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Travel Planning and Skills for Life 
 
Introduction 

 

Narrator: The Financial Literacy lesson that we'll see in this grade eight class 
in Moosonee, Ontario, involves planning for a year end trip.  This 
annual big trip is somewhat a right of passage.   

Student: And I'm just going to spend most of my money shopping.  

Student: Sort of impulse, I guess, like just buy what we want or need, 
because it is sort of cheaper down there too, because we have to 
get stuff shipped in here and it costs more.   

Narrator: With only one store in town, the opportunity to shop while on the trip 
is a focus for many students.  The trip is a whirlwind week of 
activities and attractions in Southern Ontario.  An itinerary is 
planned to allow students to do and see as much as possible.  But 
the greater community in Moosonee understands the real reward 
isn't the week long trip that takes the students away from their 
remote community and into downtown Toronto, it's all of the life 
lessons that it takes to make the journey happen. 

Sylvia Edwards, Parent: With her fundraising for grade eight even, she's looking at 
the big picture of, I want to work again next year.  Oh, I can't wait 
until we have a car wash, or another barbeque, where she's just 
looking forward to these activities that they're planning all year long.  
And then this grade eight trip is just a minor detail now, she just 
likes the activities associated with interacting with the community, 
and contributing in some way, and getting acknowledgment for 
contributing to these barbeques, and whatever else they have.  As 
small as they are to the people in the community, they are a big 
deal to her. 

Carman Tozer, Parent: It also instils in the students, especially at this age, a sense 
of accomplishment, a sense of working towards a goal and 
achieving it, and they have very set markers in mind.  If you want to 
go on this trip, you have to raise this much money, or participate in 
this many activities, and I think that's important for these students, 
to realize that it's just not a trip, it's the work towards the trip, and 
then the trip is the reward for that hard work.  

Narrator: Emily Samuel is the grade eight teacher leading the trip.  



Emily Samuel, Grade Eight Teacher: Being involved with the planning of a trip, being 
involved with the fundraising aspect, they're handling money, real 
money, all the time.  And that kind of responsibility really makes 
them feel adult and grown up, and I think it's a good stepping stone, 
because they're supported by myself and by their parents, but in the 
same breath, that's a good stepping stone for them to build those 
individual skills that they are going to need later on in life.  And I 
think it is important for them to develop that comfortable feeling with 
money, thinking about money, planning for the future.  

Narrator: For these students and for this trip, planning is a critical skill to 
learn.  

Janette Corston, Principal: For this community, it's more expensive to live here, and 
it takes a lot of planning to live here.  The food is expensive, the gas 
is expensive, so budgeting plays a large part in it.  I only speak as 
Native, because I am Native myself, we are very generous people, 
and I may not have much, but what I have, I will share with you, and 
I think that's an important point.  The community that we live in has 
a high population of Aboriginal people, and I think that plays a large 
part.  That's not to say that non-Aboriginal are any less generous, 
they are very generous as well, and that's why all of the fundraising 
that we do, or the initiatives that we participate in, we always have a 
very good turn out, because our community is very, very giving.  

Narrator: So let's see how Emily starts her students thinking about planning, 
budgeting, and money, in Minds On.  

 

Minds On   

 

Narrator: Students in the class already know the overall cost of the trip.  
They're fundraising money for preset expenses, such as 
accommodation, food, travel, and entry fees.  But individually, they'll 
have to plan their own budget for spending money.  To help them to 
start thinking about money management, Emily introduces a four 
corners activity.   

