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Planning a Pet Purchase 
 
Introduction 
 
Narrator: This is Kellie Mackenzie's class.  She recently started discussing 

with her grade four students the concept of money.  

Kellie Mackenzie, Grade Four Teacher:  We talked about the saying, "Money doesn't 
grow on trees," and well, where does it come from?  And they 
thought the bank card was there and they could use it at their will, 
and money just came out, and they didn’t realize that you have a 
job, that money from your job goes into the bank account, and then 
that's what you have to spend.  It is not just an unlimited supply of 
money.   

Narrator: But her students are interested in finding out the reality, and more 
about Financial Literacy.   

Student: Because sometimes I just save, because one day, I didn’t have 
enough money, so I would rather save, because one day I might 
want something and I will not have the right money for it.   

Student: Something I really want, and let's say it's $46.00 and I have $37.00, 
I save up until I have that money and then I just get all of my coins 
and stuff for the tax, and then I buy it.   

Student: Food comes first, like health comes first, and then you can buy toys 
if you have money left.   

Narrator: Kellie poses questions to get her students thinking about money, 
and where it comes from.   

Kellie Mackenzie:  First thing I want to know is, what is money?  And I'm going to 
pick three people for each one of these questions.  Spencer, what is 
money? 

Spencer: Something that you can buy things with.   

Kellie Mackenzie:  Okay.  Lauren? 

Lauren: Something that you have to have or you cannot live.  

Kellie Mackenzie: Okay.  Hailey? 

Hailey: Something you can save with.   

Kellie Mackenzie:  How do we get money?  Morgan? 



Morgan: You can get money by doing chores or something.  

Kellie Mackenzie: How do we know if we have enough money? 

Narrator: And experts say, the younger we have conversations about money, 
the better for our society.   

Janique North, Credit Counsellor: It is very important to educate them, because 
they are our future, and having a good, basically educated young 
population will, hopefully, prosper the economy in the future.  I think 
we should teach them problem solving skills, and also learn to ask 
questions, be inquisitive, not to be afraid to find out some 
information, so that they, hopefully, can make a very clear financial 
situation that will benefit their own well-being.  

Narrator: It's part of developing 21st Century learners.  

Susan Cousineau, Principal:  Just creating that curiosity in our young people about 
finances, and money, and what it represents.  It is just helping kids 
to reflect on their own personal beliefs and values, and helping them 
develop that decision making, problem solving process that will 
enable them to make financial decisions.    

Student: Plus ten, which is eighty… 

Narrator: That is what this lesson will do using current curriculum and 
mathematics, and language.  Let's see how Kellie approaches this 
lesson on budgeting, planning, and decision making.  That's next, in 
Mind's On.   

Minds On 

 

Narrator: To help her students think about decision making, spending, and 
planning, Kellie reads a picture book.  

Kellie Mackenzie: We are going to do a question later about a pet, so I want you to 
start thinking about pets, and how much pets cost.   

Narrator: The book describes a situation students may be able to relate to, 
where a child who really wants a pet is trying to convince his 
parents to get it.  Even promising to cover the costs.   

Kellie Mackenzie: Now, I do not know if you noticed, he had said that he was going 
to pay for the food with his allowance.  He said, really, how much 
can a pet cost?  What are some of the things you think he has to 



consider before he says that he is going to go ahead and pay for 
this with his allowance? 

Student: My parents say I cannot have my own dog with my allowance, 
because it costs a lot of money, because you have to have needles 
into it, and that costs a lot of money.   

Narrator: After hearing a number of student ideas about the costs of pets, 
Kellie provides an example of a cost breakdown for a pet they may 
have at home.   

Kellie Mackenzie: I want to show you this sheet right here, boys and girls, this is the 
cost of a turtle.  So for instance, if you got a pet turtle, this is what it 
would cost.  So the turtle itself would cost between $15.00 and 
$150.00, depending on what size of turtle you bought.  From there, 
you have to think of all the things that they need.  What do you need 
to take care of a turtle? 

Student: They need a habitat, so they need… 

Student: I went to the store, I was going to buy a turtle, but then my mom 
seen how much stuff you need to buy.  You need to buy these little 
things that you need to give them every day, you need to buy their 
food, their water, you need to buy the aquarium, you need to find 
something that they can climb up, because they like climbing those 
little palm tree things that you buy.  And after a while they'll grow, so 
you need to starting giving more food, and you will have to buy one 
of those little things every week.  It's lots of money.  

Kellie Mackenzie: You would need a special light $20 to $30, a large rock $30, a 
heater $20 to $30, and then once that's done, you also need 
vegetables, $20 to $40 a month.  So it really adds up, doesn’t it? 

Narrator: Coming up, the students add up the costs of having a pet, using a 
range of strategies.   

