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Segment 1: Self-Assessment – The Process (10:21) 

 
Narrator: 
Self-assessment is essential to learning. It leads to learning that cannot be achieved 
otherwise, and helps students become independent learners. When peer- and self- 
assessing, students gather information about their learning; reflect on how well they are 
learning; and plan next steps to improve their learning. 

 
Quote on screen: Teachers who make a serious commitment to learning about self- 
assessment and teaching these techniques to their students can plausibly anticipate 
enhanced student motivation, confidence and achievement. Ross (2006) 

 
To make classroom assessment work, students must know explicitly what they are 
learning, what it looks like when they have learned, what and how to improve, how to 
assess their work, and ultimately take specific next steps to improve. 

 
Text on screen: Learning Goals 
Success Criteria 
Descriptive Feedback 
Peer and Self-Assessment 
Setting Individual Learning Goals 

 
T: Boys and girls, I’d like to bring your attention to these self-assessment continuum 
back here posted and just review. So we’ve gone through our learning goals for our 
activity and then we did our co-constructed criteria together as a class to come up with 
our T-chart. The next steps that we’re going to look at is descriptive feedback, so today 
when I look at your work and I look at your reflection paper, I’d like to give you some 
feedback, using the criteria, to see if you have met all of the criteria and looking back at 
our learning goal to make sure you’re meeting the learning goal. And we’re also going to 
do some peer and self-assessments today, so you will be working with a partner looking 
over each other’s reflection papers and doing peer assessments, and then after that 
we’re going to move into some self-assessments using that same chart. Finally that 
leads us into setting individual learning goals, where you’re going to make some 
individual learning goals for yourself that you think that you can meet over the next 
couple of weeks in class. OK, does everyone understand? Excellent. 

 
Research indicates that self assessment is crucial to improved learning. Self- 
assessment encourages students to set higher learning goals and provide greater effort 
to their learning. (Rolheiser 1996) It also shows that self-assessment, when properly 
implemented, provides students and teachers with reliable information about student 
achievement. (Ross 2006) 

 
Ironically, self assessment is both the means and the end of actively and meaningfully 
engaging students in assessment for learning; and its many benefits are well 
documented. 

 
• Students become skilled at making adjustments to improve their work (Cooper, 

2006) 
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T: Does anyone else have any other ideas on what we could do for this paragraph to 
make it more descriptive? 

 
S: I think that we should be more descriptive when we say “Aboriginal people”. We 
should write who exactly made them. 

 
• Self reflection leads to increased responsibility for their own learning (Cyboran, 

2006) 
 
T: I see that you have had time to do your self reflections and your follow ups, and I am 
just wondering if you can share what it was that you wrote down for your self-reflection. 

 
• Self-assessment develops student capacity for critical thinking (Cooper, 2006) 

 
S: I think that in the second sentence it said “I like how simple some of the designs can 
be but they all convey a different message”. I think that you should take out the “I” and 
say “Some of the designs can be so simple but they all convey a different message”. 

 
• Self-assessment improves their results in narrative writing (Ross, Rolheiser, & 

Hogaboam-Gray) 
 
T: Alright boys and girls, is there anything else that we can do to improve this paragraph 
thinking about our criteria? 

 
S: I think “different” is in a sentence too many times. The sentence that says “There are 
lots of different types of Inukshuks and they all mean something different”. 

 
T: So if we look back over here at our criteria chart, it says right here that we want non- 
repetitive. OK, we only want to make each point once and that goes for wording too. We 
don’t want to have the word “different” in a sentence twice. We want precise and 
descriptive vocabulary. So maybe we should choose another word for “different” to make 
this more interesting. 

 
• Self-assessment reduces disruptive behaviour in the classroom 

(Ross, 2006) 
 
When students are effectively involved in the process of self-assessment, they: 

 
• identify what they must learn, 

 
T: I want you to take a look back at the learning goal. We were trying to use the 
Pythagorean Theorem to help us find volumes of cones and pyramids. Do you think 
you’ve got it or not? Give me a thumbs up or a thumbs down. 

 
• know what success looks like, 

 
T: We made our t-chart to know all of the things we had to have in our reflection paper, 
and then in the end we could see if we met our learning goal or not. 

 
• learn how to apply the criteria, 
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S: The textures and the colours that she used and her imagination really made it look 
really nice. 

 
• give and receive feedback on their self-assessments 

 
S1: OK, so I just went over your work again to find what you could improve on, and I 
found that you could improve on your quotes because they’re not as believable. What 
you’re doing is you’re not talking about things they did or experienced or how they came 
to appreciate the French culture, so to improve you could just do quotes that are talking 
about what they did on the trip or how they became to appreciate the French culture 
better. 

 
S2: Well, I went over your work and the facts that you have are believable, but I think 
that you could expand on them more. 

 
• use self-assessments to plan next steps 

 
T: …and I was really happy to hear the discussions that you were having amongst 
yourselves based on the feedback and criteria, and I heard you picking out points that 
they might have been able to improve on and letting them know that in a positive way by 
offering them a next step for which you can follow through with. 

 
• use-self assessments to set their own learning goals 

 
T: You’ve written down two things that you want to improve. Do you think that you could 
now write yourself a learning goal for this particular piece of work? 

 
S: Yeah, but I’m going to need a minute to think a bit. 

 
The self-assessment process requires students to: 
• Identify what they must learn 
• Know what success looks like 
• Learn how to apply the criteria 
• Give and receive feedback on their self-assessments 
• Use self-assessments to plan next steps 
• Use self-assessments to set their own learning goals. 

 
Rolheiser and Ross suggest a four-stage model for teaching students to self assess. 
(Rolheiser & Ross, 1998) 
In stage one, students are directly involved in defining the criteria for success in their 
learning. 

 
T: What was the other part of that assignment that we worked on? Connor? 

S: Precise and descriptive vocabulary 

T: OK, can you describe what we looked for in the precise and descriptive vocabulary? 