Emily Samuel: The spending money that you're going to require for the year end 
trip is going to vary from person to person, depending on your 
wants.  And one of the things to get us thinking about that today that 
I thought we could do is, take a look at an itinerary, a sample 
itinerary, and begin thinking about how much each activity might 
cost us, in terms of spending wants.  I have placed four baskets 



around the room, and what I would like you to do is, I would like you 
to look at the activities for the first day, think about what that is, think 
about the kind of souvenirs, or spending money you may wish to 
spend on that given day, and then I would like you to go to the place 
in the room where it shows that money amount that you might be 
spending.  Now, as you know, money is a resource that is limited.  
We don't have millions of dollars to spend on our year end trip.  So 
because it's a limited resource, I am going to give each of you a 
limited amount of money.  This will be your spending money on the 
year end trip.  Don't forget, there's five days.  So I'm only showing 
you Monday now, but you don't know what's to come.  So think of 
that as you go around and spend your money, okay?  

Narrator: Emily distributes some cash to each student.  For the purpose of 
this exercise, all students receive the same amount of money.  
Emily reviews this sample itinerary for the first day with the 
students, then sends them off to make their decision. 

Emily Samuel: And then stay at that basket so we can see who went where.  When 
we look around the room, we can see that the majority of students 
chose to spend about $60.00 of their spending money.  So can 
someone in that group tell me why you chose $60.00?  Why not 40, 
why not 80, why not 100?  Why did you choose to go there? 

Narrator: After giving students some wait time to think, Emily prompts with a 
question to help guide the students.  

Emily Samuel: Put up your hand if you've ever been to an arcade before.  So about 
half the people in that group have been to an arcade, and you might 
remember that an arcade can be expensive, and it always depends 
on how many games you want to play, doesn’t it?  So if you're 
somebody who really enjoys playing arcade games, you might be 
choosing to spend more money there.  I see that you chose to 
spend $100.00 on the first day, and why did you make that choice? 

Student: Last time I went to the arcade I spent over $100.00 playing it.  

Emily Samuel: So April's using her past experiences to make decisions about her 
spending today.  So on Wednesday, we will be going to the Royal 
Ontario Museum, known as the ROM, in the morning.  In the 
afternoon, we will be going to the Ontario Science Centre, and then 
that night, we'll be going to see a Broadway play.  So what we see 
is, that the entire class has decided that they will only require $40 of 
spending money.  I'm going to ask you one other question.  If I had 
a basket that said zero on it, how many of you would have chosen 
to stand there, on today?  One, two, three, four, five.  Quite a few.  
So you're anticipating that you won't require additional spending 
money at the ROM, or at the Science Centre.  



Narrator: Emily provides prompts throughout this minds on activity, 
introducing helpful tips associated with managing your money.  

Emily Samuel: Two more days left, let's just take a quick look, how much money do 
you have left?  It's really important to always be aware of how much 
money you have.  And we'll look at Thursday.  So Holocaust 
Museum, CN Tower, Hockey Hall of Fame, and Shopping.  How 
much spending money do you think you're going to require for that 
day?  Go to that basket now.   

Student: There is no debate on this.    

Narrator: But for the final day of the trip, the class is divided.  Let's hear a few 
perspectives.  

Student: Might as well spend it all on Friday, the last day.  

Emily Samuel: Okay, so choosing to spend whatever is left, because you know it's 
the last day.  What made you decide to go to the $40 basket? 

Narrator: The students at the $40 basket say, they prefer to save their money.   

Emily Samuel: So that's a good point.  Given that this is the last day, and you have 
money left over, what are you going to do with that money when you 
come back to Moosonee? 

Student: Save it. 

Emily Samuel: So you're choosing to keep your money and save it for something 
else? 

Student: College.   

Emily Samuel:  For college.  How much money do you have left over?  Ten, ten. 

Student: Fifty.   

Emily Samuel: Fifty? 

Student: Fifty.   

Emily Samuel: Fifty?  There might be some things that we didn't take into account, 
right?  Maybe your mother asked you to pick up a shirt for your 
sibling while you're out.  Maybe your father asked you to pick up 
something for him that he can't buy here in Moosonee, so things like 
that might affect your spending, as well, right?  Family obligations.  
If we looked at re-doing this activity, now you can see the entire 



week.  If you knew the entire week ahead of time, would that have 
affected where you went on the first day?  Would that have affected 
your spending?  So how would that have-, how would that have 
affected your spending, knowing the whole trip, and seeing it all in 
advance?  How does that affect it? 

