
Lesson Plan
Financial Literacy in Grade 5 and 6 Language and the Arts

Exploring Needs and Wants through Media Literacy and Visual Arts

Connections to Financial Literacy

 This lesson includes a decision-making activity considering media influences on a potential shoe purchase. While reviewing   
 commercials for three running shoe brands, students consider media strategies used to appeal to consumers. Students reflect   
 on their thoughts, feelings and reactions and consider how those connections impact their purchasing decisions. A read aloud   
 picture book is used to elicit more thoughts and feelings about pressures associated with needs and wants. 

Click here to access expectations written out in full 

Grade 5/6

The Arts (2010)
Visual Arts
D1. Creating and Presenting: apply the creative process to produce a variety of two- and 
three-dimensional art works, using elements, principles, and techniques of visual arts to 
communicate feelings, ideas, and understandings; 
D1.3
D2. Reflecting, Responding, and Analysing: apply the critical analysis process to communicate 
feelings, ideas, and understandings in response to a variety of art works and art experiences; 
D2.2

Language (2006)
Media Literacy
1. demonstrate an understanding of a variety of media texts; 
1.1 Purpose and Audience
1.2 Making Inferences/Interpreting messages 
1.3 Responding to and Evaluating Texts
1.4 Audience Responses
1.5 Point of View
1.6 Production Perspectives

Health and Physical Education (2010)
Living Skills 
1.  demonstrate personal and interpersonal skills and the use of critical and creative thinking 
processes as they acquire knowledge and skills in connection with the expectations in the 
Active Living, Movement Competence, and Healthy Living strands for this grade.
1.5 Critical and Creative Thinking

Healthy Living
C2.demonstrate the ability to apply health knowledge and living skills to make reasoned 
decisions and take appropriate actions relating to their personal health and well-being;

Mathematics (2005)
Process Expectations:
Reasoning and Proving
Connecting

By the end of this lesson, students will 
be able to:

• explain the differences between   
 needs and wants

• do a critical analysis of what they  
 buy

• analyse and explain media   
 messages about products and how  
 they can influence purchases

• show their needs and wants in a  
 self portrait

Sample Success Criteria for thinking 
critically about what we buy

• provide detailed answers about the  
 reasons why to buy a specific brand  
 of shoe

Curriculum Expectations                Learning Goals
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Instructional Components and Context

Readiness
 
 • Students will have browsed through magazines, flyers, etc. to cut out things that they would like to have.  The   
  instructions are simply: “cut out anything you see that you’d like to have.”  
 • Students will have created a Picasso-style self portrait of their head and upper body (chest area)
 • Class discussions and activities around topics such as:
   •  Our material possessions do not define who we are
   •  Money does not create happiness (it may create more freedom)
   •  Abundance means more than money
 • Students will have completed health activities focusing on self-esteem and using a decision-making process to make   
  healthy choices
 • Math activities focusing on percent, discount, rate, taxes, money
 • Media activities focusing on target audience, overt and implied messages, purpose, various formats of presentation, 
  and how effectively a product is advertised

Terminology
 
 • Needs
 • Wants
 • Impulsive decisions
 • Value for your money

Materials 

 • book: Those Shoes Text copyright © 2007 by Maribeth Boelts. Illustrations copyright © 2007 
  by Noah Z. Jones. Reproduced by permission of the publisher, Candlewick Press, Somerville, MA. 
  ISBN: 978-0763624996
 • handouts
   •  Looking at Shoe Commercials
   •  Which shoe would you purchase? 
   •  Read-aloud Jot Notes
   •  Needs Wants Both
   •  Needs vs. Wants: Our Definition  
 • interactive whiteboard (optional)
 • laptops/computers
 • 3 online or TV commercials
 • chart paper
 • markers
 • clipboards
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Whole Class - Discussion and video screening

• Tell students to imagine that they will be buying a new pair of running shoes this 
 weekend and need to think about their choices. We will explore how we make 
 decisions about products we choose to buy in a real-life context. 
• Show students 3 commercials for 3 different shoes.

Individual work - Graphic organizers

• Students use Looking at Shoe Commercials graphic organizers on clipboards to   
 brainstorm their feelings, thoughts and opinions after watching each commercial.
 The graphic organizers contain Guiding Questions.

Think-Pair-Share - Graphic organizers

• Students Think/Pair/Share in flexible groupings.

Whole Class - Debrief student responses

• Have a brief class discussion as students volunteer to share their feelings, thoughts, etc. 
 Jot down students’ ideas to refer back to during the lesson using the Looking at Shoe   
 Commercials graphic organizer.
• Show students the images of the three pairs of shoes with prices and discounts.