S: Aboriginal People unit vocabulary, exact language, and descriptive words. 
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T: OK, excellent. So boys and girls, we’ve got our co-constructed criteria finished here. 
Now why is it that we use the criteria… 

 
In stage two, students learn how to apply the criteria in practical ways as they monitor 
and assess their own work. 

 
T: Now let’s take a look at your success criteria chart for a moment, and if we take a look 
under presentation of work, what’s one strength that you have in that area? 

 
S: Putting my work in paragraphs and full sentences. 

 
T: Good. Now using your criteria for success, have you figured out a couple of next 
steps that you could take when you were revising this assignment or creating a new 
one? 

 
S: Um, next time I could add more detail when I define how the energy source is 
generated into electricity, and I could use more positive effects and negative effects on 
the environment. 

 
Next, students learn to give and receive timely and descriptive feedback on their self- 
assessment. 

 
T: Now I’ve just looked over your piece of work here, and I’m looking over the 
suggestions that Danielle’s given you here. I see that she’s written down that you had 
two paragraphs on why but you forgot to include the paragraph on the how, and Danielle 
suggested that you could change some of your first sentences around. So I’m going to 
agree with Danielle there. Your first paragraph is excellent. You’re talking about the 
different places that Aboriginal people used and I really think that you used the unit 
vocabulary well. You’ve got lots of different words in there from our unit. Let’s look back 
at the criteria here for a second. Where does it say that she would talk about what 
colours and what shading techniques she’s using? 

 
S:   Uh, the third. 

 
T: OK, so that’s what I would think. Emily, move that sentence there to the third 
paragraph and I will write that down for you on your feedback sheet. 

 
Finally, students learn to set individual learning goals and plan next steps. 

 
T: So what you’re going to do is look back at your peer assessment and the suggestions 
that they made, and I want you to decide what it is you need to do to finish off this piece 
of work. 

 
Quote on screen: If formative assessment is to be productive, pupils should be trained in 
self-assessment so that they can understand the main purposes of the learning and 
thereby grasp what they need to do to achieve. Black and Wiliam (1998) 

 
A viewer’s guide has been developed to enhance your professional learning while 
viewing this video. The self assessment inventory in this viewer’s guide is intended to 
help assess your current practice, guide your professional learning and measure your 
growth over time as you continue to use this resource. 
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Segment 2: Self-Assessment – Defining Success Criteria (14:09) 

 
Narrator: 
Self-assessment is essential to learning. It leads to learning that cannot be achieved 
otherwise, and helps students become independent learners. When peer- and self- 
assessing, students gather information about their learning; reflect on how well they are 
learning; and plan next steps to improve their learning. 

 
Quote on screen: Co-constructing criteria changes the teaching and learning 
environment. Having criteria results in more students being engaged and learning at 
higher levels. Davies (2008) 

T: Good morning grade five and six. As you know, we are going to be investigating this 
morning the creation and design of our own apartment and before we do that we need to 
focus on our learning goal for the morning. 

Knowing what they are learning and what it looks like when they learn is the first step in 
teaching students to self-assess as they learn. However, teachers must first teach these 
assessment skills. 

T: And I want you to focus on two questions. First of all, what are success criteria? And 
secondly, how are success criteria helpful in doing the task? OK? Go ahead. 

T: OK, so you’ve had a moment to do a think-pair-share with your desk partner. Can you 
tell me what is a success criteria, or what are success criteria? Cassie? 

S1: Guidelines to help you do the assignments. 

T: OK, I like the word “guidelines”. What’s something else that you and your partner 
talked about? 

S2:  A success criteria is a guide to your learning goal. 

T: It helps you to achieve your learning goal. Good. Something else. Luke? 

S3: It helps us to realize what we need to do so we know when we’re doing well. 

T: OK, so you’ve actually hit on two things there Luke. You talked about the success 
criteria help us to know what we’ve done well, but it also help us to know what we need 
to do – our next steps. Excellent. OK, so how do we use the success criteria to figure out 
our next steps? 

S4: We use the success criteria to help us with our next steps because if we didn’t do 
something on the success criteria then that would be our next step for what we would do 
next time. 

When we slow down, start small, and move through the self-assessment continuum, 
students will slowly build their self-assessment knowledge and skills. The self- 
assessment continuum shows the interdependence of the assessment for learning 
practices. For students to be able to effectively peer and self-assess, students and 
teacher must share a common understanding of 

 what they are expected to learn 

T: To begin today, I’m going to be placing the learning goal up on the board. What I’d 
like you to do is to copy the learning goal down in your notebooks: “I will be able to use 
descriptive words, phrase and expressions to clearly describe a scene or situation.” With 
the learning goal we’re going to do a think-pair-share. So, I’m going to give you about 



AER GAINS Video Series – Self-Assessment Transcript 

p. 6 

 

 

 
 
thirty seconds to read over the learning goal and think about what it’s trying to say. After 
that time period’s up, you’re going to pair up and then you’re going to share those ideas. 

 
T: Now, have you guys talked about what exactly it is that we’re learning today? 

 
S1: This is what I wrote: “I will be able to use descriptive things to describe our class.” 

 
T: Now have you guys put these into your own words? So you probably want to discuss 
about what you think this means or even what it might look like, alright? 

 
S2: OK, well I wrote: “I think that we will be learning how to write a good phrase with lots 
of expression using more descriptive words to explain things with more information.” So 
it will make things more clear. 

 
T: Well now that you’ve had some time to go over the learning goal and put into your 
own words, I’d like you guys to share some of the ideas that you came up with and we’ll 
kind of get a sense of what exactly it is that we’re learning today. 

 
• and what successful learning looks like. An ideal way to ensure that students 

understand the success criteria is to co-construct it. 
 
Text on screen: Gregory, Cameron & Davies (1997) suggest a four-step process for con- 
constructing criteria with students: 

1. Brainstorm 
2. Sort and categorize 
3. Make and post a t-chart 
4. Add, revise, refine 

 
Co-construction begins with brainstorming possible criteria related to a learning goal or 
an assessment task. 