Student: So you can know how much to spend at each place you're going to.   

Emily Samuel: That's right, you can plan.  And one of the things with Financial 
Literacy that we're trying to teach students is about planning.  
Whether you're planning on saving, or whether you're planning on 
spending, either way, you need to know what's coming up in the 
future and plan accordingly.   

Narrator: With their minds on planning and budgeting, students do some 
group work next, in Action.  

 

Action   

 

Narrator: The students have started thinking about the concepts of planning, 
budgeting, spending, and saving through their connection to a real 
life scenario, their big grade eight trip.  Now, to take the thinking 
deeper, students work in groups.  Each group has a different 
scenario.  

Emily Samuel: So each group will look at a scenario, and evaluate that to see how 
much money that individual will be able to take on their own year 
end trip.  Once we know how much money they're able to take on 
their year end trip, we can start making decisions about their 
spending.  The first thing we need to do, like any math problem, is 
read.  We're going to read the information, see what information we 
have, determine what we're being asked to find, and then decide, 
what calculation skills we're going to need to use to find that 
information.  Okay?  So reading through the problem, at the top of 
the page.  Also, it might be a good idea to flip over to the second 
page, take a look what's on the, on the back, then you'll have an 
idea of what's to come.  What the second part of the activity is.  
You're being asked to create a spending budget for the person in 
your scenario.  So when you're calculating a percent, the first thing 
we need to do is put it into a decimal form, right?  So Austin, do you 
remember that?  If we have 19 percent, what would the decimal 
form of 19 percent be?   



Student: Zero point one nine? 

Emily Samuel: That's right, so zero point one nine.  And once it's in a decimal form, 
it allows you to easily multiply it with the other number.   

Narrator: During this group work, Emily shows the class that she, too, is a co-
learner.   

Emily Samuel: So maybe what we'll do is, we'll just take a look here in the 
dictionary and see if we can find that word to double check our 
spelling.  I'm human, I make mistakes all the time, for example, 
spelling is not my strong suit.  It's that idea that we're going to help 
each other, and that's okay.  It's okay if I don’t spell a word correctly, 
or for example, with technology, these students know so much more 
about technology than I ever hope to know, and if I have a question 
about technology, they jump in, they help me.  So very much some 
fluidity with the educational aspect from my perspective to their 
perspective, and just learning from each other.   

Narrator: And students are encouraged to work together.   

Emily Samuel: Don't forget, ladies and gentlemen, you're working in a group for a 
reason, so I should be hearing talking, right, it's not three individuals 
working on individual math, it's a group working on math.  

Student: Do we use trial and error for this?   

Student: I don’t know. 

Student: That's what I did to get the answer.  

Student: I times'd it.  Well, and divided.  

Narrator: To help the students continually connect to the lesson, Emily 
developed scenarios with local relevance, including area 
businesses, and community events, such as hunt week.  She also 
has reference material posted.  A few groups are ready to share, 
including group four.  

Emily Samuel: How much money is Wilbur making on each subscription?  And if he 
sells 150 magazines, how much will he have to take on his year end 
trip?  So group number four then, I would ask you, how did you 
calculate your total here?  How did you get that answer? 

Student: And then you times it by 150, because that's how much magazines 
he sold.  



Emily Samuel: The second part of this activity asked you to make up a budget.  
Using the trip itinerary, to make a budget of how much spending 
money he might require at each of the different activities.  So where 
is he spending the least amount of money?   

Student: The Legislative Assembly of Ontario.  

Emily Samuel: Right.  And why? 

Student: Because it's a tour. 

