
Welcome 

The focus of this session is to provide an overview of the curriculum 

review process and to highlight some of the key changes found in the 

revised Ontario curriculum: Classical Studies and International 

Languages, Grades 9-12 to prepare educators for the release of the 

document. 
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Multilingual welcome  
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Curriculum review process is a comprehensive one that builds on the 
quality curriculum that is in place while identifying targeted areas in 
need of support. 

The process was developed to ensure that the curriculum remains 
current and relevant and that there is coherence from Kindergarten 
through Grade 12.  

The curriculum review process for Classical Studies and International 
Languages began in fall 2009. The initial stages involved gathering 
current and relevant research and pedagogy related to second 
language acquisition and teaching as well as benchmarking the 
Ontario curriculum against other jurisdictions. Focus group sessions 
were conducted with school boards and other stakeholders to 
examine the current documents – its strengths and areas for 
improvement/updating. Was anyone here involved in those sessions, 
either in a regional session or via Adobe Connect session? 

There are several stages in the curriculum review process. They are: 

Analysis and Synthesis 

Revision and Feedback Consultation 

Editing, Publication, and Distribution 

Implementation 
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This is the first stage of the review process – Analysis and Synthesis 

Focus group sessions, research and benchmarking, and technical analysis occurred in 

fall 2009. 

Consultation sessions with various stakeholders, the preparation of a recommendation 

report and summer writing happened in 2010. 

 

During this stage - Research is collected from across Canada and around the world 

on current philosophy and pedagogy and research about second language acquisition 

and teaching. 

 

Information is gathered about new concepts and the latest approaches to teaching. 

 

Benchmarking is done through the comparison of our curriculum to other 

jurisdictions. For Classical Studies and International Languages, we looked at Alberta, 

England, the Common European Framework of Reference, and Standards for Foreign 

Language Learning in the 21st Century. 

 

During this stage there is a technical analysis  which includes a line by line review of 

the existing curriculum for Classical Studies and International Languages.   

This is a comprehensive process, which includes classroom teachers and curriculum 

experts.  

 This process identifies what might need to change in the current curriculum.  



 

Regional focus groups for Classical Studies and International Languages were held 

across Ontario which included teachers, administrators and other stakeholders. An Adobe 

Connect session was also offered for those unable to participate in regional format. 

In these focus groups information is collected about strengths of the existing curriculum, 

suggestions around areas that needed to change and  suggestions around the future direction 

of the curriculum.  

 

Consultations were also conducted with different branches within EDU and other Ministries in 

the government, a variety of different stakeholder groups and  parent groups. 

 

All information was considered when developing a final recommendation report that was  

written to guide the changes to be made during summer writing. 
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In the summer of 2010 a diverse team of educators from across the 

province were brought in to begin the writing of the revised curriculum 

document. 

Writers were classroom teachers and subject specialists. 

 

Do we have any educators from summer writing here today? We 

acknowledge the efforts of our Subject/Division partners (ILEA, MLC, 

OCA, and OMLTA) to make their membership aware of curriculum 

writing opportunities – Technical Analysis and Summer Writing. 

 

Writers brought a broad a range of skills and backgrounds including 

teachers who work with our  English Language Learners, and  with 

Students with Special Education Needs. 

 

Some had experience teaching First Nations, Métis or Inuit students, 

others had experience integrating learning about, through and in the 

environment, while  others brought with them their experience with 

equity and diversity issues. 

 



These teams also  worked in partnership with writers from the French-Language 
Education Policy and Programs Branch (FLEPPB). 
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In Spring 2012, we were into the feedback consultation process. This 

was an opportunity  to present a draft version of the revised curriculum 

for Classical Studies and International Languages and receive feedback 

on this document. 

School board staff and stakeholders were invited to the face-to-face 

session in Toronto. 

 

Feedback was received via a face to face session or through electronic 

submissions. 

 

This feedback was considered. Revisions were made. 

 

From  Spring 2012 to Spring 2014 we have been involved in the editing 

process. 

This is a detailed process that looks at language,  balance of 

perspectives, consistency with other subject areas and ministry 

initiatives and readability. 

