
CurriCulum ConneCtions 

overall expectation: Preparation for transitions and Change 
• Analyze changes taking place in their personal lives, their community and the economy and identify strategies to facilitate smooth transitions during change 

specific expectations:
•  Describe the characteristics of transitions and changes, and identify some of the personal and work-related transitions and changes that they or others have 

experienced  
• Identify positive ways of dealing with transitions and change

learning Goal: 
• Identify and select a variety of appropriate strategies that help individuals deal with change and transitions in their lives

*Marzano’s Categories of Instructional Strategies (See Resources, below)  
**Differentiated Instruction Structure

Grade 10 Career studies (GlC2o):  
PreParation for transitions and ChanGe— 
 GuidanCe and Career eduCation 
Four 70–75 minute periods

1. Last One Standing (Reinforcing Effort and Providing Recognition)*
2. Discussion
3. Learning Centres**, Round Robin Brainstorm (Cooperative Learning)*
4. Sort and Classify (Identifying Similarities and Differences)*
5. Mini-Lecture/Think-Pair-Share
6. RAFT (Role, Audience, Format, Topic)**
7. Pairs/Fours Peer Assessment (Setting Objectives and Providing Feedback)*

Differentiated Instruction  
Teaching/Learning Examples

differentiated instruCtion details  

Knowledge of students

Differentiation based on student: 
 Readiness    Interests  Preferences: 

              Styles   Intelligences   Other (e.g., environment, gender, culture)

need to Know
•  The amount of change students have experienced in their lives in order to be sensitive to their experiences (e.g., cultural background)
• Students’ interests to assist in developing the RAFT assignment and to support students, as needed, in their RAFT assignment choice  

how to find out
• Prior to the lesson, have students complete a “change checklist” or list major changes they have experienced 
• Ask students to list their top two choices from the following interests: music, sports, friends, family, extracurricular activities, the environment

differentiated instruction response
 Learning materials (content)               Ways of learning (process)                Ways of demonstrating learning (product)               Learning environment 

√

Prior learninG 

Prior to this lesson, students will have: 
• Some knowledge of the characteristics of transitions and changes 
•  An awareness of personal and school/work-related transitions and changes that they or others have experienced (e.g., moving to a new country, losing a job,  

going to a new school)

assessment tool:

• Checklist

materials and resourCes 

materials:
For Last One Standing activity, markers, chart paper, index cards

Appendix A: Learning Centre Cards—create or copy one image and scenario for each Corner Card
Appendix B: Learning Centre Notes—one per group  
Appendix C: Education and Career Planning RAFT and Checklist—one per student

internet resource:        
Ministry of Education (2005). Teaching and Learning: Strategies for Student Success, A Resource for Classroom Teachers, Grades 1–12.  
 http://community.elearningontario.ca

resources: 
Gibbs, Jeane & Ushijima, Teri (2008). Engaging All by Creating High School Learning Communities (TRIBES, p. 329, DOVE Brainstorming Guidelines). Windsor,  
 California: Center Source Systems. 
Marzano, Robert J., Pickering, Debra, & Pollock, Jane E. (2001). Classroom Instruction that Works: Research-Based Strategies for Increasing Student Achievement.  
 Alexandria, VA: ASCD.
Ministry of Education (2007). The Ontario Curriculum, Grades 9 and 10, Guidance and Career Education.
Wallace, Lee (2000). Career Studies 10. Scarborough, Ontario: Nelson Education (pp. 138-139, Dealing with Change).
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√ √

assessment and eValuation 

assessment/success Criteria     

Knowledge and Understanding  
•  Demonstrates knowledge of content (i.e., broad categories of strategies for  

transitions and change, phases of change, factors that influence strategies to  
deal with change)

Thinking
• Selects appropriate strategies for dealing with transitions and change

Communication
• Communicates ideas clearly and succinctly 
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L: Writing Prompts

minds on
• Establishing a positive learning environment
• Connecting to prior learning and/or experiences
• Setting the context for learning

individuals    last one standing  
Each student completes the following three sentence stems on the front of an index card:
1. One change (that I have experienced) that most people have experienced is…
2. One change (that I have experienced) that some people have experienced is… 
3. One change that is unique to me is…  
On the back of the card, students write about how they responded to their unique change (sentence stem #3). 
Provide an example. Caution students that their responses may be shared with others. Tell students that they may “pass” on 
any of the statements.