 
T: So let’s talk for a minute about success criteria. How are we going to figure out a 
relationship between fractions, decimals, and percents in this assignment? 

 
S1: Numbers, pictures, and words. 

T: OK, another success criteria? 

S2: Use correct symbols. 

S3: Fractions. 

S4: Percent. 

S5: A decimal. 

T: What’s something else we need to be able to do in order to help us learn how to build 
a relationship between fractions, decimals, and percents? 

 
S6: To use the correct math terms. 
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S7: Use all spaces given. 

 
S8: We have to discuss our answer and write it. 

S9: Use full sentences for the written solution. 

S10: Tell how you got your answer. 

S11: Show your work. 
 
S8: You have to write each space in the apartment as a fraction, decimal, and percent. 

S12: You have to use everything according to the instructions. 

When this step is completed, the students and teacher can sort and categorize each 
look for into appropriate categories. 

T: Let’s move on and categorize our success criteria. We’ve come up with everything we 
think we need to be able to do in order to achieve our learning goal. Now it’s our job to 
create a t-chart and to do that we have to categorize our success criteria. What does it 
mean when we categorize them? How do we put them into categories? 

 
S1: We break them up based on like, uh, what you have to do to achieve it. 

T: OK, but how do we know what goes together? 

S2: If they like sound the same or look like they should be in the same category – like 
fractions, percents, and decimals. 

 
T: Good explanation. We need to figure out which ones belong together. 

 
S3: Well, the math ones would go together and then the explanation ones would go 
together. 

 
T: Ah, I like that thinking Erin, excellent. So Erin’s talking about calculations or the math 
things and then she’s talking about the explanation, which in teacher terms we think of 
as communication. We’re going to circle everything in red that talks about the 
calculations or the math things that we need to be able to do. So take a look on our 
success criteria chart. What’s one thing that belongs in that category? 

 
Text on screen: Success Criteria 
 Numbers, pictures, words 
 Use correct math symbols 
 Fractions 
 Percent % 
 Decimal 
 Correct math vocabulary 
 Use all spaces on the grid 

S1: Fractions. 
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T: OK, good. Something else that belongs with the math, with the calculation part of it. 

S2: The percent. 

T: OK, good. So we need to remember to include our percent symbol. Excellent. What 
else belongs in that category? 

 
S3: A decimal. 

 
T: Good. Anything else? 

 
S4: You could use pictures, numbers, and words. 

 
T: Pictures numbers and words though, we’re going to leave that for a moment. We’re 
going to put that into a different category. I think that we have to add more criteria that 
talks about the number part. 

 
S5: Used all spaces given. 

T: Sure, we’ll talk about that one more in a moment. 

Text on screen: 
 Explain solution two ways: written & oral 
 Use full sentences 
 Tell how you got your answer 
 Show your work 
 Each space needs to be represented as a fraction, decimal, and percent 
 Follow all guidelines and instructions for each room 

 
S6: Each space needs to be represented as a fraction, decimal, and percent. 

 
T: Aah, OK. Now the other part of our assignment, the other things we need to do well 
are the explaining or the communicating part. What are some of the criteria that fall into 
that category? 

 
Once the look fors are sorted into the appropriate categories, students and teacher will 
sometimes add to the checklist, if in their judgement, criteria have been overlooked. 

T: OK, so we’ve come up with quite a few success criteria. Is there anything that we’re 
missing, keeping in mind that we’re talking about math? There’s one thing that I have a 
feeling we’ve forgotten. 

S: Accuracy? Always make sure that it’s accurate. 

T: OK, that’s true. 

Once the students and teacher have come to an agreement on the criteria, it can then 
be recorded and posted in the classroom on a t-chart. 

T: Now, we have our t-chart created on the board, and we have our two categories, and 
now what I’ve done is I’ve used that t-chart and created a checklist that you’re going to 
be using to do your self-assessment and your peer assessment of this assignment. 

Text on screen: Success Criteria 
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APPLYING MATH 
SKILLS 

- accurate fractions, decimals & percent 

- use all spaces on the grid 

- each room represented as a fraction, decimal and percent 

EXPLANATION 
AND 
JUSTIFICATION OF 
MATH THINKING 

- pictures, numbers, words 

- use correct math symbols 

- use correct math vocabulary 

- explain orally and in writing 

- show how you get your solution 
 

T: When you’re doing this assignment, when you’re applying your math skills, you’ve got 
to be writing accurate fractions, decimals and percents. You need to remember to use all 
the spaces on the grid, and you need to make sure every room must be represented in 
three different ways – as a fraction, as a decimal, and as a percent. And what we’re 
hoping is that you’re going to notice a relationship between those three types of 
numbers. The second category in our t-chart and on our checklist is explanation and 
justification of math thinking. We need to remember to use pictures, numbers and 
words… 

 
T: And now what I’ve done is I’ve used that t-chart and created a checklist that you’re 
going to be using to do your self-assessment and your peer assessment of this 
assignment. And you’ll notice it’s very similar to the t-chart that we have. 
When students are familiar with, and apply the criteria in their work, they become 
comfortable with describing and using the success criteria and are able to revise the 
criteria when necessary. 

 
Text on screen: ADD, REVISE, REFINE 

 
T: Is there anything else at this point that we should revise? Anything we need to add? 
Caitlin. 

 
S: That we need to use logical thinking. 

 
T: Aah, we need to use logical thinking. Of course. 

 
We can teach students to identify and describe success in many ways. Students may: 
• Post samples of collected work, showing the learning progression from weak to 

strong work. 
• Simply describe the look fors on familiar tasks, or 
• Examine exemplars and models of anonymous work. 

