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Overview

As part of the Ministry’s Differentiated Instruction Project, the Woodland Park Team explored the 

DI framework by making connections to current classroom practice with the support of a Learning 

Support Teacher (LST). Specifi cally, the team examined student use of comprehension strategies 

and metacognition in order to improve student learning. This document provides information on 

the implementation process of a Learning Cycle focused on the comprehension strategy of making 

connections. Linkages to the DI framework, data collection and assessment tools, and Learning 

Support Teacher Survey Data are also included.

Student work samples have been included in the Appendices, which provides visual supports for the 

description of the learning process described herein. These samples were used for explicit instruction 

and modeling of making connections throughout the formative stage of the Learning Cycle.

The Learning Cycle for teaching making connections outlined within this document could be 

implemented by an individual teacher, or by a team of teachers as part of a Teaching-Learning Critical 

Pathway (T-LCP).
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of Making Connections

1. Establish learning goal, indicators, and measures of success.

2.  Administer CASI and record assessment of student responses to CASI question #7, making 

connections, on Pre-assessment Class Profi le Sheet. Use the Pre-assessment and Summative 

Assessment Tool for Making Connections. Post on data wall. Interpret results and discuss with LST.

3. Select texts of varying complexity for summative task.

4.  Use data from pre-assessment to differentiate lessons and group students according to readiness. 

Provide formative feedback to students. Access LST to assist with teacher moderation, lesson ideas, 

observation lesson(s), differentiation, and resource selection. 

5.  The LST prepared power point lessons for explicit instruction of making connections and writing 

about connections. These lessons were available for classroom teachers to use, and were modifi ed 

by the LST to meet the needs of various classes. They were also used by the LST during the 

observation lessons.

6.  Administer formative assessment task. Assess using Formative Assessment Tool for Making 

Connections. Use collaborative marking process. 

7.  Record data on Formative Assessment Class Profi le Sheet. Highlight students who have moved 

forward (a level or levels) green, and students who have moved backwards (a level or levels) yellow 

(Gr. 7) or pink (Gr. 8). Post on data wall. Interpret results and discuss with LST.

8.  Use data from formative assessment to differentiate lessons and group students according to 

readiness. Provide formative feedback to students. Access LST to assist with teacher moderation, 

lesson ideas, observation lesson(s), differentiation, and resource selection. 

9.  Administer summative assessment task and assess using Pre-assessment and Summative Assessment 

Tool for Making Connections. Use teacher moderation/collaborative marking process. Interpret 

results and discuss with LST.

10. Record data on Summative Assessment Class Profi le Sheet. Highlight students who have moved 

forward (a level or levels) green, and students who have moved backwards (a level or levels) yellow 

(Gr. 7) or pink (Gr. 8). Post on data wall. 
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The grade 7 classes focused on a thematic unit of The Holocaust for this learning cycle. 
Differentiation occurred in the following ways:

•  Texts of varying complexity and genre were used.

•  Students were arranged in fl exible groupings according to readiness as determined from class 

profi le data, and formative data gathered through teacher observation and student written and 

oral responses. 

•  Small group instruction lessons focused upon making complex connections, and how to improve 

written communication about connections made. 

•  Level of scaffolding and teacher support varied according to student need.

•  Number of guided practice and guided writing opportunities. 

•  Partner and individual reading opportunities. 

•  Grade 7 students also practiced making connections while reading their self-selected novel, by 

choosing response questions from Questions to Encourage Personal Connections to the Text 

(Appendix A).

The grade 8 classes focused upon a narrative unit for this learning cycle. 
Differentiation occurred in the following ways:

•  Texts of varying complexity and genre were used.

•  Level of scaffolding and teacher support.
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Students can clearly 
explain connections 
to the text.

Students can make 
logical and complex 
connections to text.

Students 
include support 
and evidence 
when making 
connections.

Students can 
effectively explain 
how making 
connections helped 
deepen their 
understanding of 
the text

Pre-assessment 

Pre-assessment 

Pre-assessment 

Formative Assessment  

Reading Tasks, 

Summative Reading 

Task

Self-refl ections on  

Summative Reading 

Task

Formative Assessment  

Reading Tasks, 

Summative Reading 

Task

Formative Assessment  

Reading Tasks, 

Summative Reading 

Task

Students will 
improve in the 
use of making 
connections  
(1.3) and 
metacognition 
(4.1) to 
comprehend text  

Self-refl ections on 

formative Reading 

Tasks

LEARNING
GOAL

INDICATORS
How will we know?