 

Action 

 

Narrator: It is a topic many students already have a connection to, wanting a 
pet.  And in today's lesson, they'll look at the potential costs of 
having one.  You will see students using mathematical processes, 
such as problem solving, reasoning, proving, reflecting, and 
connecting.  You will also notice students using a range of tools and 



strategies.  Kellie introduces a problem for students to investigate 
about… 

Kellie Mackenzie: A little boy named David, who wanted a turtle, and this is what it 
cost David.  He had promised he would pay for it with his allowance, 
and it cost David $5.25 each week to purchase food for his turtle.  It 
also costs him $3.25 a week, each week, to purchase vitamins and 
materials to care for his turtle's habitat.  So we want to find out how 
much it would cost each month to care for his pet.  What I want you 
to do right now is, to turn and talk to the person beside you about 
what is important in this question, what you need to know, and what 
we need to know to solve the problem.  Go ahead, turn and talk.   

(Students conversing.) 

Kellie Mackenzie: Okay, so what is important in this question?  Skylar? 

Skylar: He has to know how much the turtle costs.  

Kellie Mackenzie: Okay, he needs to know how much the turtle costs.  For how long 
though?  Emma? 

Emma: A month.  

Kellie Mackenzie: For a month.  How much does a turtle cost for a month? 

Student: How many weeks are in a month.  

Kellie Mackenzie: Right, so we are going to talk about that for a minute.  How many 
weeks are in the month?   

Narrator: Students use investigation skills to find the information.   

(Students conversing.) 

Kellie Mackenzie: For this problem, we are going to say that there are four weeks in 
a month, okay?  So four weeks in each month.  

Narrator: For this activity, most of the students are paired up.  Some choose 
to work alone.  The students use a wide range of strategies.   

Student: We'll need $8.50 each… 

Student2: Yes, every… 

Student: …year? 



Student2: Well, no, month.  

Student: I mean, yes, each month.  

Student2: So it would be four weeks.   

(Students conversing.) 

Narrator: Kellie takes notes on the different approaches students use.  She 
will save the information.  

Kellie Mackenzie: And then I also use them, so that when they do their independent 
problem, I can go back and see, did they use the same strategy that 
they used while they were with their partner, or did they use 
something that we talked about in consolidation then, and use it for 
their independent problem because it made more sense to them? 

Narrator: Coming up in the next segment, the students consolidate their math 
findings, and summarize their thoughts with a quick write.   

 

Consolidation 

 

Narrator: The class comes together to review a few strategies.   

Kellie Mackenzie: I want you to notice on theirs, both groups did this, what did they 
do to solve the problem?  I want you to turn and talk to the person 
beside you about what they did to solve the problem.   

(Students conversing.) 

Kellie Mackenzie: So they decided that they were going to add all of the food, and all 
of the vitamins together, and then put it together to find out how 
much it cost for a month.  Did another group find a different way to 
do it?  Instead of finding all of the food, and then all of the vitamins 
and adding them together, was there another way you could have 
gone about solving this problem? 

Student: We added the $5.25 plus the $3.25, and we got $8.50, and then we 
added $8.00 plus $8.00, and then we got $16.00 

Kellie Mackenzie: I want to look at the organization right now of Hailey and Mitchell's, 
because it is really clear to see what they did.  Look right here, they 
have one week $8.50, two weeks $8.50, three weeks $8.50, four 



weeks $8.50, what were they doing?  Turn and talk to the person 
beside you about what they were doing. 

(Students conversing.) 

Narrator: Kellie provides one more piece of information to this scenario to add 
another dimension to the problem.  

Kellie Mackenzie: David gets $10.00 every week for an allowance.  He gets $10.00 
every week for allowance.  How much does he get for an allowance, 
then, in a month?  How much does he get in a month for an 
allowance, if he gets $10.00 a week?  Kya? 

Kya: Forty dollars.  

Kellie Mackenzie: He gets $40.00 a month for allowance every month.  And how 
much did it cost him to take care of his turtle every month?  Hailey? 

Hailey: Thirty-four dollars.  

Kellie Mackenzie: It cost him $34.00 every month to take care of his turtle.  That 
means, he's got $6.00 left over for a month to spend on himself.  
He's got $6.00 for himself.  I want you to decide, is buying a turtle a 
good idea for David?  He gets $6.00 a month.  Think of all the other 
things that you might want to do in a month, is having $6.00 enough 
for you to go ahead and do this?  Turn and talk to the person beside 
you.   

(Students conversing.) 

Narrator: The students become even further engaged in this discussion as 
they make their own connections, and express their reasoning to 
the scenario.   

Student: I think he should save his money, because he doesn't need to buy a 
turtle.  He could just buy something else, and turtles cost a lot of 
money, and he could just save it up to buy something else.   

Student: No, he shouldn’t have bought it, because he would only have six 
dollars left, so he would not really buy anything for himself.   

Student: I thought he should keep the turtle, because even though he had to 
spend $34.00 on it each time, and he had $6.00, he could still save 
up.   

Narrator: To extend this learning opportunity, Kellie asks the students to work 
on an independent problem.   



Kellie Mackenzie: David's class has two hamsters.  And it costs $6.75 per week for 
hamster food, and $4.75 for shavings.  I want to know how much it 
will cost the class to care for their hamster for one month.   

Narrator: Some students use manipulatives to help make, and visualize the 
calculations in a hands-on way.   

