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Side A 

Questions: 

 

 

 

 

 

 

Notes: 

“What makes assessment for learning both exciting and challenging 
is that, to be truly effective, it requires teachers and students to 
change the way they think about their classroom roles and their 
norms of behaviour.” 

James & Pedder in Gardner (2006) 

 

 

Learning Goals: 

We are learning to: 

 Build a  common understanding of the terms as-
sessment for learning, assessment as learning, as-
sessment of learning 

 

Notes: 

 

 

 

 Assessment for Learning Assessment as Learning Assessment of Learning 

Who is the ac-
tive partner? 

   

What is the 
information 
used for? 

 
 
 
 
 
 
 
 
 

  

 

Notes: 
 
 
 
 
 
 
 
 
 
 
 
 

“Unless there is a radical change in the structure of school leader-
ship, few schools will be able to rise to the challenge of enabling all 
students to meet high standards…educational leaders must focus 
their efforts on instruction if they are to thrive and survive in the cur-
rent conditions.”   Elmore (2012) 

 
Task: 
While viewing the video clip, record the charac-
teristics of each type of assessment. Use the 
chart to the right to note your observations. 

Instructional 
Leadership

Job 
Embedded 
Learning

Assessment 
for learning



 

 

Read the following descriptions of classroom activities, and decide whether each reflects 
assessment for learning, assessment as learning or assessment of learning. 
 

1. Teacher and Students co-construct the success criteria for a learning goal. (AfL, AaL, 
AoL) 
 
2. Teachers use a rubric with weightings to evaluate a culminating activity. (AfL, AaL, AoL) 
 
3. Students apply success criteria to a sample of anonymous work. (AfL, AaL, AoL) 
 
4. Students discuss the meaning the lesson’s learning goal. (AfL, AaL, AoL) 
 
5. A student gives feedback to an elbow partner on how well they self-assessed their work. 
(AfL, AaL, AoL) 
 
6. Teacher returns an assignment with only descriptive feedback. (AfL, AaL, AoL) 
 
7. Students do quizzes which the teacher marks prior to a unit test. (AfL, AaL, AoL) 
 
8. Students ‘traffic light’ their work before moving on with the lesson. (AfL, AaL, AoL) 
 

 

Notes: 
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Side B 

 

Read the following descriptions of school activities, and decide whether each reflects 
assessment for learning, assessment as learning or assessment of learning. 

 

1. A principal surveys all stakeholders in the school community as part of the school im-
provement planning process. (AfL, AaL, AoL) 

 

2. Administrators and teachers in a professional learning team examine data to deter-
mine a focus for learning related to an area of student need. (AfL, AaL, AoL) 

 

3. A School Improvement Review Committee is established to monitor the implementa-
tion of the school’s improvement plan. (AfL, AaL, AoL) 

 

4. A school reviews its EQAO and OSSLT data. (AfL, AaL, AoL) 

 

5. A school provides release time to teachers to engage in teacher moderation while de-
veloping a rubric for a specific performance task. (AfL, AaL, AoL) 

 

6. The principal invites feedback from all stakeholders on the school’s mission and vision 
prior to implementation (AfL, AaL, AoL) 

 

7. A pair of teachers involved in reciprocal peer learning debrief following observations 
of each other’s lessons.(AfL, AaL, AoL) 

 

8. Administrators and teachers in a professional learning team determine what success-
ful professional learning on their identified learning goal ‘looks like’. (AfL, AaL, AoL) 

 

9. A principal begins a staff meeting by sharing and clarifying goals and success criteria. 
(AfL, AaL, AoL) 
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Learning Task: Think/Pair/Share 
 
Criteria for what instructional leadership looks like: 
 
1. Active oversight and coordination of the instructional program 
2. Instructional actions must complement the instructional vision 
3. Actively engage in collegial discussions on instruction ie impact of 

assessment and instruction on student achievement 
4. Acute awareness of teaching and learning in their schools 
5. Active involvement with classroom observation of clear perfor-

mance standards for teaching and subsequent descriptive feedback  
6. Frequent and direct involvement with their teachers, providing 

formative assessment of teaching and learning 
7. Systematically monitor student progress with results used to im-

prove learning and inform instruction 
8. Ability and skills to empower teachers to learn and grow according 

to the vision established for the school 
9. Collective leadership has stronger influence on student achieve-

ment that individual leadership 
10. Establish a vision that is centered on high student achievement 

based on research based strategies.   
 