 

Once we have a completed draft document we begin the Fact Checking  



process.  Included in the fact checking is an overall fact check for subject 

accuracy, a First Nations, Metis and Inuit check,  environmental education 

check, and an equity and bias check. 

 

And now we are nearing the last stage – the implementation training. 

Once the document is released, implementation training sessions will be 

offered for all school boards, stakeholders and faculties of education.  These 

sessions will look at some of the key foundational pieces for the revised 

document – primarily the enduring ideas, vision and goals. 

 

Material from these sessions plus some other implementation information will 

be posted on line on the Curriculum Implementation page of EduGAINS. 

 

In the Fall of 2014 it is anticipated that there will be some form of 

implementation training. 
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A new section at the beginning of all revised curriculum documents released in 

2013 and going forward underlines that promoting the healthy development of 

all students, as well as enabling all students to reach their full potential, is a 

priority for educators across Ontario. Students’ health and well-being 

contribute to their ability to learn in all subjects and disciplines. 

 

We have included some examples in the revised curriculum document. An 

example about student well-being  in International Languages might be:  ask 

questions to elicit additional information in a round table about a social issue 

such as mental health and well-being 
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The second section at the beginning of the curriculum documents 

includes important information about the program in each subject and 

discipline.  

 

Comprehensive background information is provided for educators about 

the intention behind the various curriculum structures. For example:  

• In Classical Studies and International Languages, we have used 

Enduring Ideas as our framework and have provided a visual to 

illustrate the interconnectedness of the ideas to the overall idea of 

life-long language learning. When looking at the overall and specific 

expectations, an educator can make connections between the 

Enduring Ideas for the program and the expectations. The visual for 

the Enduring Ideas in Classical Studies and International Languages 

incorporates a series of interconnected circles with a central focus in 

the centre to illustrate their interrelated nature. 



The curriculum expectations identify the knowledge and skills students 

are expected to acquire, demonstrate and apply in each grade and 

course.  

 

The Overall Expectations describe in general terms the knowledge and 

skills that students are expected to demonstrate by the end of each 

grade.  

 

The Specific Expectations describe the expected knowledge and skills 

in greater detail. 

 

Since the release of the Language/English curriculum, the expectations 

are numbered to show connections between the overall and specific 

expectations. 

 

Sub-headings are used to show the categories of learning. 

 

While the expectations are organized into strands and sections to help 

with organization, planning for instruction involves looking at the  



intended learning across the grade and course as educators develop lessons 

and learning activities. 

The illustrated example is from International Languages. The strand of 

Speaking, its three overall expectations and some specific expectations, 

examples and teacher prompts that relate to the first OE. 
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Focus on what the curriculum is and clarify that the resources such as 

textbooks, reading materials, frameworks help to support the how to 

teach not the what to teach.  It is the responsibility of schools and 

school boards to support teachers in the how to teach. 
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Language alignment helps to reinforce the vision, goals and enduring 

ideas for language programs. The similarities in structural changes 

reflect current research and pedagogy in second language acquisition 

and support language teachers in their planning as they see 

consistency across the curriculum documents. Some teachers of FSL 

are also teachers of an International Language. 
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We heard a lot and many of the messages were similar. 

• Build on the strengths of the original documents 

• The curriculum documents provide the “what” of what your role as an 

educator necessitates.  Teachers provide the “how”, but supports have 

been built in to the curriculum so that the “how” is more consistent. 

• Literacy begins with speaking and listening  

"Reading and writing", said educationist James Britton, "float on a sea of 

talk." Good talkers and listeners are more likely to become good readers 

and writers. The emphasis in this new curriculum is on oral competency. 



Maintain and/or enhance these strengths in alignment with current 

research and understandings, and professional practice in Classical 

Studies and International Languages curriculum. 



We want to avoid any confusion in the field with other available tools for 

assessing linguistic competency. 

The Achievement Chart for Classical Studies and International 

Languages has been updated and examples are provided for each of 

the categories of the Achievement Chart. 



The changes that were made are all based on the recommendations 

found in the recommendation report. 

 

We have consolidated all of the courses into one document. 