Individual work - Calculation and shoe purchase

• Students turn to the back of the graphic organizer to find the pricing information: Which  
 shoe would you purchase?  They need to calculate the sale price for each type of shoe.  
 They indicate which running shoe they would purchase and the reason for their decision  
 based on their ideas from their graphic organizer while taking into consideration the prices  
 and discounts.  (Note that some students might normally select another type of shoe i.e.,  
 not one of the sample ones, but for the sake of this exercise, they will choose one from the  
 three pairs.)

Group work - Shoe purchase rationale

• Students get into groups based on their decision of which shoe they would want to purchase  
 and they share their reasoning with each other and then briefly with the class. 
• Let students know we will be revisiting this activity after the read aloud.

Guiding Questions:

• Who is the target audience?
• What is the message the creators  
 are trying to present? How?
• What were your thoughts and   
 feelings as you watched the   
 commercial?
• In your opinion, do you think the   
 message was effective?
• Would you want to buy these   
 running shoes?  Why or why not?
• What strategies or tactics did they  
 use to get their message across?

Assessment

Assessment for learning:
 • Observation
 • Anecdotal Notes

Differentiated Instruction:

• Visuals
• Technology

Minds On                  Connections

Whole class - Read aloud with individual Jot Notes

Introduce book: Those Shoes by Maribeth Boelts.  Inform the students that we will be looking 
at the difference between needs and wants when making decisions about what we purchase 
as we read the book.

• Students get Read-aloud Jot Notes sheet. They are instructed to jot down ideas as we read  
 the story and will be discussing questions to guide our thinking.

• Read the book aloud while stopping to ask the following questions and briefly have students  
 share their responses:

  • Question 1 (page 3 “I have dreams…): How does the introduction to the story connect  
   back to the commercials we watched?

  • Question 2 (page 8 “Then one day…): What can we infer about the message in the  
   last sentence? ”The shoes have an animal on them from a cartoon I don’t think any kid  
   ever watched.”

Guiding Questions:

Jot Notes sheet

 • What is the difference between a  
  need and a want? Use evidence  
  from the text to support your   
  answer.

 • Describe a situation in your life  
  when you wanted something that  
  proved a challenge to get.

Differentiated Instruction:

• Optional use of Venn diagram to jot  
 notes during class discussion.

Action!                   Connections
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  • Question 3 (page 19 “I pull the other shoe…): What do you feel about his decision?   
   How do you think the decision will affect him later?

  • Question 4 (page 28 “Before I can…): Why do you think it was so difficult for the main  
   character to make the decision to give Antonio his shoes? 

• Students are given some time to think over the story and write down their ideas, feelings,  
 etc. in response to the questions on their Jot Notes sheet.

Whole class - Creation of definition for Needs and Wants

Brainstorm and record the feelings, thoughts, opinions, etc. about what has been discussed 
related to the idea of needs versus wants (e.g., the similarities and differences between needs 
and wants, the pressure kids face when dealing with fads and trends, ways to make choices 
and decisions, taking into consideration “value for money” concept, taking into consideration 
where the product was made and potential labour practices). Students may use a Venn 
diagram on the Needs Wants Both sheet to jot notes. 

• Create a class definition for each term using a Frayer model on the Needs vs. Wants: 
 Our Definition sheet.  Students will complete it on their own Needs vs. Wants: Our 
 Definition worksheet.
     
• Transfer the class definitions to chart paper for a visual representation in the room.



Small group work - Continue working on shoe purchase rationale

Students go back to their shoe purchase activity.  They get back into the groups they were 
in depending on the shoe they chose to buy.  

Students watch the commercials one more time in small groups. They are asked to think 
about, discuss, and share ideas related to how the media influences their decisions.

Whole class - Discussion 

Briefly brainstorm some of the ways the media influences the decision making process.  
Point out specific tactics using examples from the commercials and ideas from the book 
Those Shoes.

Pose the following situation to students:
Think back to the decision you made about which shoes to buy. 
• Do you think it was based on a need or a want?  Why?
• Would your decision change depending on:
  • your budget?
  • the “value for money” concept?
  • how and/or where the shoes were made?
  • the purpose your shoes need to serve (sport vs fashion – or something else)?
  • what your friends or favourite celebrities are wearing?
• How can people afford to buy running shoes that may be outside their (family) budget?

Small group work - Explaining their shoe purchase decision

Groups are given 5-10 minutes to discuss their thoughts and opinions related to the questions.  
Students take on the roles of: recorders, timer, and presenter.  On chart paper, they write down 
their ideas for each question.

After the allotted amount of time, a class discussion begins.  Presenters share each group’s 
ideas and opinions.  

Guiding Questions:

• How does the media influence our  
 decisions about which items we   
 purchase?

• What influenced your decision?