 
T: So up at the front we have a descriptive paragraph. What I’d like you to do, also with 
the person that you’re sitting with, is to go through this, and I want you to try to identify 
criteria. I want you to really try to tie it in with our learning goal. So our learning goal is 
“be able to use descriptive words, phrases and expressions to clearly describe a scene 
or a situation”. I want you to try to go through this and identify how this paragraph does 
that. What I’d like you to do – I’m going to give you a minute or two to read through this 
on your own – is I want you to identify one or two things in this paragraph that make it 
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work. So I want you to tell me why this paragraph is a good descriptive paragraph. What 
we’re doing is we’re beginning to generate some success criteria we can use to look at 
other pieces of writing and our own writing. 

 
T: OK, so now we’re going to generate our success criteria based on your discussions 
and then we’re going to be able to use that when we’re looking at other people’s writing 
and our own writing. 

 
S1: I found that it uses the senses, so like the five senses. 

 
T: So does anyone see an example of where the five senses are being used in the 
paragraph? 

 
S2: Um, well it says that the wood is giving off a familiar smell of sauna heat, so the 
smell. 

 
S3: I found it has really descriptive sentences and expressions and you can see it in 
your mind when you read it. You can picture it. 

 
T: Seeing it in mind – and that kind of ties in with the five senses, for sure. 

S4: I had it uses nouns. 

T: Like what is the descriptive paragraph about? 

S4: The wheelbarrow. 

T: Sam, from your group. 
 
S5: My group found that, like, every sentence has one or more descriptive words in it. 

T: Andrew, what do you have? 

S6: It uses lots of metaphors. 
 
Text on screen: Success Criteria 
 5 senses 
 Descriptive – seeing it in your mind 
 Nouns 
 Every sentence has one or more descriptive words 
 Metaphors 

 
Once students have collaborated in setting the criteria, they can give descriptive 
feedback to self and others to improve learning, and ultimately increase their chances of 
being successful. Co-constructing success criteria is a practical and easy way to 
introduce students to self-assessment. It is the first step in self-assessing and self- 
regulating their learning. Students learn to identify, clarify and apply criteria in a 
meaningful way to progress and take ownership for their learning. 
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Quote on screen: Pupils can only achieve a learning goal if they understand that goal 
and can assess what they need to do to achieve it. So self-assessment is essential to 
learning. Black et al (2002) 

 
A viewer’s guide has been developed to enhance your professional learning while 
viewing this video. The self assessment inventory in this viewer’s guide is intended to 
help assess your current practice, guide your professional learning and measure your 
growth over time as you continue to use this resource. 
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Segment 3: Apply the Success Criteria (9:24) 

 
Narrator: 
Self-assessment is essential to learning. It leads to learning that cannot be achieved 
otherwise, and helps students become independent learners. When peer- and self- 
assessing, students gather information about their learning; reflect on how well they are 
learning; and plan next steps to improve their learning. 

 
Quote on screen: The alignment of teacher and student assessments is higher when 
students have been taught how to assess their work. (Ross 2006) 

 
When co-constructing criteria in phase I, students learned how to recognize and 
describe success; in phase II, students will learn how to apply the criteria in assessing 
their work. 

 
T: If the learning goal is “I will be able to use descriptive words, phrases and expressions 
to clearly describe a scene or a situation”, I want you to tell me what in that paragraph 
does that. What is it that, that…I mean talk about the words, because that’s right in the 
learning goal. Talk about the phrases that you see. 

 
An effective strategy to teach students to use criteria is teacher modelling. The teacher 
can begin by applying the success criteria to a piece of work. 

 
T: I’m going to go through this paragraph with you guys. I’m going to sort of model to you 
how I’m going to use the criteria to assess this. If I’m going to go through this, I’ll see that 
one particular sentence “It is an old wheelbarrow that is beginning to rust.” Do you think 
“old” works as a really good descriptive word? 

 
S: No, not really. 

 
T: So, even though they use that word “old”, it starts making it a little bit more clear by 
talking about it “beginning to rust”. 

 
The same criteria also help students identify what and how to improve. 

 
T: The next thing that I’ll look at for this paragraph is how it hits on the five senses. Do 
you get any of the other senses like hearing, or smelling, or touch? I certainly don’t see it 
in here, so it doesn’t really meet that particular criteria of the five senses. If I were to 
provide a suggestion for what needs to be done to this paragraph to make it better, I 
want to be very specific, and I want to use one of the criteria. So I’m going to say, “To 
make this better, you need to include descriptive words or phrases that hit on the other 
senses”. 

 
When teachers model identifying and applying specific criteria on a piece of work; 

• students see the evidence in the sample, 
• students connect the evidence to the criteria, and 
• students learn how to apply the criteria to their own work. (Rolheiser & Ross 

2000) 
Teacher demonstrations, illustrations and exemplars are other ways to model the 
fundamentals of self-assessment. They can show practically the different ways the 
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success criteria can be applied. Students need concrete examples of how the criteria 
can be applied. Using the samples of quality work helps students to visualize success, 
and transfer this knowledge when assessing and revising their own work. 

 
S1: What we learned was how to figure out the volume of a composite figure and these 
two 3-D shapes 

 
T: OK, so let’s have a look at the last part of the quote here: “They use their French the 
whole trip in real-life situations.” So which part of the criteria does that match up with? 

 
Text on screen: Success Criteria 
 Use 5 Ws (who, what, where, when, why) 
 3-5 sentences 
 Interesting details 
 More than 2 characters 
 Facts are believable 

 
S: Um, maybe the “why” for the 5 Ws. 

 
T: OK, so it would be the why for sure. Is there anything else? 

S: Interesting detail. 

T: OK, good. It includes an interesting detail. You have the right idea now. What you 
need to do is continue going through your news article and seeing how it matches up 
with the criteria. You’re just going to have to go back and forth between the checklist and 
what you’ve written. 

 
Students can deepen their understanding of the criteria through practice on their own 
work. 

 
T: Um, I see that you’re using the criteria here to check over your own writing, and 
you’ve met lots of it, which is great. Tell me a little about what you weren’t able to meet. 

