naming the learning 

Pre-viewing activity (small group) 

To consolidate some of the learning about the four frames so far in the professional 

learning opportunity, give participants time to reflect and complete appendix C.  
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View 

Slide 16-19 re co-constructing learning and noticing and naming learning within the four 

frames.  

Post-viewing activity (small group interacting with another small group) 

The facilitator invites each group to brainstorm some evidence of learning they have 

observed in their classes during play.* This could be something a child has said or 

done, or a conversation. The facilitator then hands out slips of paper (at least 10 per 

group). Each group chooses at least six examples of evidence of learning and writes 

one example per slip of paper.  

 

The facilitator then asks the participants to join their group with one other group to play 

a guessing game. For example, group A joins group B. Group A gives their slips of 

paper to group B, and group B reads the evidence of learning examples and tries to 

guess in which of the four frames the learning is evidenced. 

For example: Harvey said “The water stops flowing when I hold the bottle down!” 

(Problem Solving and Innovating frame)  

*Depending on the group, the facilitator may wish to prepare examples ahead of time 

and/or model this game for the group before they begin the brainstorming.  

Questions: Discuss some tips on getting children to express their learning (open-

ended questions) 

Extension:  View slide 20 and discuss additional ways to gather evidence.  

View slide 21 and discuss what role the educator-team relationship plays 

in assessing as, for and of learning? How do educators collaborate in 

assessing learning? 

View slide 22 and discuss the parents role in assessment. 
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Wrap-Up 

The facilitator presents slide 23 and encourages a group discussion about assessment, 

collecting evidence and the connection of the overall expectations to the four frames.  

Time can be given for further reflection and discussion of appendix C (slide 24). 

Opportunities for Further Learning slide 25.  

Participants can consider how they could facilitate further conversation through Twitter, 

board chat room and Teach Ontario. 

  



43 
 

List of resources 

Revisions at a glance 

How Does Learning Happen?  

Growing Success: The Kindergarten Addendum  

The Kindergarten Program, 2016  

 

Play-based learning in a culture of inquiry 

CMEC Statement on Play-Based Learning  

View: “Play-Based Learning”   

Capacity Building Series: Inquiry-Based Learning  

View: “Kindergarten Matters: Intentional Play-Based Learning”  

 

The learning environment 

The Third Teacher: Designing the Learning Environment for Mathematics and Literacy, 

K to 8 (Capacity Building Series, No. 27)  

The Environment is a Teacher (Think, Feel, Act: Lessons from Research about Young 

Children 2013)  

Learning environment video 

Video: The Learning Environment  

Video: “Co-construction” and  “Re-imagining Learning Materials”   

 

Flow of the day 

View: The Flow of the Day   

View: “The Learning Environment: Rethinking Time”  

 

Pedagogical documentation 

Pedagogical Documentation  

http://www.edu.gov.on.ca/childcare/HowLearningHappens.pdf
http://www.edu.gov.on.ca/eng/policyfunding/growingSuccessAddendum.html
https://www.ontario.ca/document/kindergarten-program-2016?_ga=1.50121445.2120721142.1462282856
http://www.cmec.ca/Publications/Lists/Publications/Attachments/282/play-based-learning_statement_EN.pdf
http://www.edugains.ca/newsite/earlyPrimary/primaryresources/playbasedlearning.html
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/CBS_InquiryBased.pdf
http://curriculum.org/secretariat/kindergarten/inquiry.html
http://curriculum.org/secretariat/kindergarten/inquiry.html
http://curriculum.org/secretariat/kindergarten/inquiry.html
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/CBS_ThirdTeacher.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/CBS_ThirdTeacher.pdf
http://edu.gov.on.ca/childcare/Callaghan.pdf
http://edu.gov.on.ca/childcare/Callaghan.pdf
http://edu.gov.on.ca/childcare/Callaghan.pdf
http://edu.gov.on.ca/childcare/environment.html
http://www.edugains.ca/newsite/earlyPrimary/primaryresources/learningenvironment.html
https://player.vimeo.com/video/104013513
https://player.vimeo.com/video/104013515
http://www.edugains.ca/newsite/earlyPrimary/primaryresources/flowoftheday.html
http://www.edu.gov.on.ca/childcare/environment.html
http://learnteachlead.ca/projects/resource-pages-k-3/?pcat=2868&sess=1
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Making Learning Visible Through Pedagogical Documentation -  