 
 
 
 

 

Learning Task: 
 
Read the criteria for what instructional leadership looks like in high performing schools 
and check the ones that you are currently implementing in your school. 
 
Choose one and share your story of implementing instructional leadership with your el-
bow partner. 
 
Your colleague will listen and take notes, and share your story with the larger group. 
 
Then you will listen to your colleague’s story, take notes and share with the larger group. 
 
 
My story: 
 
 
 
 
 
 
My notes: 

Learning Goal: 

 

 We are learning to lead and model an assessment for learning cul-
ture 

Side C 



“Formal leaders facilitate the engagement of other constituents as leaders by being transformational and inclusive, and by 
providing opportunities for professional learning and collaborative engagement. As constituents and formal leaders begin 
to accept their role as collaborative leaders, there is a fluid movement from being a constituent in one context to being a 
formal leader in another, while all leaders and constituents are focused on the essential purpose of schooling — student 
learning.    Sheppard & Dibbon (2011) 

Reflection: 
What did I learn that is new for me? 
 
 
 
 
 
What is the next step in my learning? 
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Teacher Professional Development Discussion Protocol 
To facilitate discussion at a faculty meeting or professional development event bringing teachers together to discuss their 
learning and their student learning. It is modeled after a protocol developed by Steve Seidel at Harvard Project Zero.  
1. Getting Started  

The group chooses a facilitator who will make sure the group stays focused on the particular question being posed in 
each step and does not participate in the content of the discussion.  

The presenting teacher puts the selected work or piece of documentation where others can see it clearly, or provides 
copies of written work. S/he says nothing about the work, the context in which it was created, or the students until 
Step 5.  

The participants observe or read the work in silence, perhaps making brief notes about aspects of it that they particular-
ly notice.  

2. Describing the Work  
The facilitator asks the group, “What do you see?” S/he may ask the question several times until there is nothing more 

to say really encouraging people to look more closely.  
Group members provide answers without making judgments about the quality of the work, the teaching, or their person-

al preferences.  
If a judgment emerges, the facilitator asks for the evidence on which the judgment is based.  

3. Asking Questions about the Documentation “Wondering”  
The facilitator asks the group this question: “What questions does this work raise for you?” or finish the sentence starter, 

“I am wondering…” 
Group members state any questions they have about the work, the students, the assignment, the lesson and the cir-

cumstances under which this teaching took place.  
The presenting teacher may choose to make notes about these questions, but s/he does not respond to the questions 

at this point nor is s/he obligated to respond to them later.  
4. Speculating About Student or Teacher Learning  

The facilitator asks the group, “What do you think the child or teacher is learning or working on here?” and “What evi-
dence led you to that conclusion?”  

Participants, based on their reading or observation of the documentation make suggestions about the problems or is-
sues that the student might have been focused on and what evidence they are using to substantiate their theories.  

5. Hearing from the Presenting Teacher  
The facilitator invites the presenting teacher to speak.  
S/he shares her perspective on the work describing what she sees in it, responding if s/he chooses to any of the ques-

tions raised, and adding any other information that s/he believes is important to share with the group.  
The presenting teacher also comments on anything surprising or unexpected that s/he heard in the earlier steps.  

6. Discussing Implications for Teaching and Learning 
 The facilitator invites everyone to share any thoughts they have about their own teaching, children’s learning, or ways to 
support these/this particular learners in future instruction.  
7. Closing Reflection  

The group reflects on the experience of or reactions to the discussion as a whole or to particular parts of it. The group 
reflects on the protocol itself and whether they might make any changes to it the next time. 

 

 

Side D 

Notes: 
 
What do I see? 
 
 
 
 
 
 
 
What questions does this work raise for you?  
I am wondering… 
 
 
 
 
 
 
What do you think the child or teacher is learning or working on here? 
What evidence lead you to that conclusion? 
 
 
 
 
 
Reflections 

 