Collect the cards and select a few each day to read to the class: 
 1. Read the first statement on the card to the class; ask students to stand if this change applies to them.  
 2. Read the second statement; ask students to remain standing if this change applies to them.  
 3. Read the final statement; ask students to remain standing if this change applies to them.  
In most instances, there will be one student left standing.  

Whole Class    discussion
Read some of the student responses for “One change that is unique to me” to initiate a discussion on (a) strategies to  
address transitions and change and (b) factors to consider (e.g., culture, finances, strengths) that might influence the  
strategies used. 

aCtion  
• Introducing new learning or extending/reinforcing prior learning 
• Providing opportunities for practice and application of learning (guided  independent)

 
small Groups    learning Centres
Post images with change scenarios using Learning Centre Cards (Appendix A) at various locations around the room.  
Review guidelines for Brainstorming; e.g., DOVE approach as on Learning Centre Notes (Appendix B).
Students select the image/scenario that interests them.  

At each Learning Centre, students:
• Share why they chose the particular image/change scenario 
•  Discuss the particular change scenario from a variety of perspectives (e.g., new to the school, final year of high school, 

new to country and just learning to speak English)
•  Select a recorder, Brainstorm (as a Round Robin—in a circle with each student contributing an idea until all ideas are exhausted) 

and record, on Learning Centre Notes (Appendix B), factors to consider and possible strategies to address the change 
• Highlight those strategies that seem to have the most potential

Whole Class    sort and Classify/Guided discussion
Groups share their scenario, factors and strategies with the class.
Create a master list of strategies for dealing with transitions and change.
Guide a class discussion to classify the strategies (e.g., talk to trusted people, look for positives, get more information, focus 
on the future, understand the change, make a plan).

Whole Class/Pairs    mini-lecture/think-Pair-share
Indicate that understanding change helps us deal positively with change. Review the three phases in the change process:

1. ending/letting Go 2. neutral Zone 3. new Beginning

• The start of the transition
•  May involve good or bad feelings  

or both

•  The time between letting go and 
moving forward 

•  Feelings are often unsettled or  
confused 

•  Moving ahead—starting again,  
trying new things, taking risks,  
or taking things step by step  

•  Feelings may be positive, negative  
or both

Have pairs of students discuss their transition to high school in terms of the three phases of change.
Take up a few examples. Provide feedback and reinforce use of terms.

AfL: Learning Centre/  
Anecdotal  Comments 

AfL: Think-Pair-Share/Anecdotal 
Comments 
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Differentiated Instruction Teaching and Learning Examples 2009
Ontario Ministry of Education—Student Success/Learning to 18 Implementation, Training and Evaluation Branch

ConneCtions  
L: Literacy 
ML: Mathematical Literacy   
AfL, AoL: Assessment for/of Learning

Consolidation and ConneCtion
• Helping students demonstrate what they have learned 
• Providing opportunities for consolidation and reflection

 
Pairs    raft
Distribute the Education and Career Planning RAFT and Checklist (Appendix C). Explain that the RAFT assignment  
will help them apply their knowledge of transitions and change to their education and career planning. Review the 
criteria for success using the Checklist on the Education and Career Planning RAFT and Checklist (Appendix C) and 
refine based on student suggestions and feedback.

Students: 
• Select a role, audience, format, and topic and find a partner who has made a similar choice
• Work in pairs, following the instructions on the RAFT, to prepare a product

Pairs/fours    Peer assessment
Pairs share their RAFT products with another pair, providing feedback for each other based on the RAFT Checklist. Pairs 
refine as required.
Ask for a few volunteers to present their RAFT scenarios. Debrief and provide feedback as a class.
Schedule time each period for pairs to share their revised products with the class. 

note:
To debrief the group activity, students may complete a Positive Participation Chart (Teaching and Learning: Strategies for 
Student Success, pp. 1.7–12 and p. 34).

Possible next steps
Students revisit their index card from Last One Standing or select a new change/transition scenario, and develop a response 
plan that reflects new learning.

L: RAFT

AfL (Peer): RAFT/Checklist

AoL: RAFT product/ Checklist
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Grade 10 Career studies (GlC2o): Preparation for transitions  
and Change—Guidance and Career education

Teaching/Learning Sequence: Grade 10 Career Studies (GLC2O):  
Preparation for Transitions and Change—Guidance and Career Education