Emily Samuel: Right, it's a tour, so there wouldn’t be opportunities for spending 
there.  And I like how you've included some notes about what he 
might be spending, souvenirs during the jet boat ride, extra food if 
you're on the bus back to Cochrane, games at Wonderland.  Good.  
So when we total up those amounts then, how much spending 
money is he going to spend on that year end trip? 

Student: $565.00 

Emily Samuel: Right, so not even close to the amount of money that he has 
disposable to him to spend.   

Narrator:  Now that they've done the work in a group, the students will apply 
that learning to an individual budget.  That's next in Consolidation.  

 

Consolidation   

Narrator: The students will now extend the learning with an individual activity 
that connects directly to them and their trip.  They'll make an 
individual budget using the skills practiced in the group activity.  

Emily Samuel: This budget looks almost exactly like the one that you just had in 
your group assignments.  Except now, instead of having your 
scenario person, Wilbur, or Sylvia, or whoever it was in your group, 
you're going to be making spending decisions for yourself.  So as a 
homework assignment, I would like you to again jot down notes of 
the various things you might be spending money on, and then total 
up those amounts.  For each activity, and then also for each day.  
Then we'll be able to add the totals up and see how much money 
you are anticipating on spending on the year end trip.   

Narrator: To protect students' privacy, and to avoid possible pressure to 
budget for a specific amount, Emily provides each student with an 



arbitrary amount of money to work with as they prepare their 
personal budgets.   

Emily Samuel: I'm going to be handing each of you a piece of paper.  On this piece 
of paper is how much spending money you're going to get.  Now, 
these have all different random numbers on them, so everybody will 
end up with a different spending amount.  Just like in real life, that's 
going to vary from person to person.  Someone might have $200.00 
worth of spending money, and somebody might have $450.00.  But 
don't forget, when you're making up this budget, you don't have to 
spend every single cent of your spending money.  I know some of 
you have saving goals in mind.  I would like to sort of think about 
with you what types of things that I'll be looking for when I mark this.  
When you are filling out your budgets, for example, are you putting 
$22.95 for Wonderland?  No, what are you doing?   

Student: Rounding.  

Emily Samuel: Right, you're going to round that number.  So we'll be looking for 
mental math strategies, we'll be looking for rounded numbers, we're 
also going to be looking, like Ethan said, for showing that you've 
planned, that you've thought ahead, and making a prediction.  
Prediction is very important in this activity, thinking ahead towards 
the future.  Now, I noticed some of you during the math assignment 
had your calculators out.  What were you using those calculators 
for?  Ethan? 

Student: Correcting. 

Emily Samuel: Correcting and? 

Student: Math.  

Emily Samuel: Right, and you were checking your math, right?  I'll be looking for 
your personal budgeting skills in this homework assignment.  And 
then lastly, we want to understand, we want to show the 
understanding that money is a limited resource. 

Narrator: You may have noticed Emily uses wait time after she asks a 
question, intentionally pausing before prompting, or calling on a 
student.   

Emily Samuel: So even if you have a student or two with their hand raised, you 
might still wait to give others the chance to think, and reflect.  And I 
think that's important, especially in our society where everything is 
instant these days, instant messages, and cell phones, and all the 
computers, sometimes students feel that they have to respond right 



away, but those answers might not be the best answers.  They 
might not be the most in depth that they can come up with.  So just 
incorporating that wait time, something I learned back in the B Ed, I 
really tried to stick with that here.  I think also, for the First Nations 
students it's important, they use a lot of body language in their 
culture, naturally, and for a teacher like myself who's come up here, 
I've lived here five years now, but in that time, I've learned to 
interpret that body language, and part of that is just waiting, and 
waiting to see what they're doing, if they are thinking, if they need 
clarification on something, and then going from there.  This activity, I 
hope, will encourage you to go home and discuss with your parents 
the spending options.   

Curry Gray, Parent: There's a lot of costs that kids don't see, so to introduce some of 
these terms, or to have conversations with your children at this age 
is very important.   