Assesment of Learning:

Observation of explanations – 
needs and wants with 
Picasso-style self-portraits

Consolidation                  Connections
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Individual work - Introducing a budget to the shoe purchase scenario

Students respond to the following question and record their answer on the Which Shoe Would 
You Purchase? worksheet:
Imagine you had $70. Which shoes would you buy? Does this budget change your original 
answer?  Explain your decision, taking into consideration what you have learned about needs 
vs wants.

Individual work - Depicting needs and wants in their self-portrait

Students take their Picasso-style self-portraits (which they have already painted prior to the 
lesson) and create a collage of needs and wants by gluing what they had cut out previously 
and arranging the wants around the area of the head and needs around the area of the heart. 
They title and sign their art.

Whole class - Gallery walk of self-portraits; reflections

Students participate in a gallery walk to take a look at their classmates’ artwork.

EXTENSIONS:
• Students create drama skits to demonstrate the idea of making a decision is either based on  
 a need or a want. They perform their skits for the class and we discuss the message being  
 presented.
• As a home connection, students are asked to create a list with their family’s wants and  
 needs. For the wants, students and their families jot down some ideas around how their  
 decision-making process could look like in order to purchase what they want.

        OUR FAMILY’S NEEDS                              OUR FAMILY’S WANTS

Whole class - Read aloud with individual Jot Notes

Introduce book: Those Shoes by Maribeth Boelts.  Inform the students that we will be looking 
at the difference between needs and wants when making decisions about what we purchase 
as we read the book.

• Students get Read-aloud Jot Notes sheet. They are instructed to jot down ideas as we read  
 the story and will be discussing questions to guide our thinking.

• Read the book aloud while stopping to ask the following questions and briefly have students  
 share their responses:

  • Question 1 (page 3 “I have dreams…): How does the introduction to the story connect  
   back to the commercials we watched?

  • Question 2 (page 8 “Then one day…): What can we infer about the message in the  
   last sentence? ”The shoes have an animal on them from a cartoon I don’t think any kid  
   ever watched.”

  • Question 3 (page 19 “I pull the other shoe…): What do you feel about his decision?   
   How do you think the decision will affect him later?

  • Question 4 (page 28 “Before I can…): Why do you think it was so difficult for the main  
   character to make the decision to give Antonio his shoes? 

• Students are given some time to think over the story and write down their ideas, feelings,  
 etc. in response to the questions on their Jot Notes sheet.

Whole class - Creation of definition for Needs and Wants

Brainstorm and record the feelings, thoughts, opinions, etc. about what has been discussed 
related to the idea of needs versus wants (e.g., the similarities and differences between needs 
and wants, the pressure kids face when dealing with fads and trends, ways to make choices 
and decisions, taking into consideration “value for money” concept, taking into consideration 
where the product was made and potential labour practices). Students may use a Venn 
diagram on the Needs Wants Both sheet to jot notes. 

• Create a class definition for each term using a Frayer model on the Needs vs. Wants: 
 Our Definition sheet.  Students will complete it on their own Needs vs. Wants: Our 
 Definition worksheet.
     
• Transfer the class definitions to chart paper for a visual representation in the room.

Action!   (Cont’d)                  Connections



Small group work - Continue working on shoe purchase rationale

Students go back to their shoe purchase activity.  They get back into the groups they were 
in depending on the shoe they chose to buy.  

Students watch the commercials one more time in small groups. They are asked to think 
about, discuss, and share ideas related to how the media influences their decisions.

Whole class - Discussion 

Briefly brainstorm some of the ways the media influences the decision making process.  
Point out specific tactics using examples from the commercials and ideas from the book 
Those Shoes.

Pose the following situation to students:
Think back to the decision you made about which shoes to buy. 
• Do you think it was based on a need or a want?  Why?
• Would your decision change depending on:
  • your budget?
  • the “value for money” concept?
  • how and/or where the shoes were made?
  • the purpose your shoes need to serve (sport vs fashion – or something else)?
  • what your friends or favourite celebrities are wearing?
• How can people afford to buy running shoes that may be outside their (family) budget?

Small group work - Explaining their shoe purchase decision

Groups are given 5-10 minutes to discuss their thoughts and opinions related to the questions.  
Students take on the roles of: recorders, timer, and presenter.  On chart paper, they write down 
their ideas for each question.

After the allotted amount of time, a class discussion begins.  Presenters share each group’s 
ideas and opinions.  

Individual work - Introducing a budget to the shoe purchase scenario

Students respond to the following question and record their answer on the Which Shoe Would 
You Purchase? worksheet:
Imagine you had $70. Which shoes would you buy? Does this budget change your original 
answer?  Explain your decision, taking into consideration what you have learned about needs 
vs wants.