 

The Front Matter section of the document has been expanded to 

provide key information. Expanded Front Matter is intended to 

communicate to parents, students and teachers the key information 

about the philosophical, pedagogical, and research base upon which 

the curriculum expectations are developed and includes underlying 

principles (Enduring Ideas) and detail from several other Ministry of 

Education policy and framework documents 
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We have developed a set of Enduring ideas that outline the concepts 

underlying the revised curriculum for both programs and across all of 

the levels. 

The Enduring Ideas provide a framework for the revised curriculum. 

They are based on current research and thinking in second language 

education and have been shared with the field and stakeholders during 

a feedback consultation session. 

It reflects the key ideas/concepts that we would like students in 

language programs to retain after completing their studies. 

FSL has a similar format to illustrate their Enduring Ideas. 

Other recently revised documents have incorporated similar information 

and have used different terminology and visuals (i.e. SSH, CWS, 

SSHG) 

We will discuss these Enduring ideas a bit more later in our session. 
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Examples and Teacher prompts have been added or updated to help 

provide a sense of how the expectation might be achieved. They better 

reflect the diverse perspectives and experiences so that students can 

better see themselves reflected in the curriculum.  

The updated examples and teacher prompts better support other 

policies, frameworks and guidelines. 

 

A more detailed section on Assessment and Evaluation is provided with 

explicit connections to Growing Success policy document.  
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We have included an expanded glossary that provides detail for terms 

in Classical Languages, the Gr. 12 Classical Civilization course, and 

International Languages. 

 

We have made extensive changes to the course codes in both Classical 

languages and International languages to better align the programs and 

provide consistency in the coding of language courses. 

For example, the letters B, C, and D now refer to levels 1, 2 and 3 

respectively for courses in both Classical and International languages. 

The letters D, U, and O will continue to represent the course destination 

where D=Academic, U=University preparation, and O=Open. The first 

three letters in the course code represent the language of study. 

For International languages programs, only one set of course codes will 

be used. 

 

We have also reduced the number of levels of courses for International 

languages programs to better enable students to complete a language 

program at secondary. 
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Strands have been changed in International Languages to purposefully 

separate Listening and Speaking and place equal emphasis on both 

skill areas to improve oral communication. Students should be given 

multiple opportunities to develop and hone these language skills. 

For Classical Languages, since the focus is not on oral communication, 

we did not intentionally separate listening and speaking skills. 

Intercultural Understanding has also been infused in these courses to 

reinforce the interrelatedness of language and culture. 

The Gr. 12 Classical Civilization course has had some structural 

changes to better organize the content within the strands and to include 

a new Critical Thinking and Literacy Skills strand that is linked to the 

other strands for coherence and consistency so that students will be 

better equipped with these skills at the end of their studies. Some other 

recently revised documents have also included an inquiry strand (i.e. 

SSH, CWS) 
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Language and culture are intertwined. In order to better reflect this fact 

in language learning, we have added Intercultural Understanding to the 

revised curriculum document. It focuses on diverse target-language 

communities and the interconnectedness of language and culture. This 

helps students to better understand the communities being studied and 

make connections to their own culture and personal experiences. 

With the alignment of language programs, revised curriculum 

documents for FSL have also included an expectation for Intercultural 

Understanding. 

This concept is also part of the Enduring ideas framework. A similar 

Enduring idea is also included in FSL. 

An example from International languages curriculum: 

 

Speaking strand 

OE: B3. Intercultural Understanding: in their spoken 

communications, demonstrate an awareness of aspects of culture in 

diverse communities where the target language is spoken and other 

communities around the world, and of the appropriate use of the 

sociolinguistic conventions in the target language in a variety of 

situations. 
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SE - B3.1 Intercultural Awareness: communicate information orally about 

communities where the target language is spoken, including aspects of their 

cultures and their contributions to the world, and make connections to personal 

experiences and their own and other communities 

 

Examples: identify and describe the cuisine or meal-time customs of a target-

language community, and compare them with examples from their own 

community (L1) 

 

SE - B3.2 Awareness of Sociolinguistic Conventions: identify 

sociolinguistic conventions associated with a variety of social situations in 

diverse communities where the target language is spoken and use them 

appropriately in spoken interactions 

 

Examples: use forms of address and expressions of greeting, leave taking, 

and courtesy that match the formality of the social context (L1) 

 

Similar alignment with this OE and SEs in revised FSL document and connects 

to one of the Enduring ideas in both language programs. 
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We have added this new overall expectation in the revised curriculum 

document. What does it mean to you? 

