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Making Savvy Consumer Choices 
 
 
Introduction: 
 

Narrator:  Katie Drewes knows her grade seven and eight students are ready 
to learn about Financial Literacy.  

Katie Drewes, Grade Seven/Eight Teacher: It's good to start kids early, start having 
them learn about Financial Literacy and what it means to be 
financially sound, instead of once they graduate, okay, this is what 
you need to do to save money.  Now they've kind of missed the 
boat.  You can almost compare it to surfing and riding a wave.  Get 
them ahead of the wave from the get-go, rather than constantly 
trying to catch the wave their whole life.  So we teach them now, 
hopefully they'll catch that wave and stay in front of it.   

Narrator: She'll team teach this lesson with special education resource 
teacher, Deb Van Hees.  

Deb Van Hees, Special Education Resource Teacher: Financial Literacy teaching, 
explicitly teaching Financial Literacy is fairly new for us.  So to 
bounce ideas off and balance and check my own personal biases, 
and make sure that I'm not biased in terms of how I'm presenting it 
to the students, as compared to Katie's perspective, it was really 
effective for us to discuss that.   

Narrator: They also discussed their understanding of Financial Literacy within 
the existing curriculum.  

Deb Van Hees: For me, it was a matter of seeing what the Financial Literacy 
entailed.  That it wasn't a whole new curriculum, it's already 
integrated into everything, it's just teasing it out and highlighting it.  
So it's just a matter of me going through and seeing exactly what's 
included in there.   

Narrator: As you'll see, the mathematics lesson integrates financial literacy 
and more.  

Katie Drewes: Obviously, we're teaching it through other aspects of the curriculum, 
we're teaching it through math, and we're teaching it through health.  



In math, in today's lesson, we talked about quantities, we talked 
about unit rates, we talked about prices.  And then in health, we 
talked about reasonable health choices, and skills that they'll need 
to plan a party.   

Narrator: Katie sees those skills as fundamental to… 

Katie Drewes: Developing global awareness and understanding of how their 
spending can impact the economy.  

Narrator: Students see real life connections to Financial Literacy.   

Student: While grocery shopping, most of the time my dad and I go together.  
We could compare the prices of different drinks at different grocery 
stores.   

Narrator: This student, like most of the children participating in this lesson, is 
deaf.  Some are hard of hearing.   

Cheryl Zinser, Superintendent: The children here, their first language is 
American Sign Language, and we have to understand that.  And so 
the written English, if we're teaching anything through written script, 
then that's their second language, and we have to be aware of that.  

Jeanne Leonard, Principal: For kids who are deaf, the issue is not the deafness 
itself, it's language.  We often say, as teachers of the deaf, we're 
teachers of language, because you don’t have access to an auditory 
language.  And the majority of the world operates in an auditory 
language, whether it's English, or French, or any other language.  
For us, the language of instruction here is ASL, which is a visual 
language, but when you don't have access to auditory languages, 
most of us actually learn most of what we, contrary to popular belief, 
through incidental learning, and through things we hear through 
other people, through conversations, through things we hear on the 
TV, the radio.  So it makes it even more critical for us to make sure 
that we take every opportunity to teach students here what other 
kids would be picking up incidentally.   

Narrator: To do this, teachers provide lots of repetition and examples.  

Jeanne Leonard: The majority of our kids are born to parents who hear, the kids 
are here learning ASL, and ASL is their language of instruction.  
And many parents don't sign to the level that they would need to, to 
be able to explain concepts of Financial Literacy, to be able to 
explain credit cards, and debit cards, and mortgages.   



Narrator: While this Financial Literacy example takes place in a school for 
students who are deaf, or heard of hearing, the lesson can apply to 
any of our students.   

Katie Drewes: For any student in Ontario, whether they're deaf, they're hard of 
hearing, they're hearing, the skills that are required for Financial 
Literacy are applicable across the board.   

Cheryl Zinser: Understanding money in everyday life is extremely important for 
every one of us, and it has to start at school based level, with young 
children, and work up so that when you become an adult, you're 
well aware of finances and how to manage it correctly in every day 
living.  

Narrator: So let's see how Deb and Katie approach this lesson, that includes 
planning a party menu on a budget, next in Minds On.  

Minds On: 

Narrator: A prior class discussion led to this lesson.  

