
Transcript: Reflections of the FSL 
Principal Focus Group

Segment 4: FSL Programs are for All Students

Part C – Individual Education Plans and the Role of the Principal
Female: As indicated earlier, the Framework says that with respect to learning FSL, a 

number of academic researchers state that “under the right circumstances, all 
children are able to learn two languages.”  As with other subjects, they need 
accommodations, but there is nothing inherent that might preclude students 
with special education needs.  In this segment, the members of the FSL 
principal focus group discuss the role of the school administrator and the FSL 
educator in the development of the IEP as well as some practical suggestions 
for how principals and vice-principals can support the framework for FSL’s 
guiding principle that “FSL programs are for all students.”

WB: When we’re working with students who have those special needs and we’re 
setting up programming for those students, it’s very important to involve the 
core French teacher in all of those discussions around what the student can 
do (indiscernible).  The principal’s role is very key because when the principal 
is present at those meetings, he or she demonstrates by their present [sic] at 
the meeting how important that is.  Core French teachers have—need to see 
those students in terms of what they—what their skill set is, what they’re good 
at, what they have difficulty with and where we’re thinking we will move 
forward with that student in terms of his or her learning for that year.  And 
when the core French teacher is part of those discussions early on in the 
year, often behaviour issues don’t arise because they feel engaged, they feel 
part of the process, they feel supported by their colleagues and by the school 
leaders, by the principal and vice-principal.  And those are really important 
pieces for those staff.

MB: It’s important when we develop individual education plans for students with 
special needs that we include all of our staff who have connections to those 
students.  So that would be—of course an immersions classroom teacher has 
the classroom and is responsible for the IEP and needs to tap into the other 
teachers who are connected to students.  The core French teacher can often 
be left out and we need to include them, and as we talk about our FSL staff 
being literacy experts and differentiation strategy experts, they’re really 
important and can be so helpful in developing those individual education 
plans.  They have a wealth of knowledge around the kinds of strategies that 
you can use with students, and we need to use them in this way because 
they’re used to acting it out, using lots of visuals, finding a different way to say 
something, introducing some concrete hands-on activities, anything to help a 
child understand in the second language.  And so for our children with 
learning needs, those strategies are what’s supposed to be happening 



anyway.  So it’s a really positive support for them, and our French staff do it 
intuitively.

WB: In our French immersion schools, often parents tend to think that “If my child 
has learning issues or is on an IEP or does have special learning needs, can 
they benefit from French immersion?”  My response is always, “Is your child 
enjoying their placement at school in a French immersion classroom?  Are 
they—do they feel that they are learning their French?”  And when the answer 
is yes, the parent has a smile on his or her face about what they’re doing in 
the classroom, then I say, “Well, of course, yes.  This is a good placement for 
them.”  And in fact, I encourage those students to stay within our programs, 
and we alter our program and meet the needs of the student where they are 
at.

MB: All staff want children in their classrooms to be successful.  And sometimes 
there’s concerns about a child’s progress, especially in the early years of 
French immersion.  And so staff sometimes will come and they will express 
concerns about that progress and we wonder, honestly, they wanted to know 
is this a program the child should continue in?  And this is done with the—with 
a moral purpose in mind:  What is best for this child?  We don’t—we can’t be 
predictors of children’s success and at what grade level things are going to 
work out for them.  We know that children from 3 to 8, there’s a 
developmental continuum there of learning and understanding and reading 
readiness.  So many variables that we can’t predict when a child is going to 
get it, if you will.
So what we want to do is we want to make sure that we’re creating conditions 
for success for that child.  So again, we’ll go back to our assessments.  We 
want to talk about well where are the specific areas that this child is 
struggling?  Can we put some interventions and some extra supports in for 
that child?  When we’re talking about children having success, it’s not 
necessarily the language of delivery that’s going to make the difference for 
children; it’s usually something much deeper.  They need another strategy; 
they need a different pace; they need the work chunked down for them.

WB: So it’s very important that we see our students as—sorry.  See our students 
in our classrooms as places where all students can succeed given the 
necessary support and resources.