MEASURE
Tools we’ll use to

determine where students are 
and whether they are improving
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Grade 8 Language

Expectations Supported
Overall: 1. read and demonstrate an understanding of a variety of literary, graphic, and 

informational texts, using appropriate strategies to construct meaning

4. refl ect on and identify their strengths as readers, areas for improvement, and the strategies they 

found most helpful before, during, and after reading

Specifi c: 1.3 identify a variety of reading comprehension strategies and use them appropriately 

before, during, and after reading to understand increasingly complex texts

4.1 identify a range of strategies they found helpful before, during, and after reading and explain, 

in conversation with the teacher and/or peers or in a reader’s notebook how they can use these and 

other strategies to improve as readers.

Application Level 1 Level 2 Level 3 Level 4

–  makes connections 
(1.3)

–  makes limited 
connections

–  makes straight 
forward or simple 
connections

–  makes connections 
of considerable 
complexity

–  makes complex, 
logical connections

–  explains 
connection(s)

–  vague or unclear 
explanation 
provided

–  some explanation 
provided

–  effective 
explanation 
provided

–  thorough 
explanation 
provided

–  includes support 
or evidence 
when making 
connections

–  includes limited 
support or 
evidence 
when making 
connections

–  includes some 
support or 
evidence 
when making 
connections

–  includes 
considerable 
support or evidence 
when making 
connections

–  includes 
extensive support 
or evidence 
when making 
connections

Thinking Level 1 Level 2 Level 3 Level 4

–  refl ects on strategy 
and explains 
how strategy 
helped them to 
understand text 4.1

–  lacks awareness 
of own reading 
processes and 
comprehension 
strategies: 
describes or 
explains thinking 
with limited 
effectiveness

–  has some 
awareness of own 
reading processes 
and comprehension 
strategies: 
describes or 
explains thinking 
with some 
effectiveness

–  shows awareness 
of own reading 
processes and 
comprehension 
strategies: 
describes or 
explains thinking 
with considerable 
effectiveness

–  shows insight 
into own reading 
processes and 
comprehension 
strategies: 
describes or 
explains thinking 
with a high degree 
of effectiveness

How did making these connections deepen your understanding? 

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________
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Based on the feedback I received on this rubric, my Next Steps are:

Next Steps:

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________
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Application Level 1 Level 2 Level 3 Level 4

–  demonstrates 
an ability to 
explain, support 
and apply what 
has been read 
(1.3)

–  explains, 
supports and 
applies what 
has been read 
with limited 
effectiveness

–  explains, 
supports and 
applies what 
has been read 
with some 
effectiveness

–  explains, 
supports and 
applies what has 
been read with 
considerable 
effectiveness

–  explains, 
supports and 
applies what has 
been read with 
a high degree of 
effectiveness

–  demonstrates an 
ability to make 
connections 
among text, 
personal 
experiences, and 
life situations

–  makes 
connections 
among text, 
personal 
experiences, and 
life situations 
with limited 
effectiveness

–  makes 
connections 
among text, 
personal 
experiences, and 
life experiences 
with some 
effectiveness

–  makes 
connections 
among text, 
personal 
experiences, 
and life 
situations with 
considerable 
effectiveness

–  makes 
connections 
among text, 
personal 
experiences, and 
life situations 
with a high 
degree of 
effectiveness

Thinking Level 1 Level 2 Level 3 Level 4

•  student displays  
metacognition 
when refl ecting 
on reading skills 
and strategies 
(4.1)

•  uses critical/
creative thinking 
processes 
with limited 
effectiveness

•  uses critical/
creative thinking 
processes 
with some 
effectiveness

•  uses critical/
creative thinking 
processes with 
considerable 
effectiveness

•  uses critical/
creative thinking 
processes with a 
high degree of 
effectiveness

Application section of rubric from CASI 7 Reading Assessment Scoring Guide, 2nd Edition Thomson Nelson, 

2007, p. 48, pvii

Student questions:
What did reading this story remind you of? Explain your thinking.

How did making these connections deepen your understanding? 

