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Making Connections with Economic Systems 
 
Introduction 

 

Narrator: This is Nathan Startek's grade eight class.  His students have 
shared with him real life Financial Literacy stories, some making 
connections to their own parents.  

Nathan Startek:  They lost some of their shifts, because parts didn't come to the 
plant.  So they are making these connections, and they have to 
understand that what's happening elsewhere does have an effect 
on them.  

Narrator: He knows his students need to make informed choices in an 
increasingly complex world.   

Nathan Startek: They're in grade eight, which means they're starting to think about 
career choices.  They're starting to look at, where am I going to be 
in five years?  In six years?  In 10 years?  And to understand how 
the different resources, the different economies work within each 
other, starts to give them an understanding of, what career path do I 
want to make?  Looking at, if I want to be a tool and die, you know, 
where is my career path?  Is university where I want to go?  Is it 
college?  Understanding not just the fact that a university education 
is not going to guarantee me a good salary, or neither is a college 
education, but it's knowing where the jobs are, and what are the skill 
sets that I'm going to need to move forward, and that's Financial 
Literacy, understanding what your career choices are going to be.   

Narrator: He tells us, helping students acquire the knowledge and build the 
skills to make responsible economic and financial decisions isn't 
new for him.  

Nathan Startek: Financial Literacy, it's always been there.  It's been part of the 
curriculum in the past, it's just now got a name.  

Narrator: But it's the opportunity to deliver it in a more precise and intentional 
way.  

Nathan Startek: It's just now we're bringing it forward, and we're putting it in front of 
the kid and we're saying, this is really what we're learning, and it 
has a contextual piece to your day-to-day life. The fact that we're 
bringing this to the kids, and making them more aware, is the 
important aspect of what we really should be doing with Financial 
Literacy.  This is real life, contextual pieces of information, because 



kids always want to know, when am I going to use this in the real 
world?  And we can say, you're going to use this in the real world, 
because it's part of your life, it's part of your day-to-day living.   

Narrator: The school principal is eager to support Financial Literacy in the 
school.  

Lillian Scibetta, Principal: I'm all excited, actually, about a lot of the professional 
reading that I have been doing, and I really strongly believe that 
these children need this education.  I know it's embedded in the 
curriculum already, but I think we need to emphasize it.  

Narrator: Many of his students see the importance of Financial Literacy now, 
and for the future.  

Student: I know that it's smart to buy things you need, not just to go out and 
buy things that you desire, because money doesn't really buy 
happiness, and just having many things isn't as good as having 
things you actually need in your life.  

Student: I think it's important because we're the next generation, so we have 
to make a difference. 

Narrator: Let's see how Nathan prepares his students for a geography lesson 
intended to deepen their understanding of current economic 
systems and relationships.  That's next, in Minds On.  

 

Minds On 

 

Narrator: To start the students thinking about economic systems, Nathan 
reviews vocabulary.  

Nathan Startek: Financial Literacy, we've been discussing three key components of 
industries.  What are those three industries?  Jessie? 

Student: Primary, secondary, and tertiary. 

Nathan Startek: Primary, Secondary, tertiary.  Primary industries, what do they 
concern themselves with? 

Student: They extract things from the earth.  



Narrator: The students identify different sectors concerned with extracting 
resources.  

Student: Agriculture.  

Student: Mining.  

Student: Forestry.  

Student: And fishing. 

Nathan Startek: Our secondary industries, what's another name for the secondary 
industries?  What do they concern themselves with? 

Student: Manufacturing.   

Nathan Startek: Manufacturing.  Take for example, our classroom.  Your desktops, 
what would be a raw material that would have been used in your 
desktop?  Matt? 

Student: Wood.  

Nathan Startek: Wood.  So the raw material, softwood lumber.  That leads us to our 
third industry, tertiary.  What is another name for the tertiary 
industries? 

Student: Service.  

Nathan Startek: The service industries.   

Student: I think the most common one that I am familiar with is tertiary, the 
services, teaching, banks, clerks.  

Narrator: Before the students begin their activity, Nathan reviews a few more 
terms that may come up in the students' discussion.  

Nathan Startek: First thing I want us to think about before we get into our activities 
today is, something we discussed in September.  Everybody 
remembers fair trade, yes?   

Student: Yes.  

Nathan Startek: Okay.  So I just have on here again the example, it's the idea of 
giving a fair wage, so that people have the ability to not only just 
subsist, and who remembers what subsist means?  Gabe? 



Student: To have just enough to stay alive.  

Nathan Startek: Just enough to stay alive.  So we want to make sure that they have 
a living wage, to do more than just survive.  Can anybody name me 
a couple of products that would be fair trade? 

Student: Shirts? 

Nathan Startek: T-shirts, cotton.  

Student: And chocolate. 

Nathan Startek: Chocolate's a big one.  Nice and loud?  