Capacity Building Series: Pedagogical Documentation -  

Capacity Building Series: Pedagogical Documentation Revisited  

Excerpts from ELECT  

 

The four frames 

Belonging and contributing 

• The Power of Positive Adult Child Relationships: Connection is the Key  

• Pedagogical Leadership: “Reflective Thinking” and “Relationships”  

 

Self-regulation and well-being 

• Calm, Alert and Happy  

• Understanding Self-Regulation: Why Stressed Students Struggle to Learn -  

 

Demonstrating literacy and mathematics behaviours 

• Video - Kindergarten Matters : Re-imagining Literacy and Mathematics 
Throughout the Day  

• The Third Teacher  

• Video - Re-imagining Learning Materials  

 

Problem solving and innovating 

• The Environment is a Teacher -  

• Video - Knowledge Building Helps Classrooms Grow   

• Video - Improvable Ideas in the Classroom  -  

 

Assessing learning in the four frames 

PLK3 Training Resources - 

Pedagogical Documentation Revisited Monograph in the Ministry’s Capacity Building 

Series 

http://www.edu.gov.on.ca/childcare/Wien.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/CBS_Pedagogical.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/CBS_PedagogicalDocument.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/CBS_PedagogicalDocument.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/CBS_PedagogicalDocument.pdf
http://www.edu.gov.on.ca/childcare/ExcerptsFromELECT.pdf
http://www.edu.gov.on.ca/childcare/Clinton.pdf
http://www.edu.gov.on.ca/childcare/leadership.html
http://www.edu.gov.on.ca/childcare/leadership.html
http://www.edu.gov.on.ca/childcare/leadership.html
http://www.edu.gov.on.ca/childcare/leadership.html
http://www.edu.gov.on.ca/childcare/leadership.html
http://www.edu.gov.on.ca/childcare/Shanker.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/ww_struggle.pdf
http://learnteachlead.ca/videos/re-imagining-learning-materials/?pcat=&psess=&ptit=Kindergarten%20Matters:%20Re-imagining%20Literacy%20and%20Mathematics%20Throughout%20the%20Day%20–%20VIDEO&ps=re-imagining-literacy-and-mathematics-throughout-the-day-kindergarten-matters
http://learnteachlead.ca/videos/re-imagining-learning-materials/?pcat=&psess=&ptit=Kindergarten%20Matters:%20Re-imagining%20Literacy%20and%20Mathematics%20Throughout%20the%20Day%20–%20VIDEO&ps=re-imagining-literacy-and-mathematics-throughout-the-day-kindergarten-matters
https://player.vimeo.com/video/104013515
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/CBS_ThirdTeacher.pdf
http://learnteachlead.ca/videos/re-imagining-learning-materials/?pcat=&psess=&ptit=Kindergarten%20Matters:%20Re-imagining%20Literacy%20and%20Mathematics%20Throughout%20the%20Day%20–%20VIDEO&ps=re-imagining-literacy-and-mathematics-throughout-the-day-kindergarten-matters
http://www.edu.gov.on.ca/childcare/Callaghan.pdf
http://www.edu.gov.on.ca/childcare/Callaghan.pdf
https://player.vimeo.com/video/93267196
https://player.vimeo.com/video/93267197
http://www.edugains.ca/newsite/earlyPrimary/prolearnfac/training_resources.html
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/CBS_PedagogicalDocument.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/CBS_PedagogicalDocument.pdf
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Learning For All (2013)  

What Works: Research into Practice – Literacy and Numeracy 

Capacity Building Series- Literacy and Numeracy  

Supporting English Language Learners in Kindergarten: A Practical Guide for Ontario 

Educators (2007)  

Parent Engagement  

  

http://edu.gov.on.ca/eng/general/elemsec/speced/LearningforAll2013.pdf
http://edu.gov.on.ca/eng/general/elemsec/speced/LearningforAll2013.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/whatWorks.html
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/capacityBuilding.html
http://www.edu.gov.on.ca/eng/document/kindergarten/index.html
http://www.edu.gov.on.ca/eng/document/kindergarten/index.html
http://www.edu.gov.on.ca/childcare/engage.html


46 
 

References 
 

Best Start Expert Panel on Early Learning. (2007). Early learning for every child today: 

A framework for Ontario early childhood settings. Toronto: Ministry of Children and 

Youth Services. Available at: www.edu.gov.on.ca/childcare/oelf/ 

continuum/continuum.pdf.  