 
S: Um, I wasn’t able to meet the 3-5 sentences… 

T: OK. 

S: …and uh most of the details and facts. 
 
T: OK, what problems are you having with the details and facts? 

S: I didn’t include a lot of interesting details in my paragraphs. 

T: OK, so right at the bottom here what I’d like you to try to do is - um, you can see here 
there’s a section - tell me exactly what you need to do in order to improve your news 
article. 

 
Regular learning conversations, which focus on the quality of peer- and self- 
assessments, help students to become knowledgeable and skilled in using the success 



AER GAINS Video Series – Self-Assessment Transcript 

p. 14 

 

 

 
 
criteria to improve their learning. Providing sentence starters can ease some of the 
students’ initial concerns with giving feedback. 

 
T: One of the activities we did to help us provide rich feedback to our partner was to 
create some sentence starters. So let’s take a look at the sentence starters that we’ve 
created. Can someone frame for me one of the ones that we came up with? Lindsay? 

 
Text on screen: Strengths 

 
S1: You did a good job when you… 

T: Good. And Hilary, another one? 

S2: You are strong at… 

T: Great. Natalie? 
 
S3: One thing you did well was… 

T: Good. Rachel? 

S4: You are good at… 
 
T: You are good at. Emily? 

S5: I like the way you… 

T: Good. And Caitlin? 
 
S6: Another thing you did well was… 

T: Great. 

The same prompts can simultaneously develop and deepen the students’ self- 
assessment skills. 

 
T: What’s some of the ways you could start sentence to describe a next step for a 
partner? Natalie. 

 
Text on screen: Next steps 

 
S1: Would you consider changing… 

T: Good. Sam? 

S2: A next step for you could be… 

T: Great. Matt? 

S3: Next time you could… 
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T: Excellent. Erin? 

 
S4: Do you think it’s possible for you to… 

T: Griffin. 

S5: Would you consider adding… 

T: Megan? 

S6: Something you could work on next time is… 

T: Good. And finally, Luke. 

S7: Do you think you could… 

T: Excellent. 

Once students have become comfortable recognizing and describing the success 
criteria, they can then begin to use it to assess their own work. 

 
S: OK, so assessing my first paragraph…let’s see. My 5Ws. Um, who – a group of St. 
Thomas Grade 10 students, OK. Um, where – they went to Paris, France for the March 
Break. OK, back to my criteria…5Ws…I’ve got 2. Um, why – the trip is to help students 
appreciate French culture. 

 
S: OK. I guess I have all my 5Ws. 

 
Self-assessment helps students to monitor their learning in light of clear learning goals 
and success criteria. 

 
T: So Emma, you have your diagrams… 

S: Uh huh. 

T: …you’ve used your formulas correctly… 

S: I think so. 

T: …good. Now I want you to take a look at the success criteria on the board right now 
and tell me what comes next. What else should you be looking for? 

 
S: I think I followed through well. I was a little messy, but… 

T: So that’s something you could work on. 

S: Yes. I think that I have substituted correctly. 

T: Good, OK. 
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Peer and self assessment using a checklist can introduce students to these skills and 
build comfort in applying them. 

 
T: So we know that we have a couple of tools to use in order to figure out how best to 
use and assess samples of work. So what we’re going to do today is, we’re going to use 
our checklist that we’ve created with our success criteria and we’re going to take a look 
at this assignment and see what things were done really well and also take a look at 
some next steps for this student. 

 
When teachers link instruction to assessment, it also reinforces students’ understanding 
of success criteria. 

 
T: Will, another piece of our criteria is whether or not our answer is reasonable or not. 
Can you tell me why you think this answer makes sense based on your original question 
that you were given? 

 
S: I think it does make sense because when I, with the square root there, it made sense 
with the numbers… 

 
Quote on screen: Self assessment can be useful in any subject. If students produce it, 
they can assess it; and if they can assess it, they can improve it.” (Andrade 2007) 

 
A viewer’s guide has been developed to enhance your professional learning while 
viewing this video. The self assessment inventory in this viewer’s guide is intended to 
help assess your current practice, guide your professional learning and measure your 
growth over time as you continue to use this resource. 



AER GAINS Video Series – Self-Assessment Transcript 

p. 17 

 

 

 
 
Segment 4: Feedback on Peer and Self-Assessment (11:20) 

 
Narrator: 
Self-assessment is essential to learning. It leads to learning that cannot be achieved 
otherwise, and helps students become independent learners. When peer- and self- 
assessing, students gather information about their learning; reflect on how well they are 
learning; and plan next steps to improve their learning. 

 
Quote on screen: If students receive specific feedback often and regularly, it enables 
better monitoring and self-regulation of progress by students. Nicol & MacFarlane-Dick 
(2006) 

 
In previous segments, students learned to define and apply the look fors in self- 
assessing their work. In Phase III you will observe teachers and students offering 
feedback on their feedback. Peer assessment allows students to develop and practice 
their skills in giving and receiving feedback. 

 
T: I’m going to ask you now to work in partners. One of you is going to choose the cone 
to find the volume; one of you is going to choose the pyramid to find the volume. Try a 
solution, paying very close attention to your success criteria, and when you’re finished 
that, we’re going to take an opportunity to peer assess each other’s work. 

 
When peer assessing, students tend to be more receptive to feedback from peers and 
use language they can readily understand. Initially, students may face some challenges 
in using success criteria and descriptive feedback effectively. However, students’ skill 
and comfort in assessing their work increases when teachers: 

 
 First model feedback for their students 

 
T: I want to take a look at how I would self-assess this because that’s what I’m going to 
ask you to do in just a few moments. Now, I want to take a look at my success criteria 
that I have on the board and see if I’ve covered everything here. It looks like I’ve got a 
diagram, labelled correctly. I have my formula chosen correctly. We have Volume = Area 
of the base times the height divided by 3 and we’ve substituted the area of the base 
which is a circle, so we’re good with the formula. 