 

Speaking strand 

OE: B3. Intercultural Understanding: in their spoken 

communications, demonstrate an awareness of aspects of culture in 

diverse communities where the target language is spoken and other 

communities around the world, and of the appropriate use of the 

sociolinguistic conventions in the target language in a variety of 

situations. 

 

SE - B3.1 Intercultural Awareness: communicate information orally 

about communities where the target language is spoken, including 

aspects of their cultures and their contributions to the world, and make 

connections to personal experiences and their own and other 

communities 

 

Examples: identify and describe the cuisine or meal-time customs of a 

target-language community, and compare them with examples from  
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their own community (L1) 

 

SE - B3.2 Awareness of Sociolinguistic Conventions: identify 

sociolinguistic conventions associated with a variety of social situations in 

diverse communities where the target language is spoken and use them 

appropriately in spoken interactions 

 

Examples: use forms of address and expressions of greeting, leave taking, 

and courtesy that match the formality of the social context (L1) 

 

Take a few minutes for some self-reflection and then share with some table 

partners. 

Whole group sharing – provide opportunity for participants to discuss what the 

term means, how it resonates with them, how it is different from what we have 

done in the past when talking about culture? 

 

Note: possibly provide a handout with an example of the wording for the 

Intercultural Understanding overall expectation and related specific 

expectations (draft watermark) and collect at end of discussion 

 

Some examples related to culture from 1999/2000 version: IL – Level 1, 

Academic 

SEs – identify cultural aspects of the international language (L), apply 

knowledge of cultural aspects of the international language by using oral 

language conventions appropriately (S), demonstrate some knowledge of the 

culture of countries where the language is spoken (e.g., identify famous 

people, places) (R), use knowledge of the culture of countries where the 

language is spoken in their writing, using computers and other media 

resources (W) 
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The expectation has students think abut their thinking and focuses on 

assessment for and as learning and allows students to reflect on their 

learning, their use of language and language strategies, which is 

integral to learning a second language. 

 

Metacognition is also included in other revised curriculum documents – 

Language and English, FSL elementary/secondary. 

 

The Adolescent Literacy Guide also makes reference to the importance 

of metacognition. 
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Based on current research and philosophy in second language 

acquisition and pedagogy, a draft version was presented at feedback 

consultation and much feedback was received and we listened and 

honoured that feedback by making revisions to content/messaging of 

ideas as well as the visual to better reflect the interconnectedness of all 

of the ideas. FSL has a similar format to illustrate their Enduring Ideas. 

Other recently revised documents have incorporated similar information 

and have used different terminology and visuals (i.e. SSH, CWS, 

SSHG) 

 

Take a few minutes to provide a brief overview of each of the enduring 

ideas. 

 

Authentic communication – using language in authentic, contextualised 

situations, separation of spoken production and interaction, more focus 

on listening skills 

 

Intercultural understanding – learn about different aspects of target-

language communities and make connections to their experiences and 

own culture 
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Language learning strategies – identify and use strategies that help them to be 

more effective language learners, reflect on their use of strategies 

 

Making real-life connections – cross-curricular connections, to the real world – 

exchanges/travel/careers 

 

Critical, creative and reflective thinking skills – critical literacy, creative thinking, 

and metacognition 

 

All of these concepts connect to develop life-long language learners. 
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Speaking has been divided into communication and interaction to 

highlight the difference between one-way communication and 

interactive communication in authentic situations. This connects with 

the Enduring idea about Authentic Communication. Intercultural 

Understanding is an overall expectation with two specific expectations 

to examine aspects of culture as well as an awareness of sociolinguistic 

conventions. It connects with the Enduring idea about Intercultural 

understanding. 