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________
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Application Level 1 Level 2 Level 3 Level 4

–  demonstrates 

an ability 

to explain, 

support and 

apply what has 

been read 

–  explains, 

supports and 

applies what 

has been read 

with limited 

effectiveness

–  explains, 

supports and 

applies what 

has been read 

with some 

effectiveness

–  explains, 

supports and 

applies what 

has been 

read with 

considerable 

effectiveness

–  explains, 

supports and 

applies what 

has been read 

with a high 

degree of 

effectiveness

–  demonstrates 

an ability 

to make 

connections 

among text, 

personal 

experiences, 

and life 

situations

–  makes 

connections 

among text, 

personal 

experiences, 

and life 

situations 

with limited 

effectiveness

–  makes 

connections 

among text, 

personal 

experiences, 

and life 

experiences 

with some 

effectiveness

–  makes 

connections 

among text, 

personal 

experiences, 

and life 

situations with 

considerable 

effectiveness

–  makes 

connections 

among text, 

personal 

experiences, 

and life 

situations 

with a high 

degree of 

effectiveness

From CASI 8 Reading Assessment Scoring Guide, 2nd Edition Thomson Nelson, 2007, p. 48, pvii
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Grade 8 Metacognition Essay

In the past few months, we have studied visualization and making connections. This essay will require 

you to refl ect on which one of these two reading strategies is the most effective for you as a learner. 

The essay will consist of the following sections:

Part 1
You will identify which reading strategy is the most effective for you. You will also be required to 

provide a working defi nition of what the strategy means to you and why you fi nd it effective.

Part 2
You will provide 3 different examples from the passages we have studied in class (Crossroads, 

Nelson literacy and your self selected reading book) that provide specifi c examples of how your 

reading strategy was effective for you in that passage.

Example statements:

Making a connection to Homecoming helped me to understand how Jan felt when he had lost 

a friend.

Summative Rubric

Application Level 1 Level 2 Level 3 Level 4

•  student 

displays 

metacognition 

when 

refl ecting on 

reading skills 

and strategies 

(4.1)

•  uses critical/

creative 

thinking 

processes 

with limited 

effectiveness

•  uses critical/

creative 

thinking 

processes 

with some 

effectiveness

•  uses critical/

creative 

thinking 

processes with 

considerable 

effectiveness

•  uses critical/

creative 

thinking 

processes 

with a high 

degree of 

effectiveness
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Modifi ed Assignment

The last two reading strategies we have studied in class are visualization and making connections. 

Based on your own learning, identify which of these strategies was the most effective to you as a 

reader. Defend your selection with evidence from one example from any text you have read in grade 

8 (Crossroads, Nelson Literacy, self-selected reading, etc.) You will need to explain how you used the 

strategy to increase your understanding of your selected text.

Summative Rubric

Application Level 1 Level 2 Level 3 Level 4

•  student 

displays 

metacognition 

when 

refl ecting on 

reading skills 

and strategies 

(4.1)

•  uses critical/

creative 

thinking 

processes 

with limited 

effectiveness

•  uses critical/

creative 

thinking 

processes 

with some 

effectiveness

•  uses critical/

creative 

thinking 

processes with 

considerable 

effectiveness

•  uses critical/

creative 

thinking 

processes 

with a high 

degree of 

effectiveness
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                    Pre-assessment                     Formative Assessment                Summative Assessment

•  Names highlighted in green indicate students have moved forward a level or levels from 

pre-assessment

•  Names highlighted in yellow indicate students have moved backward a level or levels from 

pre-assessment
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                             Pre-assessment         Formative Assessment          Summative Assessment

•  Names highlighted in green indicate students have moved forward a level or levels from previous 

assessment

•  Names highlighted in pink indicate students have moved backward a level or levels from previous 

assessment
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Grade 8 Data

Pre-assessment Summative Assessment

Level 1 Level 2 Level 3 Level 4 Level 1 Level 2 Level 3 Level 4

Boys 21 25 15 3 10 30 18 11

Girls 6 24 19 6 6 11 24 16

Metacognition Level 1 Level 2 Level 3 Level 4 Level 1 Level 2 Level 3 Level 4

Boys NA NA NA NA 18 24 12 15

Girls NA NA NA NA 6 11 20 19

* metacogntion was not assessed on the pre-assessment task

* 1 girl arrived after pre-assessment

Grade 7 Data

Pre-assessment Summative Assessment

Level 1 Level 2 Level 3 Level 4 Level 1 Level 2 Level 3 Level 4

Boys 21 23 3 0 6 9 18 12

Girls 6 38 10 2 0 12 24 21

Metacognition Level 1 Level 2 Level 3 Level 4 Level 1 Level 2 Level 3 Level 4

Boys NA NA NA NA 13 9 11 10

Girls NA NA NA NA 4 19 23 10

* metacognition was not assessed on the pre-assessment task

– missing data for 4 students; missing data for 1 student on metacognition
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The survey below was distributed at the end of each month to the seven project teachers. Their responses 

for December, January and February, the time period for the learning cycle on making connections, 

have been collated in an attempt to describe the types of investigations explored with the LST. Every 

attempt has been made to record the range of responses completed by teachers on the surveys.