 
 Offer opportunities to students to practise these skills 

 
S1: You think I did, like, the right formulas and everything in it? 

 
S2: You should have showed the V equals A(base) multiplied by h over 3 for the full 
formula. 

 
 Give students descriptive feedback on the quality of their peer and self 

assessments Rolheiser and Ross (2000) 
 
T: I was walking around while you were doing the feedback on your charts and you gave 
some excellent feedback and I heard some excellent discussion going on. I heard lots of 
you talking about the criteria and looking to see whether they had the description of what 
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they drew, why they drew it and how they drew it, and I also heard a lot of people talking 
about the language and vocabulary to see if there was some descriptive vocabulary. 

 
Student and teacher feedback on feedback should focus on the strengths and 
improvements related to the success criteria while avoiding making judgements. 

 
T1: We’ve talked four or five strengths in this sample. Let’s talk about some next steps. 
What suggestions do you have - really helpful, constructive suggestions - that we could 
give to this student? 

 
S: They need to use capitals at the beginning of sentences. 

T1: At the beginning of a sentence, sure. Something else? 

S2: They could use different tools to help their spelling. 

T1: Such as? 
 
S2: The dictionary, their textbook, and, since it’s typed, the word check. 

T1: Excellent. Yep, do a spell check, good. 

S3: Define how the energy sources generated into electricity. 
 
T1: I think that’s something that needs to be done. The student needs to explain how this 
energy, or how each type of energy, is converted into electricity. Good. You’ve done an 
excellent job of providing feedback to this student and now he or she will be able to use 
the strengths, and feel very good about the learning that they’ve already accomplished, 
and then the student will look at the next steps you’ve provided, and they’ll have an idea 
about how they can improve their learning for the next time. 

 
T2: So Angela and Faith, I would like you just to share one piece of feedback that you’ve 
given to each other and I’m just going to listen in. 

 
S4: Um, your first and last paragraph sounded like the same thing. They both sounded 
like you were describing how you made it. 

 
S5: OK, well I thought that you did a great job describing how you made your land bridge 
thingie because it talked about like how you made the details. 

 
T2: Angela, it looks like you might want to offer a little bit more. So remember I talked 
about having something that described that they did well and something that they didn’t 
include - so you’ve got that there Angela - and then what a next step there might be to 
help them include it when they’re doing their final draft. 

 
Since these skills are new to many students, begin small and allow students to practise 
in small chunks, and provide feedback on what they are practising. 

 
T1: Will and Ryan, you’ve had a chance now to do some self-assessment on your work, 
and then you had an opportunity to give each other some peer feedback. And I noticed 
what you did really well was you took a look at the success criteria chart. You found 
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items that were on that chart and you were able to tell each other what each of you did 
well, and you were also able to suggest areas of improvement. I think you’ve done a 
great job. 

 
T2: Tessie, do you have some feedback that you’ve created that will help Matt to identify 
strengths and areas for improvement? 

 
S: Two things you did well at are explaining how the energy source is created and how it 
works. Two next steps for you could be to try to remember to put two negative and 
positive effects on the environment and to remember to check your spelling mistakes by 
using the word wall, your duo tang notes and your textbook. 

 
T: OK, and similarly Tessie you were able to provide Matt with several next steps but 
also how to achieve the next steps. So for example with confirming his spelling you were 
able to give him four choices of things that he could use to help him confirm his spelling 
next time. Well done. 

 
As students become skilled at describing what is 
 Done well, 
 Needs to improve, and 
 How to improve, 

teachers can gradually release responsibility to students. 
 
S1: When I peer assessed your work, I thought you did well at using correct science 
vocabulary and describing the positive effects on the environment from those energy 
sources. A next step for you could be to use tools like the dictionary or your textbook to 
confirm your spelling. Another next step for you could be to make sure you include 3 
paragraphs instead of 2. 

 
S2: Sierra, I think you’re strong at following criteria. A next step for you would be to 
make your paragraphs longer and add more detail. 

 
T: OK, so Sierra and Rachel, there were a couple of things I really like about the 
feedback you gave one another. First of all, you were able to provide each other with a 
couple of very good next steps to follow, ways that they could improve on a future 
assignment, so they’re able to take that feedback and use it right away in another 
assignment. Rachel, when you’re giving Sierra feedback, it’s important that we talk about 
being positive – which you’ve done, which is excellent – but we need to talk about being 
constructive or helpful. So rather than telling Sierra she’s strong at following criteria, 
what we want to do is identify the specific criteria that you’re talking about. OK, so 
Sierra’s going to have a better idea of exactly what you want her to be strong at, or what 
you think she’s strong at, or what you feel she needs to improve on. OK? But I do really 
like how you were able to provide that next step to her. 

 
An exit card is an excellent way to ease students into self-assessment. It serves as an 
opportunity for students and teachers to give and receive feedback on their feedback. 

 
T: I’ve given you each an exit card. We’ve done this many times – you know how we do 
these. Take a look at the questions: Two things I understand better; one thing that I’m 
still struggling with; and this is what I will do to improve.  So I want you to think very 
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carefully about these questions. Remember that these exit cards will be what I look at 
tonight so I know where I’m going tomorrow with our lesson. 

 
Students can reflect on their learning and plan next steps. Teachers can respond to the 
quality of their feedback when needed while adjusting and differentiating instruction 
based on the feedback. 

 
Text on screen: Create a portfolio 

 
T: OK boys and girls, one of the things that I’d like to do with you is start creating some 
portfolios of your best work. 

 
Ongoing self-assessment can be developed and sustained by encouraging students to 
gather evidence of learning in a portfolio. A portfolio is an organized, purposeful 
collection of student work that displays learning over a period of time. 

 
T1: So for your SMART goals that you’re going to make for your portfolio, we need to 
make sure that we’re keeping in mind that they’re Specific, Measurable, Achievable, 
Realistic, and Timed. 