Student: Coffee. 

Nathan Startek: Coffee is another example of a fair trade item.  

Narrator: The students are set for action.  They'll now form groups to identify 
connections in different sectors of the economy.  That's in our next 
segment.   

 

Action 

 

Narrator: The students have an idea of how connected different sectors of the 
economy are, but now they'll discover just how complex and diverse 
the connections can be.  

Nathan Startek: Each of you is in a group at your tables.  You have a large chart 
paper, and you've been given a strip of paper that has given you a 
resource.  What I am asking you to do is, I want you to trace that 
resource, whether it's iron ore, wheat, salmon, cattle, softwood 
lumber, or oil, I want you to trace it from a primary industry, to a 
secondary industry, to service industries.  And think about the 
connections, how I can connect my primary to a service, my service 
to a manufacturing, my manufacturing back to the primary.  Maybe 
my manufacturing to a service.  And how it's all webbed and 
interconnected to each other.  Think of all of the connections you 
can make.  

Narrator: Students use different coloured markers to show different sectors.  



Nathan Startek: Work within your group, start in the middle of your page with your 
resource, and branch out from your resource there.  I'm glad some 
of the groups have pulled out their geography notes.  Remember, 
you can take a quick look.  Your discussion is the most important 
aspect of this, though.  

Student: Would the slaughterhouse be considered secondary, or third? 

Student: No, wouldn’t it be secondary?   

Student: I think so.  

Student: It is, because that's where like it goes from… 

Student: Yes, it's kind of manufactured. 

Narrator: To help his students extend their thinking, Nathan uses guiding 
questions.  

Nathan Startek: You need drivers, but what are they going to be driving? 

Student: Trucks.  

Nathan Startek: So should we not have trucks on there? 

Student: All right, so just branch off drivers to trucks.  

(Student discussion.) 

Nathan Startek: Okay.  Now, think about, this wouldn’t be a primary source.  Where 
do they get the trucks from?  So far we've concentrated a lot on our 
primary.  Primary's our starting point.  As we move away, our web 
should expand going into our secondary, and our tertiary.  

Narrator: The groups take a twist, using a cross-pollination strategy to share 
ideas across groups.   

Nathan Startek: What I'd like you to do now in your new group is, see what you can 
add to their web.  So take a look at their web, ask them questions 
first to see what their thinking is, and see how you can add from 
your previous web, how it might relate to the new employment web 
that you're looking at for this new resource.  

Student: It was kind of better, because everyone has different opinions, and 
everyone thinks of different things, so he kind of showed us other 
things that we didn't really think of at first.   



Student: And it needs food, they all need food.   

Nathan Startek: How are they going to sell it? 

Student: They need a real estate.   

Nathan Startek: And real estate agent is a, what type of industry? 

Narrator: Nathan adds to the dynamic of sharing by having the visiting 
student return to their home group and share some new ideas that 
they picked up.  

Student: It's still connected with the transportation, but it didn’t really… 

Student: Do they have refineries? 

Narrator: Working collaboratively builds skills that will help students now, and 
in the future.  Students reflect on what they learned while working in 
groups.   

Student: We had a lot of ideas on our paper, because a whole bunch of 
minds put together made it really easy to figure out stuff. 

Student: Everybody has a different perspective on everything, because when 
we switched up the people in our groups, they gave us a whole new 
perspective on what we were doing.  We noticed that we had some 
things wrong, so he helped us correct some things.  

Narrator: Coming up in the next segment, Nathan's students look beyond the 
here and now.  

 

Consolidation   

 

Narrator: The class comes together to look at how one group's web 
developed.   

Nathan Startek: And they were looking at livestock.  When you look at their web, 
what do you notice about the three sectors?  The three economies, 
the three industries? 

Student: Tertiary is larger.  



Nathan Startek: The tertiary is the largest of the three groups.  We have all of these 
connections.  They even brought over here to trucks, looked at the 
driver, and then thought, well, that driver is going to have other 
things that they need.  That driver is going to do long hauls, they're 
going to need entertainment.  They might need a place to stay if 
they're doing a long drive across the country, so a hotel.  The hotel 
needs cleaners.   

Narrator: Nathan challenges his students to think deeper with more complex 
situations.   

Nathan Startek: The slaughterhouse closes down in my town.  How does that affect 
me, and how does that affect the surrounding businesses, and the 
people that live in my town, or in my city?  So let's think about some 
of the aspects there.  The slaughterhouse closes.  As the farmer, 
first off, how is that going to affect me as the farmer?   

Narrator: The conversation reaches to Canada's role in the export of beef.   

Nathan Startek: So it becomes a global issue, it's not just a local issue.   

Narrator: Some groups make connections to global events and disasters that 
have an impact on world economic forces.   