Types of Support – December Frequency (7 surveys returned)

•  Demonstration lesson When required, and as asked

•  Co-planning Continuing , ongoing, often, weekly

•  Collaborative marking Often, weekly

•  Resource selection/discussion Continuing, often. Ongoing, 3 times/week, monthly

•  Analyzing and interpreting student data As needed, weekly, monthly

•  Development of class profi les In divisional

•  Interpretation of class profi les Often and as needed, monthly,

•  Read Aloud weekly

•  Shared Reading bimonthly

•  Literature Circles Beginning to discuss planning (2)

•  Independent Reading weekly

•  Written Communication Often, 3 times/week

•  Assessment Often, weekly

•  Small group instruction Frequently, weekly

•  Professional dialogue Continuing, daily, ongoing, weekly, frequently

•  Differentiated Instruction Once, often, weekly

Which of the above have been most helpful to you and why?
–  professional dialogue because most information gathered in a short amount of time

–  always professional dialogue on an ongoing basis on just about everything on the list

–  analyzing and interpreting student data has been very helpful to me because I am able to discuss 

where my students are, and then receive support in planning next steps and differentiation

–  I often receive LST support on different lessons and instructions that I can provide to my students 

who are struggling

–  awareness of resources and discussion of new resources when planning narrative unit

–  the ongoing daily professional dialogue has been most helpful because it allows me to check-in and 

see what teaching strategies are working with other classes
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more creative approaches to the instruction of comprehension strategies

–  resource selection as the LST is very knowledgeable about Woodland’s resources and how to 

apply them

What impact have these investigations had on your instructional practice?
–  these investigations have aided in the development of lessons plans and writing activities for 

students on the comprehension strategy of Making Connections

–  better understanding of students

–  more information gained for me as a teacher

–  It’s been a year of learning. As a team we are constantly meeting and discussing how things are 

going, what’s working, and what things need to be modifi ed. I am able to refl ect on my lessons 

and students’ work, and learn from what I am teaching.

–  increased organization with my unit plans

–  more variety of materials and differentiated texts

–  wider variety of teaching strategies; different ways to teach the same strategy

–  helped me pinpoint weaknesses or “holes” in student understanding

–  helped me revise my lesson plans for specifi city

–  opened me up to different resources and materials

–  I have become more knowledgeable which helps me in my teaching

What impact have these investigations had on student learning?
–  the students have a very clear understanding of what is being taught and what is expected in the 

assessed work

–  students are more interested when there is a variety of texts to choose from, and are able to 

understand the concepts as I teach and re-teach

–  increased student learning

–  new resources led to more engagement of students

–  students are beginning to understand what is expected of them; they are able to examine their 

work and begin to make the appropriate changes needed to improve their level of work

–  students are becoming more aware of what their weaknesses are and how to improve on them

–  various teaching strategies

–  better understanding of students

–  these investigations have helped develop more dynamic lessons aimed at engaging students 

of all levels

–  obvious improvement in specifi c areas of teaching focus

–  greater understanding of the “meta” on students’ part

–  appears to be some carry-over from week-to-week and month-to-month of subjects/topics/concepts 

focused upon earlier

–  the information I share with them is more suited to their various learning styles
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Types of Support – January  Frequency (7 surveys returned)

•  Demonstration lesson When required and as asked

•  Co-planning Continuing , ongoing, often, weekly

•  Collaborative marking Often, weekly

•  Resource selection/discussion Continuing, often. Ongoing, 3 times/week, monthly

•  Analyzing and interpreting student data As needed, weekly, monthly

•  Development of class profi les In divisional

•  Interpretation of class profi les Often and as needed, monthly,

•  Read Aloud weekly

•  Shared Reading bimonthly

•  Literature Circles Beginning to discuss planning (2)

•  Independent Reading weekly

•  Written Communication Often, 3 times/week

•  Assessment Often, weekly

•  Small group instruction Frequently, weekly

•  Professional dialogue Continuing, daily, ongoing, weekly, frequently

•  Differentiated Instruction Once, often, weekly

Which of the above have been most helpful to you and why?
–  professional dialogue because most information gathered in a short amount of time