In the current Classical Studies and International Languages 

documents,  the overall expectations for Oral Communication were 

listed as Listening and Speaking and had only one OE. It states: 

“communicate orally in different situations and for different purposes, 

using basic vocabulary and language structures.” (Level 1 Academic) 

Any reference to culture were in the SEs and did not go beyond “big C” 

and “little c” cultural aspects. 
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Pictured on this slide are examples of Ministry of Education initiatives, 
policies, strategies and frameworks,  that along with  many others  are 
in place to support student success and well-being and are reflected in 
the Ontario curriculum.   

 

Some examples of perspectives reflecting Environmental Education in 
Classical Studies and International Languages might include: offer 
additional ideas in response to a peer’s plan for a waste-free lunch, 
present a personal point of view on an environmental issue such as 
climate change 

 

Some examples of perspectives reflecting First Nations, Métis, and Inuit 
peoples in Classical Studies and International Languages might include: 
summarize the key ideas in a broadcast about First Nations, Métis or 
Inuit peoples, using words, pictures, or actions; contribute to a round-
table discussion about environmental and traditional practices in First 
Nations, Métis, and Inuit communities 

 

Some examples of perspectives reflecting Equity and Inclusive 
Education in Classical Studies and International Languages might 
include: SE 3.1 in all strands – Intercultural Awareness; extract ideas 
from an oral text about a social issue such as poverty, and categorize 
them by importance, using a graphic organizer; exchange opinions with 
a partner about a social issue such as homelessness 
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Some examples of perspectives reflecting Financial Literacy in Classical 
Studies and International Languages might include: improvise a role play 
about shopping for electronics; deliver a presentation on the protection of 
personal information in the context of e-banking, using visual aids and a script; 
role-play bargaining in a marketplace 
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Modern Languages Council/MLC is a group of FSL and Modern 

Languages Consultants and Coordinators from across the province. 

MLC and the Ontario Modern Language Teachers’ Association (OMLTA) 

are preparing a series of implementation supports: 

-Workshops in different regions across the province 

-Fact sheets with Key messages for IL Teachers 

-Roundtable discussion 

-Series of webcasts/podcasts to support IL teachers 

Ontario Classical Association is developing a series of electronic 

supports for material culture. 

International Languages Educators’ Association is developing a series 

of supports for Intercultural Understanding expectation as well as a 

language reference chart in several languages 
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These resources will comprise mini-documentaries, webinars and 

podcasts to allow teachers to make use of more recent and readily 

accessible electronic resources on the most salient aspects of the 

material culture of the Classical world.  
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The development of resources such as podcasts, fact sheets and 

regional institutes that will focus on a variety of topics relevant to 

second or additional language learning. Regional institutes will be 

offered on Saturdays. 

MLC is also collaborating on this project. 
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Intercultural Understanding tasks - to find opportunities for students to 

discover, research, present and share about their own heritage/culture 

and/or the cultures of others; to develop rich tasks that move away from 

making culture study exotic in nature to being something of relevance 

and purpose for interpersonal understanding; to ensure that there is 

room for the recognition of various cultures and regions worldwide 

where the target language of the classroom is spoken; and to 

encourage teachers to bring intercultural learning opportunities into the 

language classroom by including and going beyond the cultures of the 

classroom. 

 

Sample language reference charts that represent the diversity of 

international languages offered in Ontario’s secondary schools. This 

support resource would be in an electronic format available for all 

educators of International languages. 
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How many people are familiar with the EduGAINS site? 

 

A new section/domain has been added entitled Curriculum. As newly 

revised and released documents are posted, support materials will be 

posted here. 

There are also several other domains to support teaching and learning 

– AE&R, DI, Literacy, ELL, etc. Check them out!  

 

You can also sign up for RSS feed and get notification of updates as 

they are posted. 
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As is past practice, once a revised curriculum document is released and 

posted to the ministry website, memos are sent out to Directors of 

school boards and stakeholders that have been involved in the 

consultation process such as Subject/Division Associations, Deans of 

the Faculties of Education, First Nations schools, etc. 

As in the past, Faculties of Education and Subject/Division Associations 

have been invited to send a representative to a regional implementation 

training session. Planning and format for implementation training for 

Classical Studies and International Languages is in the works. 



Multilingual thank you  