 
T2: OK Brittany, you have your portfolio here. I’d like you to tell me why you selected this 
piece to put in. 

 
S: I selected it because I think it’s a good example of a good piece of work for me. 

T2: Can you tell me a little bit about what makes it a good piece of writing for you? 

S: OK. First of all, I used a lot of quotes and every character in my article has a quote, 
and I also have characters that differ from each other. 

 
T2: OK, very good. Is there anything else that makes it a good piece of writing for you? 

S: Um, I have good punctuation, good grammar. 

T2: OK, so you really think, then, that this is a good example of your writing? 

S: Yeah. When I went through the success criteria, everything met the criteria. 

T2: Great. Thanks Brittany. 

When collecting and communicating learning through a portfolio, students; 
 

• Identify the knowledge and skills related to the learning goals and criteria 
• Self-assess their work using the success criteria 
• Select pieces that represent their progress over time 
• Reflect on the strengths, areas of improvement and next steps 
• Conference with teacher and peers to communicate their learning to others 
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Quote on screen: Student self-assessment is crucial for feedback to be used effectively. 
Students are the ones who must ultimately take action to bridge the gap between where 
they are and where they are heading. Sadler (1989) 

 
A viewer’s guide has been developed to enhance your professional learning while 
viewing this video. The self assessment inventory in this viewer’s guide is intended to 
help assess your current practice, guide your professional learning and measure your 
growth over time as you continue to use this resource. 
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Segment 5: Setting Learning Goals (13:14) 

 
Narrator: 
Self-assessment is essential to learning. It leads to learning that cannot be achieved 
otherwise, and helps students become independent learners. When peer- and self- 
assessing, students gather information about their learning; reflect on how well they are 
learning; and plan next steps to improve their learning. 

 
Quote on screen: Self assessment asks students to make choices about what to focus 
on next in their learning. When students make choices about their learning, achievement 
increases; when choice is absent, learning decreases. Davies (2008) 

 
Once students learn to recognize, describe, and apply success criteria, they can use 
their self and peer assessments to plan next steps. 

 
T1: OK Grade 6, the final step in our continuum of assessment and self-assessment is to 
create a learning goal. We’re going to be using the success criteria that we came up with 
and we’re going to be using the self-assessment – and, in this case you have two peer 
assessments that you can also use – to create your learning goal. Your learning goal 
needs to focus on – not on something that you are doing well at this time. It needs to 
focus on something that you need to improve at. So it’s your next step that you’re 
focusing on. 

 
T2: I want you to take what you’ve just told me there and try to put it into a goal in one 
sentence. What do you think? 

 
Self-assessment provides specific feedback linked to success criteria and helps students 
to identify improvements. These improvements identify the next steps in the journey to 
improve learning. 

 
T1: OK, I see that you have your learning goals now. Can you just tell me a little bit 
about what you need to do next time for your writing? 

 
S1: Ah, yeah. I need to try to make the paragraphs longer and include more interesting 
details in my paragraphs, and also I need more facts and supporting details. 

 
T1: OK, good. I see that your learning goals are tied directly to the criteria and I think 
that’s a good start for you to begin your next writing project. 

 
T2: OK Grade 6, when you’re creating your learning goal there are a couple of things 
you need to remember. It needs to be specific. It needs to be measurable. You need to 
be able to tell if you have achieved it or not. It needs to be action-oriented, so you need 
to be able to do something in order to achieve that goal. It needs to be realistic, so it 
needs to challenge you but you also need to be able to have a chance to meet your goal 
in order to experience success. And, finally, it needs to be timely. You need to have a 
timeframe in which you will complete your goals. 

 
Text on screen: 
Smart 
Measurable 
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Action-Oriented 
Realistic 
Timely 

 
T2: Today I’m going to ask you to create a learning goal based on the science 
assignment that we’ve just completed. 

 
Progressive next steps lead the way to the development of SMART learning goals which 
guide students to where they are going. When teachers set time aside to coach their 
students in goal setting, their goals become more specific and realistic, and incorporate 
action plans to improve. 

 
T: OK Erin, I can see that you’re trying to create a learning goal for the next science unit. 
Let’s take a look at the feedback that you have received from Madison on this 
assignment. What types of next steps has she suggested for you? 

 
S: Using science vocabulary. 

 
T: OK, so that gives you a great idea for what you could focus on as your next learning 
goal. 

 
S: OK. 

 
T: So what is the what? 

 
S: The science vocabulary? 

 
T: Right. So let’s get that down. So you have your timeframe and you have the what. 
Now where would you be using the science vocabulary? 

 
S: On assignments? 

 
T: Right. So let’s take a look at the criteria that we talked about. Your learning goal has a 
timeframe, it is specific, it is achievable so it’s realistic. What types of next steps could 
you do to help yourself achieve this goal? So where would you find science vocabulary 
to use in your assignments? 

 
S: In my textbook and in my duo tang. 

 
T: So let’s see if we can incorporate those ideas into your learning goal. Could you read 
your goal for me from start to finish? 

 
S: By the end of the next science unit, I will improve on adding more science vocabulary 
on my assignments. I can find science vocabulary in my textbook and duo tang. 

 
T: Excellent Erin. You’ve accomplished two things here: you have a learning goal in 
mind and you’ve also explained to me how you’re going to achieve your learning goal. 
Well done. 

 
T2: Hi Heather. So you’ve had a few minutes to think about this now. Would you like to 
share that learning goal with me? 
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S: Yeah. I will be able to draw diagrams correctly and identify what I know and don’t 
know. 

 
Each progressive next step and new learning goal helps close the gap between where 
they are and where they are going with respect to the learning goal. Typically, teachers 
play a critical role in coaching students in goal setting. They can: 
 Give specific feedback on the student’s goals 
 Record the specific actions to achieve them 
 Follow up and monitor the student’s growth toward the goals (Rolheiser and 

Ross, 2000) 
 
T: OK girls, what would a learning goal be that you could take away from this 
assignment to work on in your next piece of writing? Danielle? 