–  always professional dialogue on an ongoing basis on just about everything on the list

–  analyzing and interpreting student data has been very helpful to me because I am able to discuss 

where my students are, and then receive support in planning next steps and differentiation

–  I often receive LST support on different lessons and instructions that I can provide to my students 

who are struggling

–  awareness of resources and discussion of new resources when planning narrative unit

–  the ongoing daily professional dialogue has been most helpful because it allows me to check-in 

and see what teaching strategies are working with other classes

–  co-planning and sharing ideas has been the most resourceful with the LST as it allows for more 

creative approaches to the instruction of comprehension strategies

–  resource selection as the LST is very knowledgeable about Woodland’s resources and how to 

apply them
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–  these investigations have aided in the development of lessons plans and writing activities 

for students on the comprehension strategy of Making Connections

–  better understanding of students

–  more information gained for me as a teacher

–  It’s been a year of learning. As a team we are constantly meeting and discussing how things are 

going, what’s working, and what things need to be modifi ed. I am able to refl ect on my lessons and 

students’ work, and learn from what I am teaching.

–  increased organization with my unit plans

–  more variety of materials and differentiated texts

–  wider variety of teaching strategies; different ways to teach the same strategy

–  helped me pinpoint weaknesses or “holes” in student understanding

–  helped me revise my lesson plans for specifi city

–  opened me up to different resources and materials

–  I have become more knowledgeable which helps me in my teaching

What impact have these investigations had on student learning?
–  the students have a very clear understanding of what is being taught and what is expected in the 

assessed work

–  students are more interested when there is a variety of texts to choose from, and are able to 

understand the concepts as I teach and re-teach

–  increased student learning

–  new resources led to more engagement of students

–  students are beginning to understand what is expected of them; they are able to examine their 

work and begin to make the appropriate changes needed to improve their level of work

–  students are becoming more aware of what their weaknesses are and how to improve on them

–  various teaching strategies

–  better understanding of students

–  these investigations have helped develop more dynamic lessons aimed at engaging students 

of all levels

–  obvious improvement in specifi c areas of teaching focus

–  greater understanding of the “meta” on students’ part

–  appears to be some carry-over from week-to-week and month-to-month of subjects/topics/concepts 

focused upon earlier

–  the information I share with them is more suited to their various learning styles
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Types of Support for February
Frequency (# of responses based on 7 surveys)

daily weekly bimonthly monthly

• Observation lesson 1 1

• Co-planning 3x’s/wk

• Collaborative marking 2 3

• Resource selection/discussion 1 1 3

• Analyzing and interpreting student data 1 3 1

• Development of class profi les 1 1 1

• Interpretation of class profi les 1 2 1

• Read Aloud 1 1

• Shared Reading 1 1

• Literature Circles 1

• Independent Reading 1 1

• Self-selected Reading 1 1

• Written Communication 3

• Assessment 2 1

• Small group instruction 1 1

• Professional dialogue 3 1 1

• Differentiated Instruction 1 2 1

Which of the above have been most helpful to you and why?
–  professional dialogue because I get the most information in the shortest period of time

–  interpreting data and analyzing best practices to implement comprehension strategies to better suit 

the needs of our students and to increase their achievement on the data wall

–  professional dialogue has been very helpful as well as resource selection; this has been helpful 

during our “making connections” unit because it helped me to select and use books in my lessons 

that connected to each other; this helped students understand this skill better

–  collaborative marking and resource selection/discussion have been the most helpful to me; the 

collaborative marking allows me to talk through my rationale with each of the student’s work; it 

allows us as a team of teachers to discuss the expectations and analyze each of the students’ work 

samples and hear what everyone thinks
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R2What impact have these investigations had on your instructional practice?
–  better understanding of students

–  more information gained for me as a teacher

–  I am able to get a better understanding of where each of my students are at, what they are 

struggling with, and what things they are doing well. I can then take the things/strategies they 

are struggling with and these become my teaching points. It really makes things simple and helps 

break it down.

–  I was very clear on the expectations for making connections because of the discussions I had with 

the LST. I had a very clear target in my mind and therefore could convey it to the students clearly.

–  allowed me to differentiate instruction to the special education students to better suit their needs

What impact have these investigations had on student learning?
–  collaborative planning has been the best as we have collectively tried to develop a strategy to 

increase achievement on the data wall

–  various teaching strategies

–  better understanding of students

–  I fi nd the students are becoming more aware of their individual learning. They are now able to 

recognize the strategies they need to improve on, and steps to take, in order to be successful.