Individual work - Depicting needs and wants in their self-portrait

Students take their Picasso-style self-portraits (which they have already painted prior to the 
lesson) and create a collage of needs and wants by gluing what they had cut out previously 
and arranging the wants around the area of the head and needs around the area of the heart. 
They title and sign their art.

Whole class - Gallery walk of self-portraits; reflections

Students participate in a gallery walk to take a look at their classmates’ artwork.

EXTENSIONS:
• Students create drama skits to demonstrate the idea of making a decision is either based on  
 a need or a want. They perform their skits for the class and we discuss the message being  
 presented.
• As a home connection, students are asked to create a list with their family’s wants and  
 needs. For the wants, students and their families jot down some ideas around how their  
 decision-making process could look like in order to purchase what they want.

        OUR FAMILY’S NEEDS                              OUR FAMILY’S WANTS

Consolidation (Cont’d)                            Connections
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Curriculum Expectations
Financial Literacy in Grade 5 and 6 Language and the Arts 

Exploring Needs and Wants through Media Literacy and Visual Arts

D1. Creating and Presenting: apply the creative 
process to produce a variety of two- and 
three-dimensional art works, using elements, 
principles, and techniques of visual arts to 
communicate feelings, ideas and understandings

D1.3 use elements of design in art works to 
communicate ideas, messages, and understandings  
 (e.g., a series of three relief prints that use a   
 glueline relief print process to illustrate the   
 beginning, middle, and end of a story; a poster  
 that presents solutions to stereotyping, bias, or  
 bullying, using angle of view; a graffiti-style mural  
 that addresses a community issue, using convex  
 shapes that lead the eye with implied lines)
Teacher prompts: “How did you use asymmetrical 
geometric shapes to simplify the text and image? 
How did the use of proportion and scale change 
your message when your poster had faces that 
were larger than life?” “Which elements and 
principles of design did you use to focus and 
simplify the text and image in the mural? How did 
you use gradations of value to create the illusion of 
depth in your designs?”

D2. Reflecting, Responding, and Analysing: 
apply the critical analysis process to communicate 
feelings, ideas, and understandings in response to 
a variety of art works and art experiences

D2.2 explain how the elements and principles of 
design are used in their own and others’ art work to 
communicate meaning or understanding 
 (e.g., packaging designs [cereal boxes, drink   
 packaging] that use complementary colours   
 create an impression different from that created  
 by packages that use other colour schemes;   
 Alexander Calder’s mobiles and Piet Mondrian’s  
 paintings use colour, line, and geometric shape to  
 create an impression of movement; colour, line,  
 and pattern are used to convey a story in the   
 illuminated manuscript of the Ramayana)
Teacher prompts: “How does the use of colour 
engage the viewer and help sell the product? Which 
colour scheme do you think is most effective in 
persuading the buyer, and why?” “How does 
Mondrian’s Broadway Boogie Woogie use colour, 
line, and shape to create an impression of 
movement?” “How have artists arranged shapes, 
lines, patterns, and colours to create a sense of 
order and rhythm?” “How do the details on the 
characters help the viewer focus on and understand 
the story?”

D1. Creating and Presenting: apply the creative 
process to produce a variety of two- and 
three-dimensional art works, using elements, 
principles, and techniques of visual arts to 
communicate feelings, ideas and understandings

D1.3 use elements of design in art works to 
communicate ideas, messages, and understandings  
 (e.g., a design of a letter of the alphabet using  
 shapes, symbols, colour, and font style to   
 represent a selected animal and its habitat; a  
 DVD cover design or movie poster that uses line,  
 shape, space, colour, and value to communicate  
 information about the content)
Teacher prompts: “How can colour be used in your 
letter design to separate your letter shape from the 
background?” “What images will you select and will 
they symbolize something in your design?” “How 
would you change the images and colours in your 
poster to appeal to younger students?” “What is the 
message of your work, and how has it been 
conveyed to the audience?”

D2. Reflecting, Responding, and Analysing: 
apply the critical analysis process to communicate 
feelings, ideas, and understandings in response to 
a variety of art works and art experiences

D2.2 explain how the elements and principles of 
design are used in their own and others’ art work to 
communicate meaning or understanding 
 (e.g., identify the point of view or gaze of the   
 main subject, and explain how it is used to   
 influence an intended audience of an art work or  
 a media work; explain how Kenojuak Ashevak’s  
 use of formal balance (symmetry) in The World  
 Around Me conveys a sense of harmony in   
 nature; explain how a rough texture can be used  
 to represent strength, anger, or something   
 unpleasant)
Teacher prompts: “How could you show the same 
message in another art form, such as a sculpture, a 
digital medium, or a painting?” “How does Bill 
Reid’s The Raven and the First Men depict the 
relationship of form to its surroundings through the 
use of positive and negative space?”