Student: If they had any things we imported there, then that could affect our 
business, and if they imported things over here, that could affect us, 
too.  It's good to know what happens with other people, because if 
they were to be in a devastated time, you would want to help them 
out, just like if we were in a devastated time, you would want other 
countries to help us.  In that way, we could also try helping each 
other out.  

Narrator: They also make connections to sustainability within their resource 
based web.  One group looked at the lumber industry.   

Student: So if you just continued to cut down the trees, or just take away the 
resource you're using and you don't replace it, or just help it, then 
you won't have anything at the end.   

Narrator: The culminating activity is an individual reflection.  It includes local 
and international scenarios.  Here's an example.  

Nathan Startek: How does the shutdown of oil refineries in the Gulf of Mexico affect 
people living in Hamilton?  What would cause the shutdowns, so 
think of, why would oil refineries in the Gulf of Mexico shutdown, 
and how does the shutdown affect you, personally?  So not just 
people, but I want to know how, if those oil refineries shutdown, how 



does that affect you in your day-to-day life?  What changes in your 
life that that becomes a problem?    

Student: The gas price went up, and then, for example, my parents, they 
spent more money on gas and it was harder to fill up the tank and 
go farther places.  

Narrator: Students are starting to think about their own scenarios.   

Student: Ever since today's lesson, I've been kind of thinking about, say, 
when I go over to the mall to buy a new pair of shoes.  And then I go 
about this lesson and I start thinking about, what processes went 
through it, and if I took away one thing, how many people would be 
affected by this? 

Narrator: Through guiding questions, Nathan helps his students understand 
that continued economic viability means change.  

Nathan Startek: Having the kids understand that time and trends change over a 
period, and decades, and we move from sector to sector.  Just 
looking at the changing landscape and the industries here in 
Hamilton has really helped the kids understand, Hamilton has 
moved from this manufacturing sector and is moving towards this 
concept of service industry.  More specifically, looking at the lines of 
a creative thinking society with our Innovation Park.  

Narrator: Students begin to understand how the knowledge and the creative 
economies fit into the sectors.  This student came to a realization.  

Student: Actually, yes, there is, because maybe the thinkers would think of 
new technology and new things.  

Narrator: Nathan plans to continue weaving Financial Literacy into his 
patterns in human geography unit.  

Nathan Startek: There's a reason why Hamilton started off as a steel industry, it's 
because we had the harbour.  So the kids are trying to understand 
that it's more than just, I'm going to plop something down in the 
middle of nowhere, I have to have the infrastructure to go around it.  
And with infrastructure comes people, and then all those ancillary 
jobs and employment opportunities come, because of that 
infrastructure that's built.  So infrastructure will be the next 
component that we will be taking a look at.  

Narrator: Coming up in the next segment, learning reflections.  

 



Learning Reflections   

 

Narrator: Nathan's community, like many worldwide, has recently seen some 
economic changes.  

Nathan Startek: Jobs, businesses are downsizing, so it does hit home for a lot of the 
kids, they are seeing it more readily at home.  

Narrator: Learning about Financial Literacy helps students understand these 
complex issues.  

Janique North, Credit Counsellor: Sometimes things happen which will make a 
drastic effect on our finances, and things are beyond our control.  
So you have to learn the basic skills to be able to prepare yourself, 
that when you're faced with that kind of situation, that you are able, 
and you've developed your thinking skills, and your problem solving 
skills, that you have a backup plan, that you are able to still move 
forward and be able to take responsibilities, and not end up in a 
financial crisis.   

Narrator: Throughout the lesson, you may have noticed concepts related to 
building compassionate awareness.  

Nathan Startek: We look at the idea of service to others, and that's a big component.  
We have talked about fair trade, and how a fair living wage is 
important, not just for us, but to somebody living halfway across the 
world.  It's not just enough to sustain yourself, good quality life is 
important, and our students have been very blessed to be part of 
things.  These kids have had connections, through various 
organizations, where they've had opportunity to see that what's 
going on within themselves does make a difference.  They're able to 
directly see money that they've raised for other organizations.  They 
get feedback, and it's important to see the results of what you're 
doing, and I think that's a big component of it.  

Lillian Scibetta: I think the important thing is, that you model it, you live it.   

Narrator: Nathan has the support of his school community.  

Lillian Scibetta: Supporting is incredibly important for something to work out, and as 
an administrator, the first thing I have to do is, ensure that the 
resources are available to all the staff members.  And when I'm 
saying staff members, not just the teachers, we're looking at the 
educational assistants that are involved, and any volunteers.  With 
that, I find it's very important that we have a job embedded learning 



happening, with mentors, if teachers need some mentors, or they 
can visit another classroom just to see how lessons are being 
taught on Financial Literacy, that they can bring back with them the 
best practices to their classroom.  And also remember, we have 
children with all different abilities, and we have to really ensure that 
every child has the opportunity to learn and go further.   
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