–  students understand “making connections” better and did very well on their summative because 

I used texts suggested by the LST that connected together

Other comments:
–  more direct one-on-one planning throughout the month would have been nice

–  I found the collaborative marking session useful and reassuring
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R2Appendices

Appendix A: Questions to Encourage Personal Connections to Text

Appendix B: Grade 7 Student Sample of Summative Task on Making Connections #1 

Appendix C: Grade 7 Student Sample of Summative Task on Making Connections #2

Appendix D: Grade 7 Student Samples of Metacognition Response #1

Appendix E: Grade 7 Student Sample of Metacognition Response #2

Appendix F: Grade 8 Student Samples of Summative Task on Making Connections #1

Appendix G: Grade 8 Student Samples of Summative Task on Making Connections #2

Appendix H: Grade 8 Student Samples of Metacognition Response #1 and #2

Appendix I: Grade 8 Student Sample of Metacognition Response #3
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R2Appendix A:
Questions to Encourage Personal Connections to Text 

1.  What characters in the story remind you of people in your life? How are they similar? How are 

they different? Explain fully using proof from the text to support your answer.

2.  What situations in the story remind you of situations in your life? How are they similar? How are 

they different? Explain fully using proof from the text to support your answer.

3.  Did the characters in this book remind you of characters in other books, movies, television shows, 

or the world? Explain fully using proof from the text to support your answer.

4.  Did the events in the book remind you of events in other books, movies, television shows, or the 

world? Explain fully using proof from the text to support your answer.

5.  What issues in your novel are similar to real-life issues that you’ve thought about, experienced, or 

read about? How has this story clarifi ed, confused, or changed your views on these issues? Explain 

fully using proof from the text to support your answer. 

6.  As you read, describe how you felt. For example, were you bored, caught up thinking about the 

character(s), irritated, enjoying the humor, or the suspense? Identify the parts of the text that 

caused these feelings. Was your reaction similar to other books you have read?
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R2Appendix B: 
Grade 7 Student Sample of Summative Task 
on Making Connections #1 

Faithful Elephant by Yukio Tsuchiya
Rose Blanche by Roberto Innocento

–  explains, supports and applies what has been read with a high degree of effectiveness

–  makes connections among text, personal experiences, and life situations with a high degree 

of effectiveness
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R2Appendix C:
Grade 7 Student Sample of Summative Task 
on Making Connections #2

Nelson Literacy 7 Student Magazine Step Up, p12 (Resisting Hitler)

–  explains, supports and applies what has been read with considerable effectiveness 

–  makes connections among text, personal experiences, and life experiences with some effectiveness 
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R2Appendix D:
Grade 7 Samples of Metacognition Response #1 

–  uses critical/creative thinking processes with a high degree of effectiveness

– uses critical/creative thinking processes with a high degree of effectiveness
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R2Appendix E: 
Grade 7 Sample of Metacognition Response #2

– uses critical/creative thinking processes with some effectiveness
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R2Appendix F:
Grade 8 Student Sample of Making Connections Response #1

3.  What did this story remind you of? Make connections by explaining your thinking, recording 

as much detail to your answer as possible in the space provided below. 

This story reminds me of Shells because, in the story Shells the Miss Cutcheon and the main 

character aunt in shells are both retired. As well, in the story shells, both the Aunt and Miss 

Cutcheon have pets of some kind of pet, in shells the pets are hermit crabs, and in retired, the 

pet is the dog named Velma.

–  explains, supports and applies what has been read with some effectiveness

–  makes connections among text, personal experiences, and life situations with limited effectiveness
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R2Appendix G:
Grade 8 Student Sample of Making Connections Response #2

3.  What did this story remind you of? Make connections by explaining your thinking recording 

as much detail to your answer as possible in the space provided below.

–  explains, supports and applies what has been read with considerable effectiveness

–  makes connections among text, personal experiences, and life situations with some effectiveness
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R2Appendix H:
Grade 8 Student Samples of Metacognition Response #1

– uses critical/creative thinking processes with some effectiveness

Grade 8 Student Samples of Metacognition Response #2

– uses critical/creative thinking processes with limited effectiveness
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R2Appendix I:
Grade 8 Student Sample of Metacognition Response #3

– uses critical/creative thinking processes with a high degree of effectiveness