Katie Drewes: I was just a little bit surprised when I spelled the word budget and 
they weren't quite sure what it meant.  Their health knowledge, also, 
there were a few gaps we noticed there.  So we thought, why not tie 
in some math and some health, and then use that as the vehicle to 
teach Financial Literacy.  

Narrator: They now know the word.   

Deb Van Hees: Budget, that's the new word.  What does it mean?  I want you to 
think about it.  I want you to take a minute to think about it, then talk 
to your partner about what it means.   

Student: For a budget, you need to take the money that you have and divide 
it up to pay for your bills, like water.  When everything is paid for, 
you have some left to save, and buy something for yourself.   

Deb Van Hees: Yesterday we came up with a list of ideas, let's look at it again.  
Someone mentioned, saving your money is very important.  You 
have to keep in mind how much money you have.  Okay, all of 
these points are very important when you're thinking about a 
budget.  That word budget, it's very important to consider all of 
these factors.  What we would like to do next is, to think about a 
budget and what it's for.  Why would you need to use it in your life?  
Why is it important for me, and for you?  Why is a budget important?   



Narrator: With that question in mind, students move into small groups to 
create a web.   

Student: You need to think about the prices before you go shopping.  You 
need to think about the prices before you go.   

Deb Van Hees: What kind of shopping are you referring to here?  What do you 
mean when you put down shopping? 

Student: Food, clothes, or things.  

Narrator: Deb signals the end of the activity visually by turning the lights off, 
and then on again.  Coming back together, they share their 
brainstorming ideas.   

Katie Drewes: Together, we're going to put your ideas about what a budget is for, 
up here.  If you have an idea, come up to the front and write it on 
the Smart Board.  Does anyone have an idea?  Okay, thank you.  
You're all 12, 13, 14 year olds, what would you use a budget for?  

Students: Clothes shopping.  Any money I might get for my birthday, or 
Christmas, I can use for that.   

Katie Drewes: Yesterday we were talking about planning, right.  Planning what?  
What were we going to buy? 

Students: Grocery shopping.  You look at the price and weight, figure it out, 
and pick the cheapest.   

Narrator: They were discussing buying food for a party.  Deb reviews with the 
students a list of food items they brainstormed during a previous 
class, along with quantity.   

Deb Van Hees: So how did we decide how much?  What did we use to decide how 
much we needed? 

Student: Suppose we bought 12 items, and there are five of us, that's two 
things each.  We could save some.  It's better and more important 
to have too much for five people, than not enough, this way, 
everyone has an equal amount.   

Deb Van Hees: We discussed weight.  Do you remember that?  How much meat 
can you buy?   

Narrator: With all of this prior knowledge reviewed, the students are set for 
party planning.  That's next, in Action.   



Action: 

Narrator: Katie and Deb's class is going to plan a party.  The intention is, 
students will develop skills which will help them become more 
financially literate by solving mathematical problems in this real-life 
situation.   

Deb Van Hees:  You're going to come up with a grocery list.  You're going to work in 
three small groups, so you have limit of $30.00 for your budget, 
that's it.  And it's for buying food for your party.  If you're a little over, 
I'm afraid we can't give you any more money.  Your parents have 
given you $30.00 and that's it.  There's a question? 

Student: If we spend $20.00 and we have 10 left, what do we do, can we 
keep it? 

Deb Van Hees: That can be part of your group discussion.  If there is money 
leftover, what will you do with it? 

Narrator: Deb asks the student to read the learning goal, which is written in 
English, the student's second language.  Deb prompts the students 
to help each other with unfamiliar vocabulary. 

Deb Van Hees: What is that word?  Can anyone help her out?   

Student: Company? 

Deb Van Hees: Company, good guess, but that's not it.   

Student: I think it's planning.  

Deb Van Hees: What are you planning? 

Narrator: To help students accomplish the learning goal, Katie reviews the 
success criteria.   

Katie Drewes: We're going to leave it here so that you can refer to it.   

Narrator: Deb and Katie have posted other reminders around the room.   

Deb Van Hees: Because our students use American Sign Language as a visual 
language.  So everything that they receive information wise, is done 
visually.  So everything that we place on the walls, particularly at the 
front where they tend to spend most of their time watching, is very 
intentional.  So it's not busy, it's not over-decorated, it's not floor to 
ceiling cluttered with posters, and banners, and such.  It's particular 



strategies, or visual reminders of things that they might need to 
know as they're working.   