Student: I find it easier for me, so I find it easier if I do it taking the amount it 
is, and then adding it all up together, and then I get the answer.   

Narrator: Kellie finds she needs to encourage students to use them.  

Kellie Mackenzie: When they were doing the independent problem, I know I went 
and I actually got the manipulatives for one boy, and we sat and 
talked about it, because he was adding up the money and he was 
saying, well, this is $10.00, and this is 150 cents, but he couldn’t 
figure out how to put them together, but once we actually got the 
money and sat down and manipulated it, he was able to go, okay, 
it's $11.50.  I think they're a valuable resource, but I have got to get 
them to see that those manipulatives are there, and they'll help 
them.   

Narrator: To help the students further consolidate their thoughts, they do a 
quick write.   

Kellie Mackenzie: Is it a good idea to buy a pet?  Would you buy the pet if you were 
David?  You have to tell me why, give reasons… 

Narrator: Kellie knows that different students need different tools to support 
their learning.  

Kellie Mackenzie: It actually lets him get his writing out, so to get him to write on his 
own isn't an option, so this allows him to write and be successful.  
And he has got fantastic ideas, and this allows him to get them out.   

Student: And because he had to spend lots of money on the turtle, $6.00 
every month that if he wants to buy a toy or something.  

Narrator: In the next segment, we will reflect on the learning.   

 

Learning Reflections 

 



Narrator: Throughout the lesson, Kellie was teaching with intention.  You may 
have noticed the note taking, partnering, along with the turn and talk 
opportunities.   

Kellie Mackenzie: So it is just giving them the chance to learn from each other.  If my 
question was, how did you solve the problem?  Turn and talk.  They 
all have something to say, because they have rehearsed it with their 
partner, or with the person beside them, and then they can get 
ideas from each other, as well.  

Narrator: Planning the lesson, Kellie worked closely with the consultant from 
the Board, who also used Ministry resources.   

Kellie Mackenzie: Yes, she was there every step of the way with me, helping me with 
like what questions are we going to ask, how are we going to 
approach it, what are the strategies we are looking for?  So it was 
really a collaboration.  

Narrator: Sharing strategies has worked for Kellie. 

Kellie Mackenzie: It is the only way I know how, I have a teaching partner and we 
plan everything together.  So maybe if we go that way? 

Eric Parisé, Grade Four Teacher: And we could also even give them like a total 
number.  

Kellie Mackenzie: All of our lessons, like whatever I'm doing in my class, it is 
guaranteed that he is doing the exact same thing in his class.  We 
do all of our planning together, whether it is language, math, 
science, social studies, everything is the same in both grade four 
classes.   

Narrator: While she has the full support of her colleagues and administrators, 
Kellie is also thinking about strategies to bring parents further into 
the Financial Literacy conversations.   

Kellie Mackenzie: Even in homework, having a question, talk to your child today 
about where you get your money from, or what happens when you 
go to the bank machine, or things like that, just having that talk with 
them.  

Brenda Peacock, Parent:  My kids actually thought that we just had to go to the bank 
and we had unlimited funds.  Every time we stuck our plastic card in 
there, we could get whatever we wanted.  So we actually showed 
them our statements and said, see, we went to the bank yesterday, 
and this is what came out, but it is because we had money in there.  
The response to them, it's getting better.  When we first introduced 



the tax, I got the, I owe more money?  They totally did not get it, but 
now if you listen to my youngest son, as soon as my oldest son 
wants to buy something he says, do not forget, you have to add that 
13 percent tax, and now we actually calculate it with a calculator.  I 
have a calculator on my phone, and every time we go somewhere 
and they want something, then it's just kind of a habit now.  

Narrator: Connecting students to initiatives and activities that help build 
compassionate awareness, also extends the conversations at 
home, and at school.  

Susan Cousineau: There are many organizations just within the community, that 
when we connect the kids with that, they feel like they take an 
ownership, and feel a sense of belonging.  

Narrator: According to the experts, having role models in the community, at 
home, and at school, is important.   

Chantal Giroux, Investment Counsellor:  I believe that teachers are a great role 
model for students to learn about Financial Literacy.   

Janique North: We're all expert to a certain degree, and any little tip, even if it is the 
smallest tip that you can share with somebody, it could be a big 
impact on their own lives.  So it is important to share our knowledge.  
Knowledge is power, no matter who you are.  

(Students conversing.) 

Narrator: In this lesson, the students learned about the costs of caring for a 
pet.  As the school principal tells us, it was actually about much, 
much more.  

Susan Cousineau:  I think skills such as media awareness, they need to recognize 
themselves as consumers, and be aware of the purchasing power 
that they have, and how their decisions influence our economy and 
our environment.  You know, we often talk as adults how our 
decisions are influencing our children's futures, but children in this 
economy have a lot of buying power, and a lot of influence over 
what is marketed, what is purchased, what is sold.  So I think 
developing that critical literacy piece, that critical decision making, 
and making sure that they are media savvy.  They have so much 
access to information, they really need to know how to filter it, and 
how to make decisions based on their own values, and beliefs.   
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