
*Marzano’s Categories of Instructional Strategies (See Resources, below)  
**Differentiated Instruction Structure

Grade 8 Guidance and career education: Pathways—
Goal settinG and action PlanninG 
Five 40–50 minute periods plus individual contract time

1. Quiz (Questions, Cues and Advance Organizers)*
2. Guggenheim Game
3. Think-Pair-Share (Cooperative Learning)*
4. Case Study (Generating and Testing Hypotheses)* 
5. Entry Point Learning Centres** (Cooperative Group Learning)*
6. Self-Reflection   
7.  Learning Contract**, Personal Goal Setting (Setting Objectives and  

Providing Feedback)*

Differentiated Instruction  
Teaching/Learning Examples

curriculum connections 

Choices Into Action area of learning: student development  
• Learning skills, preferences and strategies
• Setting goals and monitoring progress

Choices Into Action area of learning: Knowledge and skills (Grades 7 and 8): 
• Demonstrate their understanding of, and apply learning skills and strategies to, their own learning 
• Explain their progress in meeting long- and short-term goals related to education plans and improving their school work

learning Goals:
• Understand and use goal setting and action planning processes 
•  Build upon the ideas of others when working in a group

Prior learninG 

Prior to this lesson, students will have:
• Some experience with setting goals 
• Knowledge of some common obstacles to achieving a goal and how to overcome them
• An understanding of what makes an effective goal (SMART)  

assessment and eValuation

assessment/success criteria 

Thinking
• Develops a goal that is personally relevant

Communication
• Uses correct terminology for goal setting and action planning
• Communicates goals and plans clearly

Application
• Sets goals that incorporate the elements of SMART goal setting 
• Plans for goal achievement using a process such as SCORE
• Builds upon the ideas of others when working in a group

assessment tool:

• Anecdotal Comments 

materials and resources 

materials:
Pictures for Aesthetic Entry Point group

Appendix A: Guggenheim Game—one per student
Appendix B: SCORE Action Planning Chart—one per student
Appendix C: Case Study: Free The Children—one per student
Appendix D: SMART Goal Chart—one per student
Appendices E1–E5: Entry Points—enlarge single copy of each
Appendix F (pp. 1 & 2): Entry Point Task Cards—one per group
Appendix G: Foundational Entry Points—Quotations—one for the Foundational Entry Point group 
Appendix H: Logical Quantitative Entry Points—SCORE Organizer—one for the Logical Quantitative Entry Point group
Appendix I: Learning Contract—one per student

internet resources:
Ministry of Education (2005). Teaching and Learning Strategies for Student Success, A Resource for Classroom Teachers, Grades 1–12.  
 http://community.elearningontario.ca (See Web Resource Bank for Student Success Teams    10.School Wide Staff Development    Ministry Resources.)  
 For Guggenheim Game: See Section 1, Grades 7–12, pp. 30–34.
Multiple Intelligences resources and inventories (www.jobsetc.gc.ca/toolbox/quizzes/mi_quiz.do)

resources:
Baran & Baran (2000). Smart Options. Memramcook, New Brunswick: National Life/Work Centre (www.lifework.ca).
Gibbs, Jeane & Ushijima, Teri (2008). Engaging All by Creating High School Learning Communities (TRIBES, p. 329, Dove Guidelines for Brainstorming). Windsor, 
 California: Center Source Systems. 
Hume, Karen (2007). Start Where They Are. Toronto, Ontario: Pearson Education Canada.
Marzano, Robert J., Pickering, Debra, & Pollock, Jane E. (2001). Classroom Instruction that Works: Research-Based Strategies for Increasing Student Achievement.  
 Alexandria, VA: ASCD.
Ministry of Education (1999). Choices Into Action, Guidance and Career Education Program Policy for  
 Ontario Elementary and Secondary Schools.

differentiated instruction details  

Knowledge of students
Differentiation based on student:

 Readiness    Interests  Preferences: 
              Styles   Intelligences   Other (e.g., environment, gender, culture)
need to Know
• Students’ intelligence preferences to support them, as needed, in their Learning Centre selection

how to find out
•  Provide opportunities for students to explore their Multiple Intelligences preferences through the use of inventories and focused discussion; see Materials 

and Resources section below for suggested resources. Have students regularly reflect on their strengths and preferred ways of learning and relate these to 
intelligence preferences.

differentiated instruction response
 Learning materials (content)               Ways of learning (process)                Ways of demonstrating learning (product)               Learning environment 
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Grade 8 Guidance and career education: 
Pathways—Goal setting and action Planning

Teaching/Learning Sequence: Grade 8 Guidance and Career Education: Pathways—Goal Setting and Action Planning

minds on
• Establishing a positive learning environment
• Connecting to prior learning and/or experiences
• Setting the context for learning