The Arts - 
Visual Arts
(2010)

Grade 5 Grade 6
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Point of View
1.5 identify whose point of view is presented in a 
media text, identify missing or alternative points of 
view, and, where appropriate, determine whether 
the chosen view achieves a particular goal 
 (e.g., identify biases in two different media texts  
 that focus on the same topic or event; evaluate  
 the portrayal of Aboriginal people in the media)
Teacher prompt: “What bias or stereotypes can 
you detect in this advertisement? Can you think of 
reasons why this view of the subject is used? What 
does this advertisement achieve?” “Are there 
different portrayals of Aboriginal people in the 
media? How are they different? Why are they 
different? Which ones are most accurate?” 

Production Perspectives
1.6 identify who produces various media texts, the 
reason for their production, how they are produced, 
and how they are funded 
 (e.g., political parties create advertisements to  
 win voter support, using funds raised by their  
 members and supporters; producers develop  
 television dramas to entertain and make money  
 by selling their products to television    
 conglomerates, which then broadcast the   
 programs to make money by selling advertising  
 spots in the programs’ time slots)
Teacher prompt: “What are the different 
professions that would be involved in producing a 
television commercial? How much would it cost to 
produce? How could we find out?” 

1. Demonstrate an understanding of a variety 
 of media texts

Purpose and Audience
1.1 identify the purpose and audience for a variety 
of media texts 
 (e.g., this sitcom is designed to appeal to   
 teenagers; this comic book is designed to appeal  
 to younger girls; this CD-ROM contains   
 information for people interested in sharks)
Teacher prompt: “Who is this work intended/not 
intended for? What evidence in the work tells you 
that?”

Making Inferences/Interpreting Messages
1.2 use overt and implied messages to draw 
inferences and construct meaning in media texts 
 (e.g., overt message in an advertisement   
 showing the product’s user surrounded by   
 friends: This product is so good that you and your  
 friends will all like it; implied messages: Using  
 this product will make you popular; not using it  
 may make you an outsider; popularity is based on  
 having the right things)
Teacher prompt: “What are the overt and implied 
messages conveyed by this T-shirt, which displays 
the logo of a popular rock band? Is the implied 
message more powerful than the overt message? 
Why, or why not? Do you think this T-shirt sends a 
message about the person wearing it?”

Responding to and Evaluating Texts
1.3 express opinions about ideas, issues, and/or 
experiences presented in media texts, and give 
evidence from the texts to support their opinions 
 (e.g., explain why they think the coverage of an  
 event by one media news source is more   
 interesting and/or more reliable than the   
 coverage of the same event by another source;  
 defend an opinion about whether a media text  
 that excludes groups such as girls or racial or  
 ethnocultural minorities is sending a harmful   
 message)

Audience Responses
1.4 explain why different audiences might respond 
differently to the same media text 
 (e.g., identify some different responses to their  
 favourite music and suggest reasons for the   
 differences)
Teacher prompt: “What do you think of this media 
text? Who might agree or disagree with your 
opinion?” “How does gender/age/culture seem to 
influence people’s choices? Give examples.”

Point of View
1.5 identify whose point of view is presented or 
reflected in a media text, ask questions to identify 
missing or alternative points of view, and, where 
appropriate, suggest how a more balanced view 
might be represented 
 (e.g., this documentary about various athletes  
 does not include athletes who have physical   
 disabilities; another character could be included  
 to represent their experience)
Teacher prompt: “Whose point of view is missing 
in this media text? How could the text be changed 
to include that point of view?”

Production Perspectives
1.6 identify who produces various media texts, the 
reason for their production, how they are produced, 
and how they are funded
 (e.g., publishers produce magazines for specific  
 audiences to entertain, inform, and make money,  
 using funds from sales and advertising; music  
 companies produce CDs to entertain and make  
 money, using funds from direct sales)
Teacher prompt: “What are the different 
professions that would be involved in producing a 
newspaper? A CD? How much would it cost to 
produce a newspaper or a CD? How could we 
find out?”

1. Demonstrate an understanding of a variety 
 of media texts

Purpose and Audience
1.1 explain how a variety of media texts address 
their intended purpose and audience
 (e.g., T-shirts intended for supporters of   
 particular institutions, groups, or causes are   
 decorated with related images, logos, colours,  
 and slogans; CD and DVD covers designed to  
 appeal to young children have colourful images of  
 their favourite characters; advertisements geared  
 to parents of infants are broadcast during the  
 daytime whereas those geared to single adults  
 run during late-night programming)

Making Inferences/Interpreting Messages
1.2 interpret media texts, using overt and implied 
messages as evidence for their interpretations
 (e.g., explain why the advertisements used in a  
 particular magazine are appropriate for that   
 magazine, identifying the messages that would  
 appeal to the magazine’s audience; explain how  
 advertisements for healthy food and those for fast  
 food differ)
Teacher prompt: “Is there a connection between 
the articles and the advertisements used in a 
magazine?”