Emily Samuel: Put up your hand if you know somebody who's been on this grade 
eight trip.  Right.  Those people are resources for you.  So you can 
use those personal experiences from people that you know as a 
resource when you're planning your own budget.  

Narrator: Parents and the community say they welcome these conversation 
starters. 

Carman Tozer: Projects such as the one this class is involved in with this big trip, in 
terms of raising a certain amount certainly causes the parent and 
teacher to work closely together to ensure that their children are 
engaged in the activities, and they're raising the amount of money 
required.  And that in itself starts conversations between the teacher 
and parent.  

Sylvia Edwards: It inspires the kids to try harder.  Like, hey, I have a part in this 
world, too, I have a part in this little activity, I make a difference in 
my future, my choices affect what happens tomorrow.  Short term 
goals help these kids realize there's big life long goals that they can 
make, and maintain, and set for themselves.  So it is positive to 
have parents and teachers teaching these types of goals in 
everything, it all matters.  

Narrator: Coming up next, Learning Reflections.   

 

Learning Reflections 

 



Narrator: Emily's financial literacy lessons will continue throughout the year.  
She's already anticipating the need for a lesson about using 
technology related to money.  She finds most financial transactions 
in town are carried out in cash, which presents a modern challenge.   

Emily Samuel: When they go down south, it's going to be a bit of a change, 
because most people, like we said, are dealing with debits, or 
MasterCards, PIN numbers, and things like that.  I'm anxious to see 
how many of them come with debit cards for their trip, and how 
many come with cash.  And of course, they have to think about, in 
terms of personal safety, what's going to be the best option for 
them.  Cash, if you lose it, it's gone, whereas a debit card, it has a 
PIN number for that security.  So that might be something that we 
have an additional lesson about, and discuss with them.  I would 
also be curious to see how many of them have bank accounts.  I 
would assume that most grade eight students in Southern Ontario 
would have a bank account and a debit card.  Again, because our 
students up here are dealing so much in cash, I'm not sure that 
that's the case here.   

Student: I'm actually going to get my bank account in three weeks, so I can 
put my savings in there.  My dad wanted me to do that instead of 
carrying a bunch of money to Toronto, I can just have a card and 
then use it there.   

Narrator: Students say they are interested in Financial Literacy, and there's 
positive reaction to the lesson.  

Student: It made me feel better about budgeting, than having not planned 
ahead, because then I'll mess up while I'm out of town.  

Student: So you don't confuse, or sometimes spend, or go into debit, 
especially with banking, and business, and all that. 

Student: I think about what I need the most, because you can't buy some 
things up here.  So I try to buy those things first, then see how much 
money I have left, then I try to stay within my limits and spend 
accordingly to my plan.   

Narrator: Emily and her class have identified attributes that contribute to a 
positive classroom community.  Building these skills helps students 
become responsible citizens, and will also help them as they 
develop skills for Financial Literacy.   

Emily Samuel: And over time, they begin to form a habit.  And as we know, once 
the habit is in place, then they do it without thinking, it becomes 



automatic.  So those behaviours actually become just intrinsic within 
them, and they can do them without thinking.  

Narrator: These tools can help a student achieve much, much more.  

Sylvia Edwards: I want her to be responsible, I want her to see there's life outside of 
Moosonee, there's life outside of being in grade eight, that there's 
bigger goals that matter beyond grade eight.  I don’t want her to be 
so rolled up in, you know, my friendships today, am I cool or am I 
not cool?  I explained to her, one day if you really commit yourself to 
what you're doing, stay healthy with your schooling, have healthy 
relationships with friends, with teachers, and really look up to the 
healthy people in the community, one day you're going to rise up 
and you're going to come back to Moosonee and you're going to be 
a different person from one you are today.  And you're going to see, 
and you're going to be able to impact other kids, and be a role 
model in this community.   
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