Best Start Resource Centre. (2010). Founded in culture: Strategies to promote early 

learning in First Nations children in Ontario. Toronto: Author. Retrieved April 15, 2016, 

from: http://www.beststart.org/resources/hlthy_chld_dev/pdf/ FC_K13A.pdf.  

Bronson, M.B. (2000). Self-regulation in early childhood: Nature and nurture. New York: 

Guilford Press.  

Brown, S. (2009). Play: How it shapes the brain, opens the imagination and invigorates 

the soul. New York: Avery.  

Chumak-Horbatsch, R. (2012). Linguistically appropriate practice: A guide for working 

with young immigrant children. Toronto: University of Toronto Press.  

Clements, D.H., & Sarama, J. (2014). The importance of the early years. In R.E. Slavin 

(Ed.), Science, technology & mathematics (STEM) (pp. 5–9). Thousand Oaks, CA: 

Corwin. 

Fraser, S. (2012). Authentic childhood: Experiencing Reggio Emilia in the classroom 

(3rd ed.). Toronto: Nelson Education. 

Freire, P. (1970). Pedagogy of the oppressed. New York: Continuum. 

Fullan, M. (2013). Great to excellent: Launching the next stage of Ontario’s education 

agenda. Retrieved June 11, 2016, from: http://www.michaelfullan. 

ca/media/13599974110.pdf. 

Hattie, J.A. (2008). Visible learning: A synthesis of over 800 meta-analyses relating to 

achievement (1st ed.). New York: Routledge.  

Heard, G., & McDonough, J. (2009). A place for wonder: Reading and writing nonfiction 

in the primary grades. Portland, ME: Stenhouse Publishers.  

NAHO (National Aboriginal Health Organization). (2009, April). Early childhood 

development and First Nations, Inuit and Métis children. Fact sheet. Ottawa: Author. 

Retrieved November 20, 2015, from: http://www.naho.ca/ 

documents/naho/english/factSheets/earlyChildhood.pdf.  

Wien, C.A. (2013). Making learning visible through pedagogical documentation. In 

Ontario Ministry of Education, Think, feel, act: Lessons from research about young 

children (pp. 27–30). Toronto: Ontario Ministry of Education.  



47 
 

 

Appendix A 
 

Instructions:  

Sort the characteristics below under the appropriate heading. 

Characteristics: 

competent   experts 

curious   life-long learners 

caring   hardworking 

loving   knowledgeable 

reflective  resourceful 

influencers  creative 

fun-loving  rich in experience  

rich in potential capable of complex thinking  

_______________ (add your own) 

 

Educators Parents Children 

Characteristics Characteristics Characteristics 
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Appendix B 
 

Instructions:  

Take a moment to reflect and write brief answers to the questions below. 

 
 

What do you Know What do you Want to Know What do you want to Learn 

About the theme in the 
learning module 

About the theme in the 
learning module 

About the theme in the 
learning module 
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Appendix C 
Instructions:  

Reflect on what you are learning about The Kindergarten Program, 2016.  

 What am/are I/we thinking or 
wondering about, as a result of 

this learning?   

How might I/we act on my/our 
wonderings? 

Repeating 
 
These practices 
have proven 
successful and 
are supported 
by current 
research. 
  

  

Re-thinking 
 
These practices 
have had some 
measure of 
success but 
may need some 
modifying to 
enhance their 
effectiveness. 

  

Removing 
 
These practices 
have had little 
measure of 
success and are 
not supported 
by current 
research. 

  

Replacing 
 
These practices 
are based on 
current research 
and have 
proven 
successful for 
others. 

  

 