Responding to and Evaluating Texts
1.3 evaluate the effectiveness of the presentation 
and treatment of ideas, information, themes, 
opinions, issues, and/or experiences in media texts
 (e.g., evaluate the coverage of the same news  
 item in a newspaper article, a segment of a news  
 program, a website, and/or a blog; evaluate the  
 effectiveness with which themes are developed,  
 supported, and illustrated in a movie or music  
 video)
Teacher prompt: “You’ve told me that you think 
this advertisement is very effective, but that the 
other one is weak. Explain what accounts for the 
success or failure of each.”

Audience Responses
1.4 explain why different audiences (e.g., boys, 
girls, adults, seniors, various cultural groups) might 
have different responses to media texts
 (e.g., movies, songs, websites, video games,  
 items of clothing)
Teacher prompt: “Why might many teenagers 
respond differently from their parents to an election 
debate?” “Who do you think would be the most 
likely audience for a car magazine? An 
advertisement for a retirement residence? An 
investment brochure? An action-oriented video 
game? A fashion magazine? A television science 
special? A quiz show? Action figures? Explain your 
answers.” 

Language -
Media 
Literacy
(2006)

Grade 5 Grade 6
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Point of View
1.5 identify whose point of view is presented in a 
media text, identify missing or alternative points of 
view, and, where appropriate, determine whether 
the chosen view achieves a particular goal 
 (e.g., identify biases in two different media texts  
 that focus on the same topic or event; evaluate  
 the portrayal of Aboriginal people in the media)
Teacher prompt: “What bias or stereotypes can 
you detect in this advertisement? Can you think of 
reasons why this view of the subject is used? What 
does this advertisement achieve?” “Are there 
different portrayals of Aboriginal people in the 
media? How are they different? Why are they 
different? Which ones are most accurate?” 

Production Perspectives
1.6 identify who produces various media texts, the 
reason for their production, how they are produced, 
and how they are funded 
 (e.g., political parties create advertisements to  
 win voter support, using funds raised by their  
 members and supporters; producers develop  
 television dramas to entertain and make money  
 by selling their products to television    
 conglomerates, which then broadcast the   
 programs to make money by selling advertising  
 spots in the programs’ time slots)
Teacher prompt: “What are the different 
professions that would be involved in producing a 
television commercial? How much would it cost to 
produce? How could we find out?” 

Language - 
Media 
Literacy 
(2006)

(cont’d)

1. Demonstrate an understanding of a variety 
 of media texts

Purpose and Audience
1.1 identify the purpose and audience for a variety 
of media texts 
 (e.g., this sitcom is designed to appeal to   
 teenagers; this comic book is designed to appeal  
 to younger girls; this CD-ROM contains   
 information for people interested in sharks)
Teacher prompt: “Who is this work intended/not 
intended for? What evidence in the work tells you 
that?”

Making Inferences/Interpreting Messages
1.2 use overt and implied messages to draw 
inferences and construct meaning in media texts 
 (e.g., overt message in an advertisement   
 showing the product’s user surrounded by   
 friends: This product is so good that you and your  
 friends will all like it; implied messages: Using  
 this product will make you popular; not using it  
 may make you an outsider; popularity is based on  
 having the right things)
Teacher prompt: “What are the overt and implied 
messages conveyed by this T-shirt, which displays 
the logo of a popular rock band? Is the implied 
message more powerful than the overt message? 
Why, or why not? Do you think this T-shirt sends a 
message about the person wearing it?”

Responding to and Evaluating Texts
1.3 express opinions about ideas, issues, and/or 
experiences presented in media texts, and give 
evidence from the texts to support their opinions 
 (e.g., explain why they think the coverage of an  
 event by one media news source is more   
 interesting and/or more reliable than the   
 coverage of the same event by another source;  
 defend an opinion about whether a media text  
 that excludes groups such as girls or racial or  
 ethnocultural minorities is sending a harmful   
 message)

Audience Responses
1.4 explain why different audiences might respond 
differently to the same media text 
 (e.g., identify some different responses to their  
 favourite music and suggest reasons for the   
 differences)
Teacher prompt: “What do you think of this media 
text? Who might agree or disagree with your 
opinion?” “How does gender/age/culture seem to 
influence people’s choices? Give examples.”

Point of View
1.5 identify whose point of view is presented or 
reflected in a media text, ask questions to identify 
missing or alternative points of view, and, where 
appropriate, suggest how a more balanced view 
might be represented 
 (e.g., this documentary about various athletes  
 does not include athletes who have physical   
 disabilities; another character could be included  
 to represent their experience)
Teacher prompt: “Whose point of view is missing 
in this media text? How could the text be changed 
to include that point of view?”