Narrator: The class works on a few examples together.   

Deb Van Hees: For the unit rate, we want to know the cost for one kilogram.  Do we 
know that?  The price for a kilogram? 

Student: $0.99 cents? 

Deb Van Hees: Oh, that's for a pound.  We want it per kilogram.   

Student: $2.18? 

Deb Van Hees: We sign that this way, $2.18, perfect.  Thank you.   

Student: That means it's an unknown number.   

Deb Van Hees: Yes, an unknown number, it means we haven't figured it out yet.  
Awesome, thanks.  I have a question.  We have grams and 
kilograms.  Do they match?  So what do we need to do with that, 
then? 

Student: We know the price is $1.40, right?   

Deb Van Hees: So what does that mean?  X equals 2.80.   

Narrator: Students review all of the calculations they've done, and come back 
to trying to remember what X was actually representing in real 
terms.   

Katie Drewes: In this example, X represents and unknown number.  But for this 
specific problem, what does X represent? 

Student: X is the price of the number we don't know.  

Katie Drewes: Price, yes, price of what? 

Student: The price for one kilogram.  

Deb Van Hees: We figured out the price for one kilogram.   

Narrator: Now that the students have practiced together, they're ready to plan 
a party menu in small groups.   



Katie Drewes: You have to think about the best price and the actual food.  Will 
people enjoy eating it?  Will they want to eat it?  Keep those things 
in mind.   

Narrator: It needs to include healthy choices, and total less than $30.00.   

Katie Drewes: So what's the unit on that one?   

Student: Millilitres.   

Katie Drewes: Oh, 3546 millilitres.  How do you convert that into litres? 

Narrator: By looking at flyers with a critical eye, the students are becoming 
more aware as consumers.   

Deb Van Hees: Check the Smart Board.  One?  Check the Smart Board, look at the 
fruit.   

Student: Five-hundred grams.   

Deb Van Hees:  What do you need?  What's the price? 

Student: Five-hundred? 

Deb Van Hees: Five-hundred grams? 

Student: Kilograms.  

Deb Van Hees: Five-hundred grams.  How many kilograms is that? 

Student: One? 

Deb Van Hees: Are they the same? 

Student: No, they're different.  One's more than the other. 

Deb Van Hees: Right.  Five-hundred grams is equal to how many kilograms? 

Student: I need to make them both kilograms.  

Deb Van Hees: Right.  You need to figure that out.   

Narrator:  Coming up in the next segment, we find out what's on the menu for 
one group's party, in consolidation.  

Consolidation:  



Narrator: Some groups are ready to present their menus for the party.   

Student: The three of us talked about it and decided that each of us would do 
a category, and then as a group, we would the final category, 
drinks.  She did vegetables, she did fruit, and I did meat, and we all 
did drinks together.  

Student: I did vegetables, and I picked zucchini and decided on two.  The 
total cost was $3.40.   

Narrator: After students present their work, Deb provides some feedback, 
helping to identify the next steps needed.   

Deb Van Hees: What do you notice is missing?   

Student: Oops.  

Deb Van Hees: No, that's fine.  You don't want five apples, you want to know the 
total weight of all of the fruit.  You need to buy 500 grams.  Okay?  
You did great work today, and tomorrow, the next step will be to 
figure out the quantity that is required.  How much you need to buy.  

Narrator: Students saw connections, but also found it challenging to make 
decisions connecting healthy food choices, and wise financial 
decisions.   

Student: I think they're related and it was tough, because we were only given 
$30.00, and I was concerned, because we would see great food, 
and we'd see gross food, but it was cheaper.  We were worried, but 
the more we looked through the flyers, the easier it was.   

Narrator: The class reflects on what they learned.   

Katie Drewes:  Let's talk about the work that you did today.  Did you experience 
any struggles, or challenges, or was it easy?  I notice some people 
were frustrated, and you seemed to be struggling.  Why?  What was 
going on? 

Student: One of the struggles was to figure out the weight and the price, we 
struggled with that.  That was a tough one.   

Katie Drewes: I noticed that some of you would focus on the pounds, because it 
was a much larger number, and you would forget about the 
kilograms, because it was a much smaller number.  Maybe some of 
you found that confusing?  It was good that it was challenging, 
because it provided you with an opportunity to think about it and 



discuss it in your groups.  If there were no challenges, you wouldn’t 
learn anything.  It was a good learning experience for you.  Right? 