Pairs    fact or fiction Quiz  
Read aloud a series of statements that relate to goal setting, planning and secondary and post-secondary pathways.  
After each statement, students consult with a partner to decide whether the statement is fact or fiction. Pairs share their 
opinions. Facilitate a brief discussion after providing the answer. 
Sample statements include:
• In order to graduate from an Ontario high school, students must earn four credits in mathematics (fiction)
• Those with written goals accomplish 50 to 100 times more than those who don’t have written goals (fact)
• Ontario students must graduate from high school in four years (fiction)
• Statistics indicate that you will probably change occupations five to seven times in your career (fact)
•  Most Grade 8 students in our class have set goals to help make a successful transition to secondary school (fact/fiction, 

depending on class) 
Summarize by making connections to the importance of goal setting and action planning as valuable decision  
making tools.

small Groups (four to six)    Guggenheim Game
Distribute Guggenheim Game (Appendix A). Review with students and have them form groups  
based on their preference for one of the following: songs, movies, famous people, or creating tips/slogans.

Pairs    think-Pair-share (action Planning)
Students: 
•  Individually think of a goal that they or others have set that they have not met and think about the factors that  

might have prevented them/others from reaching the goal
• Share these factors with a partner, and share one or two with the class
Work with the class to summarize a short list of factors that may prevent or inhibit goal achievement.  
For each item on the list, have students think of an action that could resolve the problem. 
Relate these to the actions in the SCORE Action Planning Chart (Appendix B).

whole class/small Groups    case study 
Read through the Case Study: Free The Children (Appendix C) with the class. As a class, develop a SMART goal for Jan.  
See SMART Goal Chart (Appendix D).  

Students, in groups of four: 
• Use the SCORE Action Planning Chart (Appendix B) to develop a plan of action for Jan
• Share with another group of four, provide feedback to each other, refine their action plan, then share with the class
Circulate and provide feedback as required. 

action  
• Introducing new learning or extending/reinforcing prior learning 
• Providing opportunities for practice and application of learning (guided  independent)

small Groups    learning centres—entry Point selection
Post the five Entry Points (Appendices E1 to E5) on the wall.
Students review the Entry Points, form groups of three to five at the Entry Point of their choice, and follow the 
instructions on the double-sided Entry Point Task Cards (Appendix F, pages 1 and 2). Students in the Foundational 
Entry Point group will also require the Quotations (Appendix G). Students in the Logical Quantitative Entry Point group  
will also require the SCORE Organizer (Appendix H). 

Focus on a social skill for group work such as “building on the ideas of others” to build a positive learning environment. 
Have students create a list of sentence starters for comments that build on the ideas of others (e.g., Can you explain that  
in a different way?, You made me think about…, Can you tell me more about…).
Circulate among groups, providing feedback on the task as well as on the social skill “building on the ideas of others.” 

After each Entry Point group presents its product, facilitate a class discussion to make connections to real life situations  
and to clarify any misconceptions. Provide anecdotal feedback to the group on their presentation. 

AfL: Learning Centres—  
Social Skill/Anecdotal Comments

AfL: Learning Centres—  
Presentations/Anecdotal 
Comments
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consolidation and connection  
• Helping students demonstrate what they have learned 
• Providing opportunities for consolidation and reflection

individuals    self-reflection
Students use the format of their choice (i.e., journal entry, discussion, Mind Map) to reflect on whether or not they 
felt they were in the Entry Point group that was best for their way of learning. 

whole class    Brainstorm
Work with the class to brainstorm and then refine a number of goals that will help them make a successful transition  
to secondary school. Classify the list under the headings Personal, Social or Academic.

individuals    learning contract
Distribute and explain the Learning Contract (Appendix I).
Students:
•  Set a short-term or long-term goal that will help them prepare for a successful transition to Grade 9/secondary school  

and develop an action plan to achieve the goal that includes a way to track their progress 
• Share their goal and plan as selected on their Learning Contract
Clarify the criteria for successful completion of the Learning Contract; see Assessment/Success Criteria section on reverse side 
of folder, incorporating student suggestions as appropriate.

Monitor student work on their contracts, provide assistance and feedback as required and arrange for “sharing” options as 
selected by students (e.g., conferences, presentations, interviews).

AfL: Learning Contract/ 
Anecdotal Comments 

connections  
L: Literacy 
ML: Mathematical Literacy   
AfL, AoL: Assessment for/of Learning

ML: Estimation—  
Reasoning and Proving  

ML: Selecting Tools and 
Computational Strategies 

AfL (Peer): Case Study/ 
Anecdotal Comments
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