Production Perspectives
1.6 identify who produces various media texts, the 
reason for their production, how they are produced, 
and how they are funded
 (e.g., publishers produce magazines for specific  
 audiences to entertain, inform, and make money,  
 using funds from sales and advertising; music  
 companies produce CDs to entertain and make  
 money, using funds from direct sales)
Teacher prompt: “What are the different 
professions that would be involved in producing a 
newspaper? A CD? How much would it cost to 
produce a newspaper or a CD? How could we 
find out?”

Living Skills
1. demonstrate personal and interpersonal skills 
and the use of critical and creative thinking 
processes as they acquire knowledge and skills in 
connection with the expectations in the Active 
Living, Movement Competence, and Healthy Living 
strands for this grade.

Critical and Creative Thinking (CT)
1.5 use a range of critical and creative thinking 
processes to assist them in making connections, 
planning and setting goals, analysing and solving 
problems, making decisions, and evaluating their 
choices in connection with learning in health and 
physical education
 (e.g., Active Living: describe the steps that should  
 be taken when responding to minor injuries;   
 Movement Competence: plan a variety of   
 offensive and defensive tactics that could be   
 used in different situations in striking/fielding   
 games; Healthy Living: describe what can be   
 done to challenge stereotypes and assumptions,  
 and to encourage respect for and acceptance of  
 differences and inclusion of all people in social  
 activities)

Health and 
Physical 
Education 
(2010)

Living Skills
1. demonstrate personal and interpersonal skills 
and the use of critical and creative thinking 
processes as they acquire knowledge and skills in 
connection with the expectations in the Active 
Living, Movement Competence, and Healthy Living 
strands for this grade.

Critical and Creative Thinking (CT)
1.5 use a range of critical and creative thinking 
processes to assist them in making connections, 
planning and setting goals, analysing and solving 
problems, making decisions, and evaluating their 
choices in connection with learning in health and 
physical education
 (e.g., Active Living: make connections between  
 being active and working towards personal   
 fitness goals; Movement Competence: explain  
 the idea of “healthy competition”, what it involves  
 and what it should not involve, and how the   
 presence or absence of those features might   
 affect participation in physical activity; explore  
 how using different speeds and pathways can  
 enhance a dance sequence; Healthy Living:   
 describe how the media can influence their food  
 choices)

Healthy Living 
C2. demonstrate the ability to apply health 
knowledge and living skills to make reasoned 
decisions and take appropriate actions relating to 
their personal health and well-being;

1. Demonstrate an understanding of a variety 
 of media texts

Purpose and Audience
1.1 explain how a variety of media texts address 
their intended purpose and audience
 (e.g., T-shirts intended for supporters of   
 particular institutions, groups, or causes are   
 decorated with related images, logos, colours,  
 and slogans; CD and DVD covers designed to  
 appeal to young children have colourful images of  
 their favourite characters; advertisements geared  
 to parents of infants are broadcast during the  
 daytime whereas those geared to single adults  
 run during late-night programming)

Making Inferences/Interpreting Messages
1.2 interpret media texts, using overt and implied 
messages as evidence for their interpretations
 (e.g., explain why the advertisements used in a  
 particular magazine are appropriate for that   
 magazine, identifying the messages that would  
 appeal to the magazine’s audience; explain how  
 advertisements for healthy food and those for fast  
 food differ)
Teacher prompt: “Is there a connection between 
the articles and the advertisements used in a 
magazine?”

Responding to and Evaluating Texts
1.3 evaluate the effectiveness of the presentation 
and treatment of ideas, information, themes, 
opinions, issues, and/or experiences in media texts
 (e.g., evaluate the coverage of the same news  
 item in a newspaper article, a segment of a news  
 program, a website, and/or a blog; evaluate the  
 effectiveness with which themes are developed,  
 supported, and illustrated in a movie or music  
 video)
Teacher prompt: “You’ve told me that you think 
this advertisement is very effective, but that the 
other one is weak. Explain what accounts for the 
success or failure of each.”

Audience Responses
1.4 explain why different audiences (e.g., boys, 
girls, adults, seniors, various cultural groups) might 
have different responses to media texts
 (e.g., movies, songs, websites, video games,  
 items of clothing)
Teacher prompt: “Why might many teenagers 
respond differently from their parents to an election 
debate?” “Who do you think would be the most 
likely audience for a car magazine? An 
advertisement for a retirement residence? An 
investment brochure? An action-oriented video 
game? A fashion magazine? A television science 
special? A quiz show? Action figures? Explain your 
answers.” 