Narrator: The students now fill out an exit card to reflect on their learning.   

Deb Van Hees: Think about how budgets are used in homes, schools, communities, 
and your own lives.  What are the used for?   

Narrator: They'll also reflect on any challenges, and their level of participation.   

Student: Oh, it was challenging.  In my group, there was a lot of discussing.  
We were looking through the flyers, we weren't sure, they weren't 
clear, trying to figure out the kilograms and the different prices.   

Narrator: The skills the students are learning as they solve problems and 
work in groups will help them now and in the future.  

Student: The group discussions I found very interesting.  It helped the grade 
sevens and eights to be more cooperative.   

Student: Will you be marking these papers? 

Narrator: A common question.  The students won't receive a mark for their 
exit card, the information will be used as assessment for, and as 
learning to share information about the students' understanding and 
learning.  Coming up in the next segment, Deb and Katie reflect on 
the lesson.   

Reflection: 

Narrator: For the students, this lesson is just the beginning.   

Katie Drewes: When we started talking about budgeting in math class, just to see 
where students were at with their prior knowledge, we realized that 
this is just like the tip of the iceberg, talking about planning for a 
party.  It's going to lead to bigger things, planning for their own life in 
the future, and then after that, how does their spending now affect 
our province, and how does our province, our government's 
decisions affect our country?  How does our country's decisions 
affect other countries in the world?  If there's an earthquake in Asia, 
should Canada support them, or shouldn't they?  How will it benefit 
us, how will it benefit them?  Of course, we all want to help people 
around the world, but you have to also remember that we are 
helping the other country, but in turn we're helping the global 
economy, as well.  If one country crashes, it's going to, in the long 
term, affect Canada, as well.  So I mean, teaching kids about 



budgeting for a party is really just the beginning little piece that will 
lead to much greater things.   

Narrator: It's somewhat of a beginning for Katie and Deb, as well, as they 
continue to integrate Financial Literacy.  

Deb Van Hees: Where we found the challenge was, having the students make the 
connections.  We were trying to make connections between 
considering your healthy food choices when your budgeting, and 
when you're planning your spending.  So good food for thought for 
us, as teachers, is to look at that more frequently as we're 
implementing the Financial Literacy.  How do we bring in those life 
experiences that incorporate other goals in other curriculum areas.   

Narrator: This is an on-going learning opportunity for everyone.  

Katie Drewes: I learned a lot through the whole process.  So she has her 
experience to bring to the table, and her knowledge of how to really 
break down the skills for students if they're struggling, whereas I 
had the knowledge of what they already know from this year, and 
the types of learners that they are, and when we put that together, it 
creates some challenges, but it also really forced us to think, as 
well.  And I know that the fact that we planned together, but the fact 
that we also taught together really benefited the students, as well.  
And just watching her, even when we're team teaching, most of the 
time I'm just watching how she responds to students, and if they're 
struggling, or they don't understand something that we've just said, 
she just has an excellent way of taking a different approach to the 
topic, introducing visuals.  So I learned a lot from her about that, just 
how to break topics down.  

Narrator: Katie's knowledge of her students was important for the group work.   

Deb Van Hees: And we did also consider the backgrounds of the students in placing 
the groups, that it wasn’t a whole group of students that really didn’t 
have too much experience with any planning situations, or 
budgeting situations in their own life, that there was someone in 
every group that had that kind of experience to bring.   

Narrator: And many of the students appreciated the team work.  

Student: They need to learn to brainstorm, because if they don’t work 
together then there won't be anything good to learn.  If there isn't 
any communication, there could be arguments, and 
misunderstandings, and you won't learn anything.  

Narrator: Students say they see the importance of Financial Literacy.   



Student: It's important to save your money, so when you budget you're able 
to put it towards different things.   

Student: Don’t spend too much and remember to save a lot of money.  

Narrator: And they're like to learn more.  

Student: I want to be better in math so I can budget.  

Deb Van Hees: We want them to think more across the board about how that 
impacts everything that they do, and that the explicit math skills that 
they're learning, they can use everywhere.  So when they're thinking 
about Financial Literacy and how they're planning for their lives, and 
what their impact is globally, the implications and thinking about 
their own choices, why they make choices, how they're making 
those choices, based on what factors?  What's influencing them?  
So it's an important part of the entire process now, developing those 
skills now to carry on later in life.   

 

 

  