 
S1: I think I could overlook it a couple more times than I already did and, like, read it 
word-for-word out loud so I could hear what it sounds like. 

 
T: Is there something that’s showing up on here that you think that you might want to 
remember for your next piece of writing? 

 
S: I should, like, add more detail to some of the words I’m saying. Like, I could use more 
descriptive words. 

 
T: I think that’s a really good goal for you, and do you know what you could use to help 
you with that? 

 
S: I could maybe look in the thesaurus and look for more, like, exciting words. 

 
Self-assessment teaches students to set individual learning goals; self-reflection teaches 
them to become self-directed, independent learners. What do students need to know 
about self reflection? Self-reflection about learning is guided by three questions: 
 Where am I now in my learning? Students reflect on whether criteria have been 

met and on their progress toward the goal. 
 Where am I going? Encourage students to think about what they need to focus 

on next in their learning. 
 How do I get there? Attaining the goal requires students to think about setting 

learning goals and developing action plans. 
 
Text on screen: SELF REFLECTION 

 
You can help students take a reflective approach to their learning by inviting students to 
reflect on their learning in brief learning conversations and providing feedback through 
modeling and guided practise. 

 
S1: Jeremy, one other thing you did well was defining examples of physical and 
chemical changes, and then the second suggestion I have for you to take into 
consideration is to remember that a liquid is something with no definite shape but it does 
have definite volume. 

 
Text on screen: FEEDBACK ON SELF ASSESSMENTS 
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T: Caitlin, I really like how your feedback to Jeremy was very specific. Well done. 
Jeremy, after you looked at Caitlin’s assignment, did you have a chance to figure out 
some strengths that Caitlin had but also some areas that she could improve on? 

 
S2: I think you did really well at giving examples of solids, liquids, and gases. Another 
thing you did well at is explaining physical and chemical changes. Two things I think you 
need to improve on is underlining your title and describing a gas with more detail. 

 
T: Great, and Jeremy, I really like how you focus on your second next step, which is to 
describe gas with more detail. So Caitlin was using the success criteria and she did 
describe each gas, but in order to learn even more about each one she could add some 
more details in those areas, so that was a great suggestion. 

 
Text on screen: SELF REFLECTION 

 
Students reflect on their learning by responding to open-ended questions posed by the 
teacher. 

 
T: OK boys and girls, the last thing that I want to do here is just to think about what we 
learned in this unit and just do some self-reflection on it. So I’ve put some questions up 
here on the SMART Board for you that I’d like you to answer in your journals and they’re 
all reflection questions based on our unit. Who can read number one for me? Chantal? 

 
S1: What is one of the things you learned in this unit? 

T: OK, number two. Tatiana? 

S2: What are some successes you experienced in this learning? 

T: Go ahead Daniel. 

S3: I’m not really a good drawer and I got to draw. I thought I did a really good drawing 
on it. 

 
S4: What are some challenges you faced while learning? 

 
S5: Something I found challenging was trying to remember specific details about 
different cultural regions. 

 
T: Who wants to share number four? 

 
S6: What are some of the strategies you used to help you learn? 

S3: Looking at the criteria for it. 

T: OK, so you found that helpful to have the criteria so you could see it. 

S7: What might you do differently next time? 

T: OK, Cody, how about you? 
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S8: For when we’re writing about our co-constructed criteria you should check it multiple 
times. 

 
T: OK, so looking over it numerous times as you’re writing your reflection. 

 
S2: I was wondering maybe after, um, if after we’re done our reflection journal can we 
maybe switch with a partner and ask if, um, like, it’s OK? 

 
T: Absolutely. So Tatiana’s got a good idea. So boys and girls, looking over those five 
questions I would like you to take out your journals and write the title “Reflection Journal” 
at the top for this unit and you can write down your answers in full complete sentences in 
there. 

 
Text on screen: SELF REFLECTION 
What did you learn? 
What worked? 
What didn’t work? 
What might you do differently? 

 
T2: This looked like a really interesting project. Tell me what you’ve learned about doing 
this project. 

 
S1: Uh, it took a lot of planning out, and it took a lot of time and work and effort. And 
what we learned was how to figure out the volume of a composite figure and these two 
3-D shapes. 

 
T2: And what would you do differently if you had to start this project all over again? 

 
S2: Well, we probably…we should have read the success criteria better because we 
kind of overlooked the part about making a composite figure around instead of just the 
course, so we tried to add it in at the last minute with our semicircle and curving the 
rocks in, but I think we could have done better. 

 
Self-reflection tools, such as exit cards, checklists, feedback logs, and learning journals 
encourage students to think about their learning and think about their thinking. 

 
T: Ladies and gentlemen, you have your journals out right now. You know we often write 
our reflections in our journals. Today I want you to reflect on the learning goal that we 
had for today and in your journal please write to me and tell me how you can improve 
your work using the success criteria that was given on the board. So think back to what 
you did as a question, what your partner suggested to you for their feedback, and what 
those improvements need to be for your solutions. Put today’s date in your journal and 
“what I need to improve according to our success criteria”. 

 
As students grow in their ability to self-assess, self-monitor, and self-direct their learning, 
they become more actively involved in their learning, take ownership for their learning, 
and move closer to becoming independent learners. 
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S: I feel much more confident now to give other people feedback because we’ve been 
doing it for a while and so, it’s kind of, you get used to it. You kind of see where you’re 
messing up and where you’re able to keep going. 

 
Text on screen: By explicitly teaching students how to set appropriate goals as well as 
how to assess their work realistically and accurately, teachers can help to promote this 
upward cycle of learning and self-confidence. Ross (2006) 

 
A viewer’s guide has been developed to enhance your professional learning while 
viewing this video. The self assessment inventory in this viewer’s guide is intended to 
help assess your current practice, guide your professional learning and measure your 
growth over time as you continue to use this resource. 
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