Grade 5 Grade 6

Financial Literacy in Grade 5 and 6 Language and the Arts          Pg 3 of 4Financial Literacy in Grade 5 and 6 Language and the Arts          



Living Skills
1. demonstrate personal and interpersonal skills 
and the use of critical and creative thinking 
processes as they acquire knowledge and skills in 
connection with the expectations in the Active 
Living, Movement Competence, and Healthy Living 
strands for this grade.

Critical and Creative Thinking (CT)
1.5 use a range of critical and creative thinking 
processes to assist them in making connections, 
planning and setting goals, analysing and solving 
problems, making decisions, and evaluating their 
choices in connection with learning in health and 
physical education
 (e.g., Active Living: make connections between  
 being active and working towards personal   
 fitness goals; Movement Competence: explain  
 the idea of “healthy competition”, what it involves  
 and what it should not involve, and how the   
 presence or absence of those features might   
 affect participation in physical activity; explore  
 how using different speeds and pathways can  
 enhance a dance sequence; Healthy Living:   
 describe how the media can influence their food  
 choices)

Healthy Living 
C2. demonstrate the ability to apply health 
knowledge and living skills to make reasoned 
decisions and take appropriate actions relating to 
their personal health and well-being;

Health and 
Physical 
Education 
(2010)

(cont’d)

Healthy Living 
C2. demonstrate the ability to apply health 
knowledge and living skills to make reasoned 
decisions and take appropriate actions relating to 
their personal health and well-being;

Grade 5 Grade 6

Mathematical Process Expectations

REASONING AND PROVING
• develop and apply reasoning skills
 (e.g., classification, recognition of relationships, 
 use of counter-examples) to make and   
 investigate conjectures and construct and 
 defend arguments; 

CONNECTING
• make connections among mathematical concepts  
 and procedures, and relate mathematical ideas 
 to situations or phenomena drawn from other  
 contexts (e.g., other curriculum areas, daily life,  
 sports);

Mathematical Process Expectations

REASONING AND PROVING
• develop and apply reasoning skills (e.g.,   
 classification, recognition of relationships, use of  
 counter-examples) to make and investigate   
 conjectures and construct and defend arguments;

CONNECTING
• make connections among mathematical concepts  
 and procedures, and relate mathematical ideas to  
 situations or phenomena drawn from other   
 contexts (e.g., other curriculum areas, daily life,  
 sports);

Mathematics
(2005)
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Name: Date:

Looking at Shoe Commercials
Watch each commercial and jot down your feelings, opinions, thoughts, etc.  Use the guiding questions.

a) Who is the target audience?

b) What is the message the creators are trying to present? How?

c) What were your thoughts and feelings as you watched the commercial?

d) In your opinion, do you think the message was effective?

e) Would you want to buy these running shoes? Why or why not?

My notes on the ______________________ commercial:

a) Who is the target audience?

b) What is the message the creators are trying to present? How?

c) What were your thoughts and feelings as you watched the commercial?

d) In your opinion, do you think the message was effective?

e) Would you want to buy these running shoes? Why or why not?

My notes on the ______________________ commercial:

a) Who is the target audience?

b) What is the message the creators are trying to present? How?

c) What were your thoughts and feelings as you watched the commercial?

d) In your opinion, do you think the message was effective?

e) Would you want to buy these running shoes? Why or why not?

My notes on the ______________________ commercial:



Name: Date:

Which shoe would you purchase?

Calculate the sale price for each shoe.
Which shoe would you purchase?  Give reasons for your decision.

New Price $__________________ New Price $__________________ New Price $__________________

$79.99
Sale: 25% off 

$129.99
Sale: 30% off 

$59.99
Sale: 40% off 

_________________ _________________ _________________



What do you think is the difference between
a need and a want?

Use evidence from the text to support your answer.

Describe a situation in your life when you wanted
something that proved a challenge to get. 

Read-aloud Jot Notes
What do you think is the difference between
a need and a want?

Use evidence from the text to support your answer.

Describe a situation in your life when you wanted
something that proved a challenge to get. 

What do you think is the difference between
a need and a want?

Use evidence from the text to support your answer.

Describe a situation in your life when you wanted
something that proved a challenge to get. 

What do you think is the difference between
a need and a want?

Use evidence from the text to support your answer.

Describe a situation in your life when you wanted
something that proved a challenge to get. 

Read-aloud Jot Notes

Read-aloud Jot NotesRead-aloud Jot Notes



What are some questions and ideas we can take into consideration when making choices 
and decisions about purchasing products?

WANTSNEEDS

BOTH



Name: Date:

Needs vs Wants: Our Definition

Definition of a Need Characteristics of Needs

Examples of Needs Non-examples of Needs

Definition of a Want Characteristics of Wants

Examples of Wants Non-examples of Wants


