
Transcript: Reflections of the FSL 
Principal Focus Group

Segment 1: Setting the context

Part B – Instructional Leadership in the Context of FSL
Female: Being an instructional leader is one of many responsibilities that school 

administrators undertake regardless of their teaching background.  In this 
portion of the video, the FSL principal focus group members reflect on the 
importance of instructional leadership in the context of FSL.  This is 
underlined in the Framework for FSL document and “Strategic Focus Area 5: 
Implementing Effective Practices in Planning, Teaching and Assessment.”

KS: I think that the three things that I really feel are important is the inclusion and 
equity of FSL teachers in professional learning happening within the building.  
Sometimes we exclude them, and we, you know, we think about numeracy, 
we think about literacy but we forget about our FSL leaders, and I think 
inclusion is a big part, and making sure that you’re thinking of them as you’re 
thinking about your school improvement plan, and, in turn, the board 
improvement plan, and making sure that there’s an action in place, that 
there’s a process in place to make sure that those teachers are included.

Female: Mm-hm.  Sometimes in my building you’re the only core French teacher and 
you don’t have someone to share with.  So my responsibility as a principal is 
to make sure that I’m aware of a) that you’ve got the resources you need to 
feel like you have confidence to deliver a program that’s authentic and 
relevant and engaging for your kids.  So I want to make sure those physical 
resources are available, but I want to make sure that the personnel resources 
are available to you.  So do you feel comfortable in coming and asking for 
some support?  Do you want to go and visit someone else in the system?  Do 
you want to do a collaborative inquiry with someone else in another school?  
Pulling those teachers together and having them share ideas and share 
strategies has such impact.

KS: You know, I think our first mandate which is, you know, quite—you know, it 
might—it only might—you might only infer it in the call the action, is to build 
courage in our teachers.  I just did a collaborative inquiry with a group of 
teachers from four different schools in my building and my core French 
teacher hosted her—the session, and a lot of those teachers to come into the 
classroom and I felt like I had to build her up, to help her to believe that this 
was okay, that risk taking was okay, that trying something different was okay 
and not knowing all the answers was okay.  And that’s the same thing that we 
want from our kids, but I think the teachers, they have to model it first and 
they have to believe it first before we can see it evident in our students.

LS: One of the areas of focus of our board is co-learning and co-teaching, and 
when I was a principal of a triple-track school, often there was a divide, the 



French program here, the English program over there, and many of the 
teachers, especially on the English track, would say, “Gosh, I’ve never taught 
those kids” or “I don’t know those kids.”  So time-tabling can really assist with 
that.  And so what we went to in our school when I was that principal of that 
school, was that the French Immersion and Extended French teachers taught 
the subjects to their classes but then they traded the English for the French 
component.  So a couple of things happened as a result and what I mean by 
that is our English students have Core French for 200 minutes a week and 
our Immersion students and Extended French kids, that’s(?) from Grade 4 on 
in the Toronto District School Board, had English.  So the teachers of French 
Immersion and Extended French taught the English kids their Core French.  
And a couple of things happened.  Those teachers were in each other’s 
classrooms, which sometimes, mystifyingly enough, never happens.  They 
saw what other teachers were doing in their classrooms and learned from 
them. They also learned who the other kids in the other programs were so the 
divide of the French program and the English program began to blur and the 
teachers as a result, began to co-learn and co-teach.  They often sat down 
together, and when we would do our PLTs, they had a lot to say, not only 
about their programs but about their kids.

Female: So I really tuned into that because I wanted to point out that mistakes were a 
good thing, that if we’re not a little bit on edge and uncomfortable and making 
mistakes, what are we learning?  So we need to encourage that same kind of 
risk taking with the students.

KS: Creating opportunities for self-reflection for FSL educators, I think that’s really 
important.  We talk about meta cognition for students but we also have to 
create that opportunity for teachers and we have to create it—there’s an 
environment and a culture that has to be created in the school in which that’s 
normal and that’s natural.  So when we’re—whatever we’re doing, whatever 
collaborative process we’ve created, that we’re allowing for that debrief, those 
opportunities for teachers to reflect on what they’re doing in the classroom, 
how what we’re doing as a group is impacting their instruction.  Also, maybe, 
what’s happening as a board, how is that impacting what they’re doing in the 
classroom?  And that can be a big group discussion; that can be a 
partnership between two teachers; that can actually be between the principal, 
or the vice-principal and the teacher in the classroom.  So there’s lots of ways 
that that can occur, but I think it’s really important.


